Southwestern Oklahoma State University

Teacher Education Conceptual Framework

The  Professional Education Unit’s Mission
The mission of the Professional Education Unit is to prepare and sustain exemplary teachers, counselors, and administrators with an emphasis on scholarship, diverse clinical experiences, and effective classroom techniques.  Upon graduation from the initial or advanced programs, these professionals will possess the content/pedagogical expertise, disposition to improve educational practices, and the social/psychological preparation needed to function effectively in a global environment.  To accomplish this mission, the Unit must provide the necessary background in professional education for the development of competencies which will contribute to successful teaching, administration, and supervision in the elementary and secondary schools.  The Unit offers students appropriate experiences in teaching, human growth and development, educational psychology, content, methods and materials, directed observation and field practicum.  Prospective teachers at the undergraduate level are required to participate in public school observation throughout the program and ultimately 12 weeks of student teaching in cooperating public schools.  Most candidates seeking graduate degrees are required to either have two years successful teaching experience or complete a practicum/internship in a school setting.
Explanation of Experience Based Education
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Experience Based Teacher Education (EBTE), the conceptual framework for the teacher education program, is an “eclectic” program of study that incorporates selected and relevant components of traditional, competency based and performance based teacher education programs.  The acronym also represents an emphasis on: Exemplary university classroom experiences, Best practice field experiences, Teacher education cohort experiences and Education related service learning experiences. Major provisions of the EBTE program are: (1) practitioner oriented learning activities; (2) continuously changing and diverse learning environments; (3) selection and sequence of activity progressions via the knowledge, understanding, and application categories, and (4) continuous performance evaluation of the candidates and program curriculum.  These activities are designed to produce graduates who demonstrate:
· Critical thinking and  mastery of subject content
· Effective communication skills


· Exemplary practices for instructional planning, delivery and assessment
· Global awareness with the ability to accommodate diverse learning populations
· Ethical,  moral and professional responsibility

· Collaborative relationships with colleagues, parents and the community
Knowledge base

The pedagogical basis for EBTE, first developed over a quarter century ago, is grounded in the educational theory of such notable philosophers as Dewey (1938) and Piaget (1970). Both viewed experiential education as playing a vital role in the teaching/learning process.  They agreed educational experiences should be relevant and student-centered. Bloom’s (1956) research provides the basis for developing experiences that not only require content knowledge and promote higher level thinking skills but also foster favorable dispositions.  Course outcomes for teacher education typically reflect cognitive, affective and psychomotor objectives found in his theory.   Schulman (1987) maintains that content mastery is an essential element of effective teaching, a premise which is a foundation of EBTE.  The theories of Dewey (1933), Goodlad (1994) and Posner (2000) support the Unit philosophy of reflection and continuous improvement, not only personally but programmatically.  Goodlad emphasized the importance of developing students who will be (among other things) autonomous, lifetime learners, ethical and embrace diversity.  Hunter’s (1982) theory emphasizes the importance of content mastery, varied teaching styles, modeling, guided and independent practice which are important components of EBTE.   Integration of technology, understanding diverse learners and using portfolios to document progress are fundamental characteristics of teacher education at SWOSU supported by Danielson (1996) and others.   The need for extensive field experience is another key element of EBTE  supported by scholars such as Dewey, Posner, McIntyre (1996) and Moore (2003).  These divergent field experiences offer candidates authentic opportunities to apply theoretical knowledge acquired at Southwestern to the practical reality of teaching in PK-12 classrooms.  

The conceptual framework has undergone significant revision during the last five years. Now imbedded into the curriculum are the competencies developed by the Oklahoma Commission for Teacher Preparation (OCTP) which serves as the state's independent standards board for teacher education.  These competencies mirror the Interstate New Teachers Assessment and Support Consortium (INTASC) performance standards for what all beginning teachers should know and be able to do in order to practice responsibly, regardless of the subject matter or grade level.  The OCTP competencies are:
Competency 1 (Knowledge of Subject Matter) 

The teacher understands the central concepts and methods of inquiry of the subject matter discipline(s) he or she teaches and can create learning experiences that make these aspects of subject matter meaningful for students.


Competency 2 (Knowledge of Human Development and Learning)
The teacher understands how students learn and develop, and can provide learning opportunities that support their intellectual, social, and physical development at all grade levels including early childhood, elementary, middle level, and secondary.


Competency 3 (Adapting Instruction for Individual Needs)
The teacher understands that students vary in their approaches to learning and creates instructional opportunities that are adaptable to individual differences of learners.


