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                                      Continuing Accreditation Report
Professional Education Unit

Southwestern Oklahoma State University
Introduction

Accreditation for the Professional Education Unit of Southwestern Oklahoma State University is a comprehensive and cooperative institutional effort.  The Continuing Accreditation Report is based on the Professional Standards for the Accreditation of Schools, Colleges, and Departments of Education which clearly presents the guidelines from which the examiners will review the programs of the professional education unit at the University.  The continuing Accreditation Report is structured in four parts: (1) Introduction; (2) Overview of the Institution; (3) The Conceptual Framework; and (4) Verification (evidence) for Meeting Each Standard.
The introduction reflects the organization of the document and the basis and guidelines for the review. The Overview of the Institution contains the History of the University, the Mission of the Institution and the Professional Education Unit, The Strategic Goals of the University, and the Accreditation History. In the next section, the professional education unit presents the conceptual framework that contains our commitment to the improvement of instruction and to excellence in teaching. The last section contains the evidence and indicators for meeting the six standards by addressing each element according to the rubrics provided. This section of the report is organized in accordance with the outline listed in the Handbook for Accreditation Visits, provided by the National Council for the Accreditation of Colleges of Teacher Education and each standard is supported with relevant evidence and data.

History and Description
Brief Historical Profile of the University

Southwestern Oklahoma State University was founded in 1901 by the Oklahoma Territorial Legislature and the first classes met in 1903.  The institution was originally established as Southwestern Normal School and underwent numerous name changes through the years.  In 1920 after new programs were added the name changed to Southwestern State Teacher’s College and continued until 1939 when the name was changed to Southwestern State college of Diversified Occupations.  In 1941 the name changed to Southwestern Institute of Technology and in 1949 the name changed to Southwestern State College.  The institution has evolved into a comprehensive university offering both undergraduate and graduate degrees.  In 1941, the college added the School of Pharmacy degree; work in the arts and sciences; and trade schools to its original function as a teacher training institution.  In 1953, Southwestern inaugurated an advanced professional program leading to the Master of Teaching degree and endured until 1969.  It is now called the Master of Education degree.  In addition to the M.Ed. degree, Southwestern offers the Master of Business Administration degree initiated in 1977; the Master of Music degree, 1981; and the Doctor of Pharmacy degree. 1998.  In 1974 the name was changed to Southwestern Oklahoma State University.  Southwestern is authorized to grant twelve Associate and Applied degrees (through the Sayre campus), ten bachelor degrees, three master’s degrees and the Doctor of Pharmacy.  The degrees granted cover a wide diversity of programs.

Southwestern Oklahoma State College was originally established in Weatherford, Oklahoma to serve the western and southwestern region of Oklahoma.  In 1987, Sayre Junior College merged with Southwestern Oklahoma State University adding a two-year branch campus in western Oklahoma.  Southwestern is one of ten public, regional universities in Oklahoma which offers programs in teacher education.  Weatherford is located on Interstate 40 approximately 75 miles west of Oklahoma City.  The University campus covers 73 acres overlooking the city to the south and the Deer Creek Valley to the north.  Sayre is 54 miles west on Interstate 40.  Although the majority of Southwestern’s students come from western Oklahoma, students from 73 of Oklahoma’s 77 counties, 36 states and 29 countries are represented.

The University Fact Book is developed and compiled by the Office of Institutional Research and published each year.  This publication reflects the institutional statistics on every important phase of operation concerning the institution, the faculty, and the students.  The enrollment for each fall term has fluctuated (see table below) depending on a variety of circumstances – the economy, changes in society, world affairs, and educational trends. 
Number of Students Enrolled/Full-Time Equivalent 2000-2005
Fall Terms – Weatherford Campus and Sayre Campus

	Fall
	Headcount
	Full-Time Equivalent

	2000
	4915
	4355

	2001
	4956
	4425

	2002
	5135
	4588

	2003
	5293
	4742

	2004
	5426
	4690

	2005
	5202
	4499


The table presented under Standard 4, Element 2 shows the racial and ethnic composition of our student population for the Fall 2005 semester.  The average ACT score for incoming freshman that semester was 21.3.  Enrollment was comprised of 31%  freshman, 19% sophomores, 16% juniors, 19% seniors, 8% graduate and 7% pharmacy on the Weatherford campus. The major counties from which the students come are Custer (22.5%), Beckham (7%), Caddo (7%), Oklahoma (6.2%), Washita (6%), and Canadian (5.1%).  Approximately 54% of the student body comes from these six counties.  Eighty percent of the student body is between the ages of 17 and 23.  