Competency 4 (Multiple Instructional Skills and Use of Technology)
The teacher understands curriculum integration processes and uses a variety of instructional strategies to encourage students’ development of critical thinking, problem solving, and performance skills and effective use of technology.


Competency 5 (Classroom Motivation and Management Skills)
The teacher uses best practices related to motivation and behavior to create learning environments that encourage positive social interaction, self motivation and active engagement in learning, thus, providing opportunities for success.


Competency 6 (Human Relations and Communication Skills) 
The teacher develops knowledge of and uses communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.


Competency 7 (Instructional Planning Skills)
The teacher plans instruction based upon curriculum goals, knowledge of the teaching/learning process, subject matter, students’ abilities and differences, and the community; and adapts instruction based upon assessment and reflection.


Competency 8 (Assessment of Student Learning)
The teacher understands and uses a variety of assessment strategies to evaluate and modify the teaching/learning process ensuring the continuous intellectual, social and physical development of the learner.


Competency 9 (Professional Commitment and Responsibility)
The teacher evaluates the effects of his/her choices and actions on others (students, parents, and other professionals in the learning community), modifies those actions when needed, and actively seeks opportunities for continued professional growth.


Competency 10 (Partnerships)
The teacher fosters positive interaction with school colleagues, parents/families, and organizations in the community to actively engage them in support of students’ learning and well-being.


Competency 11 (Career Awareness)
The teacher shall have an understanding of the importance of assisting students with career awareness and the application of career concepts to the academic curriculum.


Competency 12 (Professional Development and Commitment to Excellence)
The teacher understands the process of continuous lifelong learning, the concept of making learning enjoyable, and the need for a willingness to change when the change leads to greater student learning and development.


Competency 13 (Legal Rights and Responsibilities)
The teacher understands the legal aspects of teaching including the rights of students and parents/families, as well as the legal rights and responsibilities of the teacher.


Competency 14 (Priority Academic Student Skills or P.A.S.S.)
The teacher understands, and is able to develop instructional strategies/plans based on the Oklahoma Core curriculum.


Competency 15 (Oklahoma Criteria for Effective Teaching Performance)
The teacher understands the State teacher evaluation process, “Oklahoma Criteria for Effective Teaching Performance,” and how to incorporate these criteria in designing instructional strategies.

Also contributing to the EBTE knowledge base are the national standards of several specialized professional associations (SPA’s) such as the National Council for the Teachers of Mathematics (NCTM). These standards have been integrated into the teacher education curriculum since the last Unit accreditation. In the absence of national standards, state competencies for licensure are referenced.  All teacher education faculty must specify in their course syllabi which standards or competencies will be addressed.  Course content is aligned to standards from the following professional associations:

· Early Childhood-National Association for the Education of Young Children (NAEYC)
· Education Administration-Educational Leadership Constituent Council (ELCC)
· Elementary-Association for Childhood Education International (ACEI)
· Health and Physical Education-American Association of Health Physical Education Recreation and Dance (AAHPERD)

· Language Arts-The National Council of Teachers of English (NCTE).

· Mathematics-National Council of Teachers of Mathematics (NCTM)

· Media & Technology-International Society for Technology in Education (ISTE)
· Music-National Association of Schools of Music (NASM)
· Natural Sciences-National Science Teachers Association (NSTA)

· Reading-The International Reading Association (IRA)
· School Psychology-National Association of School Psychologists (NASP)
· Social Sciences-The National Council for the Social Studies (NCSS)

· Special Education-Council for Exceptional Children (CEC)
· Technology Education-Accreditation Board for Engineering and Technology

Shared Vision and Coherence
The EBTE acronym and logo have remained unchanged for the past five years.  However, the conceptual framework has evolved significantly in an attempt to assimilate national standards and state competencies.   While the acronym and logo continue to be displayed prominently on campus, it has become increasingly important to communicate this evolution to those directly affected by it:  faculty, candidates and educators in the field.   The Unit faculty periodically review and comment on proposed changes in the conceptual framework.  Comments are also solicited from a variety of PK-12 teachers and administrators in the SWOSU service area.  A final draft is then approved by the Teacher Education Council and distributed to all faculty across campus.  Unit faculty are required to reference the conceptual framework in their course syllabi and spend time during their first class meeting to discuss its implications with the candidates.   The training required of all PK-12 educators that mentor/supervise student teachers and resident (first) year teachers also includes an overview of the Unit’s conceptual framework.  

It is important for the EBTE philosophy to be reflected in all aspects of the initial and advanced levels of the professional education program.  As previously mentioned all course syllabi contain a brief synopsis of the conceptual framework and must reference the national standards or state competencies addressed in the course.   Faculty are also expected to model best practice for our candidates when it comes to instruction and assessment.  The template for course syllabi includes sections for faculty to elaborate on important EBTE elements such as:  teaching styles modeled, integration of technology into instruction, field experience requirements, accommodations for diverse learners and use of performance assessment.  Both candidate and administrative evaluation of faculty are based, in part, on these criteria.   As a result, faculty are held to many of the same expectations used to assess the performance of our candidates.  Professional development opportunities for faculty are also provided on a regular basis which reflects the essential components of EBTE.  
The Unit’s Philosophy, Professional Commitments, and Dispositions

A philosophy of modeling exemplary teaching with a focus on the student and student learning are hallmarks of the professional education program at Southwestern.  There is a conscious effort throughout the program to establish an open process for the improvement of teacher education for the benefit of children and youth.  This process clearly establishes how teachers are being educated.  EBTE has been developed as a result of many years of study and revision.  The emphasis is on the improvement of both instruction and the professional educator, not only to be an exemplary educator, but also to be a better person.

Pre-service education experiences for the teacher should recognize the potential teacher's own needs and desires, and there must be a major thrust to provide those experiences necessary to assure that the beginning professional teacher has the knowledge, skills, and attitudes important not only for the teacher's success, but also for the success of the pupils.  This profound statement, true today although made over 30 years prior, is reinforced by NCATE and other professional organization standards that stress dispositions are not just important but essential.  The emphasis must be on improvement of instruction and on improvement of the product -- the professional educator--not only to achieve a better public servant but also to assist the individual to become a better person (perhaps the latter is even a pre-requisite to the former).
To strengthen the Experience Based concept and to coordinate fully with the current professional standards, dispositions such as personal integrity, honesty, fairness, altruism, respect, professional behavior, team skills, responsibility, compassion, and open mindedness are integrated into classroom activities and are included in the course syllabi.  Professional education students in their observation field experience have a first hand opportunity to use acquired dispositions in a classroom setting with pupils, cooperating teachers, administrators, and parents.  Having these attributes assures a pleasant, professional, and successful student teaching experience and a promising teaching career as well.  (See course syllabi for examples of dispositions that are included in the classroom activities.)
Commitment to diversity
Diversity: Differences among groups of people and individuals based on ethnicity, race,

socioeconomic status, gender, exceptionalities, language, religion, sexual orientation, and geographical area (NCATE, 2000).

The enrollment of minorities (Native American, Black, Hispanic and International) at Southwestern has steadily increased over the last decade.  Minority students currently account for 19% of total enrollment on the Weatherford campus and 18% on the Sayre campus. Efforts to recruit minority or underrepresented students are ongoing, such as the SURE-STEP program which seeks to increase enrollment in science, technology, engineering, and mathematics.
We recognize that diversity must be addressed if we are to accomplish our mission of preparing students to live and work in a global society.  The Unit is committed to helping faculty and candidates understand how the concept of diversity encompasses not only multi-cultural issues, but also socioeconomic factors, differences in teaching/learning styles and accommodations for special needs populations.  All of these have a dramatic impact on student learning.

To ensure that undergraduate candidates have knowledge and understanding of how to teach diverse learners, they are required to take the following courses:

· EDUC 3321 Muticultural/Special Populations

· GEOG 1103 World Cultural Geography
· SPCED 3132 Exceptional Children
Candidates are expected to move beyond the awareness level and are required to plan instruction that takes into consideration not only ethnic diversity but differences in teaching/learning styles.
The Unit’s field experience component has been revised to insure all candidates are afforded opportunities to observe and interact in classroom settings with diverse student populations.  They are required to observe and interact with students in a variety of rural, suburban and urban schools for 30 hours as part of their first education course (Foundations of Education).  This experience must also take place in school districts with small (under 750), medium (750-1,500) and large (over 1,500) enrollments with the approval of the Coordinator of Field Experiences. A total of 60 hours of classroom observation/interaction is required before the candidate enrolls for student teaching.  The Coordinator monitors all field experiences up to and including student teaching to insure candidates are exposed to a variety of diverse learners.  A Teacher and Teaching Styles Interaction Log has been added to the portfolio requirements as a means of documenting candidate interaction with a variety of teachers and teaching styles.  
Commitment to technology

Southwestern Oklahoma State University has recognized or you hear all the you’re the importance of technology by providing a generous budget to purchase and maintain delivery systems in the form of computers, video projectors, and other electronic devices.  With a technology-rich environment on campus and especially in the teacher education unit, students are exposed to technology that will support their instructional techniques as they prepare to enter the teaching profession.  The media component in the course syllabi is prominent because the use of technology has been deemed essential to improve of instruction.  Faculty must explain in their syllabi how technology will be integrated into their instruction. With very few exceptions, all buildings on campus have one or more computer laboratories that provide faculty and student access to the latest software and Internet resources.  A new lab was installed in the Education Building in 2003.  Classrooms are equipped with the Internet (either hard-wired or wireless), have video projectors, and other electronic media such as overhead projectors, television monitors, digital cameras and video tape record/players.