Reorganization of the University

In 2003 and 2004, the University underwent a re-organization of the Schools and Departments.  The University structure was divided into the College of Arts and Sciences, which includes the secondary disciplines; the College of Professional and Graduate Studies, which includes the School of Allied Health, the School of Nursing, and the School of Behavioral Sciences and Education; the School of Business, the School of Computer Science and Technology, and the College of Pharmacy. The Teacher Education Unit is included in the School of Behavioral Science and Education.  The following diagram depicts the current university administrative structure. 
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Mission and Shared Vision

The Institution’s Mission:  The mission of Southwestern Oklahoma State University is to provide educational opportunities in higher education that meet the needs of the state and region; contribute to the educational, economic, and cultural environment; and support scholarly activity.  Major areas of study on the Weatherford campus, associate degree programs on the Sayre campus, the general education curriculum, and participation in student activities/organizations provide opportunities for students to obtain skills, knowledge, and cultural appreciation that lead to productive lives and effective citizenship.

The mission and the purposes of the University are accomplished through the following:

· Insuring quality education, the University recruits qualified faculty without regard to national origin, race, gender, disability, age or religion.  Faculty growth opportunities are provided through an organized faculty development program.  Excellence in teaching, scholarship, and service are encouraged and recognized.  An organizational and intellectual environment is provided that insures freedom of individual expression and inquiry, provides representative governance for all members of the University community, and promotes student/faculty interaction.  An assessment program provides the basis for continuous evaluation and program improvement.

· Meeting its commitment to student development, the University recruits qualified students without regard to national origin, race, gender, disability, age, or religion and provides a community that encourages participation in intellectual and physical activities and leadership development.  A curriculum is provided that develops communication and analytical skills; a scientific/technological world and of our historical heritage.  Student orientation, advisement, enrichment, and participation in organizations and activities contribute to student growth and development.

· Fulfilling its role as a cultural and educational resource for western Oklahoma, the University provides distance learning opportunities, continuing education associated with career enhancement, personal development, and cultural growth.  Performances, exhibitions, and research that enhance knowledge and enrich society are supported and services to communities are provided through academic departments and other University agencies.

Southwestern Oklahoma State University at Sayre enables the university to focus its mission on that campus to provide lower division programs and educational opportunities in higher education that meet the needs of the Sayre campus student body.  The following institutional functions have been approved by the Oklahoma State Regents for Higher Education, and are considered essential components of the mission on the Sayre campus:

· to provide a lower division program of higher education for traditional and non-traditional students in Western Oklahoma and the Texas Panhandle. 

· to provide a general education that enables students to become informed responsible citizens. 

· to provide programs of education in the liberal arts and sciences leading to the Associate in Science degree through campus-based and distance learning. 

· to provide career and technical programs to enable students to seek employment in various job fields, with completion of such programs culminating in the awarding of the Associate in Applied Science degree or an appropriate certificate. 

· to provide transfer programs which include liberal arts, sciences, and pre-professional subjects, thus enabling students to pursue completion of baccalaureate or professional degrees at four-year colleges and universities. 

· to provide courses, services, and programs in remedial education for individuals who require such assistance in order to function effectively at the collegiate level. 

· to provide guidance services and a program of student activities for the promotion of personal development and effective citizenship. 
Southwestern has a clearly defined mission; therefore it is extremely important that Southwestern has clearly defined strategic goals to guide the University in the 21st century.  Because the future of Southwestern is so vital, a strategic plan, developed with the involvement of the entire teaching faculty, selected members of the staff, and many students, was developed during the years from 1998 to 2001 to be implemented in the succeeding five years.  With the successful implementation of this plan, Southwestern Oklahoma State University is achieving its vision – The Agenda for Excellence.  

Southwestern emphasizes quality education that offers graduates employability and opportunities for personal growth and success. Programs are reviewed for quality, demand, and cost effectiveness. Strengths of the University are promoted through public awareness. A variety of accredited programs with quality faculty is offered at multiple entry sites. We want to create a student-focused environment and friendly, personalized atmosphere.
The following is taken from The Agenda for Excellence: A Vision for Southwestern, a university publication.

Strategic Goal 1 – By 2003, Southwestern will be serving 5,500 students and will have advanced its position as one of the premier universities in Oklahoma with an emphasis on quality education. The University is progressing toward this strategic goal and the enrollment figures shown in the chart support enrollment gains for the fall terms 2001 through 2005.  

Undergraduate, Graduate, Professional Enrollment 2001-5
	Term
	Sayre
	Undergrad
	Graduate
	Professional
	Total

	Fall 2005
	549
	4,504
	380
	318
	5,202

	Fall 2004
	585
	4,830
	285
	312
	5,427

	Fall 2003
	552
	4,181
	232
	328
	5,293

	Fall 2002
	483
	4,015
	288
	349
	5,135

	Fall 2001
	488
	3,858
	280
	330
	4,956


Strategic Goal 2 – By 2001, the University will have an aggressive marketing plan that will promote greater exposure of its departments and programs.  The University has accomplished this goal and is continuing to improve.  New aggressive marketing brochures are now available with advertising in local/regional media. Visits to local public schools are increasing. Student counseling services are improved and better advisement procedures are in place. Renovation of the Student Center is nearly complete. 

Strategic Goal 3 – By 2001, the University will have enhanced the effective and efficient management of its resources. Although state appropriations were not increased, and in fact were reduced, the University through reorganization and responsible fiscal procedures streamlined expenditures. As a result, we were able to increase faculty quality, enhance student services, provide exemplary technology, and maintain the university real property. During the years 2004-2005 a new wellness center was constructed

Strategic Goal 4 – By 2003, the University will have established cooperative arrangements to enhance its mission of teaching, scholarly activity, and service.

New programs have been created. Research funds are available for faculty to perform individual research. Travel for faculty to national and regional conferences is available.
Cooperative agreements were made with other universities and with other state agencies.

Strategic Goal 5 – By 2005, the assets of the Southwestern Oklahoma State University Foundation will have increased to ten million dollars. The Foundation assets have increased during the years 2001 through 2006 due to a major fund raising campaign.
In 2004, a new strategic plan with revised goals, Agenda for Excellence-2010, was developed. Among the ambitious goals to be accomplished by 2010 are:  1) the University will exceed the student retention and graduation rates of all regional universities in Oklahoma, 2) increase the level of student satisfaction with campus life, 3) better prepare students to live in an increasingly global, diverse, and technological society and 4) all academic departments participating in strategic alliances and cooperative agreements.  Progress is being made toward all of these goals.  For example, Southwestern currently boasts the highest six-year graduation rate and second-year retention rate (freshmen returning for their sophomore year) of all regional universities based on 2004-5 data reported by the Oklahoma Regents for Higher Education.  SWOSU accomplished 100% of its Brain Gain (a set of performance indicators established by the ORHE) goals for the third straight year and is the only regional university to reach all of its goals this year.  

Overview of Professional Education Unit
The Professional Education Unit’s Mission.  The principal purpose of the Professional Education Unit is to provide the necessary background in professional education for the development of competencies which will contribute to successful teaching, administration, and supervision in the elementary and secondary schools.  The Professional Education Unit provides students with appropriate experiences in teaching, human growth and development, educational psychology, content, methods and materials, and directed observation and field practicum.  Prospective teachers are required to participate in observation and student teaching in cooperating public schools.  

Professional Education Unit – Faculty, and Administration. 
The Faculty and administration in the Department of Education consists of an Associate Dean of the School of Behavioral Sciences and Education, a department chair for Professional Education, the Coordinator of Field Experiences and Resident Year and 36 other undergraduate/graduate faculty members. The Department includes preparation for candidates teaching in Early Childhood, Elementary, Secondary, Special Education, PK-12, and masters of education programs including Educational Administration.  Advanced programs in School Counseling, School Psychology and School Psychometry are administered by the Department of Psychology. Nine of the faculty members have doctoral degrees, and four instructors have master’s degrees.  Nine of the faculty members including the Associate Dean have professorial rank, seven have associate professorial rank and four have assistant professorial rank.  Eight members of the faculty have tenure.  All faculty members are teaching in their field of preparation.  A minimum number of adjunct professors are employed and they are selected only if it becomes necessary for the effective continuance of a program.  Most of the faculty members are either assigned student teacher supervision or resident teacher supervision.  Some may have assignments in both areas.