All undergraduate students in teacher education are required to take LIBED 3423 Media & Technology and demonstrate proficiency in using computer applications to produce documents, spreadsheets, databases and presentations that will enhance instructional delivery.  Candidates develop an online portfolio that serves as the culminating performance assessment.  The portfolio is made up of products created by the candidates for class assignments during the semester.  The course outcomes are all aligned to the National Educational Technology Standards for Teachers.
Assessment System

The Unit considers assessment as a dynamic, systematic process that is ongoing and requires periodic revision to insure validity/reliability. The unit has created a comprehensive system by which candidates’ knowledge, skills and dispositions are assessed. The data is then analyzed and used to inform program and curricular changes.  Both internal and external assessments are used to provide evidence of candidate performance.  The conceptual framework performance indicators are the 15 OCTP competencies. Candidates demonstrate that they have met these competencies through their professional portfolios and a system of periodic performance assessments used to gauge the candidates’ knowledge, skills, and dispositions. Transition points have been identified for both initial and advanced programs. At each transition point, a decision is made about the candidates’ readiness to advance to the next level.  This decision is based on multiple data sources. Quantitative data include a minimum grade point average and passing scores on the Oklahoma General Education Test (OGET), Oklahoma Subject Area Test (OSAT) and the Oklahoma Professional Teaching Exam (OPTE).  For advanced programs, candidate GPA and/or the Graduate Record Examination provide this data.  Qualitative performance assessments include the development of professional portfolios (four levels), with a candidate work sample completed during student teaching serving as the culmination.  The results from performance evaluations during student teaching (undergraduate) and practicum/internship evaluations (graduate) are also utilized along with a portfolio in some advanced programs.
The unit also completes an annual Follow-up Study of recent graduates in its programs.  At the conclusion of each fall and spring semester, candidates who are completing the program are surveyed with EBTE Self-Assessment Questionnaires and exit interviews conducted by faculty members. During the 1999-2000 academic year, the unit began participation in the EBI Teacher Education Student Assessment Benchmarking Project.  This project is a systematic, comprehensive, and confidential analysis comparing SWOSU students' perceptions and satisfaction with other schools participating in the process.  Southwestern was one of only thirty schools of education in the nation to participate.  All of these assessments are undertaken in an effort to continuously improve university programs as well as the conceptual framework itself.
REFERENCES
Bloom, B. (Ed.) (1956). Taxonomy of educational objectives. New York: McKay.

Danielson, C. (1996) Enhancing Professional Practice: A Framework for Teaching. ASCD.
Dewey, J. (1933). How we think: A statement of the relation of reflective thinking to the educative process. Boston: D.C. Heath.

Dewey, J. (1938). Experience and education. New York: Collier Book.
Goodlad, J.I. (1990). Teachers for our nation’s schools. San Francisco: Jossey-Bass.

Goodlad, J.I. (1994). Educational renewal: Better teachers, better schools. San Francisco: Jossey-Bass.

Hunter, M. (1982). Mastery Teaching. TIP Publications.

Hunter, M. (1985). “A study of implementation of Madeline Hunter’s Model and

its effects on students.” Journal of Educational Research, 78, 325-337.
McIntyre, D. J., Byrd, D. M. & Foxx, S. M. (1996). Field and laboratory experiences. In J. Sikula, T. J. Buttery, & E. Guyton (Eds.), Handbook of research on teacher education (2nd ed.). New York: Macmillan.
Moore, R. (2003). Reexamining the field experiences of preservice teachers. Journal of Teacher Education, 54 (1), 31-42.
Piaget, J. (1970). The science of education and the psychology of the child. New York: Orion Press.
Piaget, J. (1973). To understand is to invent: The future of education. New York: Grossman Publishers.

Posner, G.J. (2000). Field experience: A guide to reflective teaching. (5th ed.). New York: Longman.

Schulman, L. (1987).  Knowledge and teaching: Foundations of the new reform. Harvard Educational Review, 57(1), 1-22. 