The following tables show undergraduate enrollment in the Professional Education program from 2001-5 and undergraduate degrees granted from 2001-06. 

Undergraduate Fall Enrollment for Education Majors
	Major
	2001
	2002
	2003
	2004
	2005

	Art Ed
	22
	25
	24
	29
	26

	Early Childhood
	
	
	
	
	3

	Elem Ed
	333
	330
	277
	288
	293

	Eng Ed
	48
	33
	36
	41
	39

	HPER
	142
	161
	156
	145
	131

	History Ed
	50
	55
	71
	63
	56

	Math Ed
	47
	39
	30
	22
	24

	Music
	84
	83
	89
	85
	70

	Nat Sci Ed
	31
	23
	18
	13
	17

	Soc Sci Ed
	18
	15
	12
	9
	2

	Spec Ed
	86
	74
	62
	47
	39

	Tech Ed
	4
	7
	8
	10
	10

	Undecided
	19
	13
	22
	18
	20

	Total
	884
	858
	805
	741
	730


 Bachelor Degrees Granted to Education Majors
	Major
	00-01
	01-02
	02-03
	03-04
	04-05
	05-06

	Art Ed
	1
	1
	1
	3
	5
	5

	Elem Ed
	35
	65
	62
	62
	64
	59

	Eng Ed
	4
	12
	7
	7
	6
	3

	HPER
	22
	16
	27
	25
	20
	15

	History Ed
	0
	9
	6
	9
	8
	4

	Math Ed
	12
	8
	5
	11
	4
	2

	Music
	6
	8
	8
	5
	12
	4

	Nat Sci Ed
	5
	7
	7
	6
	3
	2

	Soc Sci Ed
	3
	3
	4
	3
	4
	3

	Spec Ed
	7
	10
	15
	16
	17
	14

	Tech Ed
	5
	1
	0
	0
	4
	1

	Total
	100
	140
	142
	147
	147
	112


The following tables show graduate enrollment and degrees granted in programs leading to advanced certification from 2001-6. 
Graduate Fall Enrollment-Advanced Programs
	Major
	2001
	2002
	2003
	2004
	2005
	2006

	Ed. Admin.
	38
	41
	30
	36
	107
	145

	School Counseling
	30
	24
	16
	14
	23
	36

	School Psychometry
	4
	6
	12
	10
	8
	8

	School Psychology
	0
	0
	0
	0
	0
	0


Graduate Degrees Granted-Advanced Programs
	Major
	00-01
	01-02
	02-03
	03-04
	04-05
	05-06

	Ed. Admin.
	6
	17
	19
	25
	13
	98

	School Counseling
	19
	14
	6
	7
	9
	9

	School Psychometry
	2
	0
	1
	3
	7
	4

	School Psychology
	0
	0
	0
	0
	0
	2


Programs offered by the Professional Education Unit are presented below.
	Bachelor of Science in Education


Elementary Education


Health and Physical Education


Special Education


Natural Science Education


Technology Education

Bachelor of Music Education


Instrumental/General


Vocal/General

Bachelor of Arts in Education


Art Education


English Education


Mathematics Education


History Education


	Master of Education


Early Childhood Education


Elementary Education

Elementary-Secondary Education



Art



Health/Physical Education


Secondary Education



English



Mathematics



Natural Science



History



Technology


Educational Administration*

Counseling



School Counseling*


Community Counseling


School Psychometry*
            School Psychology*

Special Education



Mild/ Moderate Disabilities



Severe, Profound, Multiple



Disabilities

*Programs leading to advanced certification


Each fall the University Administration publishes The University Fact Book. All tables and graphs used to illustrate undergraduate and graduate enrollments in the Professional Education Unit and characteristics of these candidates are taken from these documents. Original copies are on display with the unit’s documentation.  Totals are shown for declared majors in each of the program areas for the fall 2001 through fall 2006. It should be noted that the University Fact Book includes enrollment/graduation of students not seeking licensure or certification. All enrollment/graduation figures in this report include only those candidates seeking initial or advanced licensure/certification. As a result, some data in this report will not be identical to that appearing in the Fact Book. 
The Accreditation Agencies of the University.  The Oklahoma State Legislature in 1949 changed the name of the University to Southwestern State College without altering the broad scope of its purposes and education objectives.  Since that time, there has been full accreditation by many agencies including:

Accreditation Council for Occupational Therapy Education

Accrediting Bureau of Health Education Schools

American Chemical Society

American Council on Pharmaceutical Education

Association of Collegiate Business Schools and Programs

Commission on Accreditation in Physical Therapy Education

Technology Accreditation Commission of the Accreditation Board for Engineering and Technology

The Commission on Accreditation of Allied Health Education Programs

Joint Review Committee-Education in Radiologic Technology Accreditation

National Association for Music Therapy

National Association of Schools of Music

National Council for the Accreditation of Teacher Education

National League for Nursing Accrediting Commission

North Central Association of Colleges and Secondary Schools
Oklahoma Board of Nursing

Oklahoma State Department of Education

Oklahoma State Regents for Higher Education
The Accreditation History of the Professional Education Unit.  The accreditation of the School of Education has been a part of state approval system since Southwestern was a Normal School. The National Council for the Accreditation of Teacher Education (NCATE) accreditation has existed since 1954 and Southwestern has maintained state and national accreditation of its teacher education program consistently until the present. According to the procedures outlined by NCATE and the joint partnership of the state with this agency, southwestern was accredited following a full visit in the fall of 1989 and a Continuing Accreditation visit in the fall of 1995.  Following the accreditation in 1989 by the state and NCATE, all identified weaknesses were addressed and resolved.  According to the procedures adopted by NCATE, the areas of weakness as cited in the 1989 visit have been addressed in the NCATE Annual Reports.  In June, 1994, the Third-Year Review of Annual Data Report indicated that of the seven weaknesses cited, four had been addressed adequately.  Upon completion of the 1995 accreditation visit, the NCATE/State team cited Southwestern as having no weaknesses in its teacher education program.

At its March 27-31, 1996 meeting in Albuquerque, New Mexico, the Unit Accreditation Board of the National Council for Accreditation of Teacher Education approved the continuation of accreditation of the School of Education at Southwestern Oklahoma State University at the initial and advanced levels.  The accreditation decision stated that continuing accreditation was granted at the initial teacher preparation and advanced preparation levels.  The next on-site review was scheduled for the fall of 2000.  With the implementation of a new state partnership agreement with the Oklahoma Commission for Teacher Preparation, this date was changed to the spring of 2001.

The last visit of the Continuing Accreditation team visit to the School of Education was on March 31 to April 4, 2001.  The joint visit from NCATE Board of Examiners and the Oklahoma Commission for Teacher Preparation State Team found no new weaknesses in the Design of Professional Education; no new weaknesses in the Candidates in Professional Education; one weakness was found in the Professional Education faculty but was followed up with a response to “Excessive faculty workloads impact the Unit’s ability to consistently engage in best professional practice;” and, no new weaknesses in The Unit for Professional Education.  The unit was given full accreditation as a result of the visit in 2001.  The next visit was scheduled for the spring of 2006, however, NCATE has approved a delay and the Board of Examiners and the Commission for Teacher Preparation will be on the campus in the fall of 2006. The table below summarizes the Unit’s programs, current enrollment and review status.

	Program Name
	Award Level (e.g., Bachelor’s or Master’s)
	Program Level (ITP or ADV)*
	Number of Candidates Enrolled  Spring 06
	Agency or Association Reviewing Programs (e.g., State or NAEYC)
	Program Report Submitted for Review (Yes/No)
	State Approval Status (e.g., approved or provisional)
	National Recognition Status by NCATE**

	Art Ed
	BA
	ITP
	22
	State
	yes
	not approved
	not applicable

	Elementary Ed
	BA
	ITP
	260
	AECI
	yes
	approved
	recognized

	Early Childhood 
	BA 
	ITP


	6
	NAEYC
	yes
	recognized w/conditions
	recognized w/conditions

	Ed Admin
	ME
	ADV
	130
	ELCC
	yes
	approved
	recognized w/conditions

	English Ed
	BA
	ITP
	37
	NCTE
	yes
	not approved
	not recognized

	Health & Physical Ed
	BS
	ITP
	92
	AAHPERD
	yes
	approved
	recognized w/conditions

	Math Ed
	BA
	ITP
	27
	NCTM
	yes
	approved
	recognized w/conditions

	Music Ed
	BS
	ITP
	62
	NASM
	yes
	approved
	recognized

	Natural Science Ed
	BA
	ITP
	21
	NSTA
	yes
	not approved
	not recognized

	School Counseling
	ME
	ADV
	20
	State
	yes
	approved
	recognized

	School Psychometry
	ME
	ADV
	3
	State
	yes
	approved
	not applicable

	School Psychology
	MS
	ADV
	0
	NASP
	yes
	pending
	pending

	History Ed
	BS
	ITP
	2
	NCSS
	yes
	not approved
	not recognized

	Special Ed
	BS
	ITP
	43
	CEC
	yes
	not approved
	not recognized

	Technology Ed
	BS
	ITP
	10
	State
	yes
	not approved
	not applicable


The Undergraduate General Education Program. In 2003-2004 the General Education Program was revised and made effective for incoming freshman in the Fall of 2004.  Students who wished to change over to the new general education program prior to that date were given the opportunity to revise their program if at all possible.  At the same time, the number of hours for graduation was reduced from minimum of 124 hours to a minimum 120 to be more in line with the Oklahoma State Board of Regents policies (See the Board of Regents of Oklahoma Colleges Policy Manual in the Exhibits). Programs in the professional education program that require more than 120 hours have reduced the minimum general education hour requirement by four hours. Therefore, some programs will require more than 120 hours for graduation.

General Education Program Effective Fall 2004
	Total hours: . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 43-44

	

	Composition . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .   6 hours

	   1113 English Composition I . . . .. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
	3 hours
	

	   1213 English Composition II . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
	3 hours
	

	
	
	
	
	

	Mathematics . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .   3 hours

	   1143 Math Concepts . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
	3 hours
	

	   1513 College Algebra OR
             higher numbered math course . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
	3 hours
	

	
	
	
	

	Computer Applications . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .   2 hours

	    1022 Computer & Information Access
	. . . . . . . . . . . . . . . . . . . . . . . . . . . . .
	2 hours
	

	
	
	
	
	

	Natural Sciences . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  8 hours

	   1004 Biological Concepts (required)   . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

   1514 Concepts of Physical Science . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

   1904 Astronomy  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  

   1934 Physical Geology. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  

   1004 General Chemistry OR
            Higher numbered chemistry course  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
	4 hours

4 hours

4 hours

4 hours

4 hours 
	

	
	
	
	

	Humanities & Fine Arts . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  6 hours

	   1223 Art Survey . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

   2413 Intro to Literature  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

   1013 Intro to Music I . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

   1453 Intro to Philosophy . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

   1313 Intro to Public Speaking . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
	3 hours

3 hours

3 hours

3 hours

3 hours
	

	
	
	
	

	U. S. History & Government . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  6 hours

	   1103 Am. Government & Politics . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

   1063 U. S. History . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  
	3 hours

3 hours
	

	
	
	
	

	Economic & International Studies . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  6 hours

	   1033 World History . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

   1103 World Cultural Geography . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

   2263 Intro to Macroeconomics OR
   2363 Intro to Microeconomics . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
	3 hours

3 hours

3 hours

3 hours
	

	
	
	
	

	Behavioral, Social, & Cultural Studies . . . . . . . . . . . . . . . . . . . . . . . . . . . . .    6-7 hours

	   1003 General Psychology. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
   1003 Intro to Sociology . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
   ___4 World Languages . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
   1223 Technology and Society . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
   1133 Wellness Concepts & Exercise Applications . . . . . . . . . . . . . . . . . . . . . . .
	3 hours

3 hours

4 hours

3 hours

3 hours
	


PART II. CONCEPTUAL FRAMEWORK
The Professional Education Unit’s Mission

The mission of the Professional Education Unit is to prepare and sustain exemplary teachers, counselors, and administrators with an emphasis on scholarship, diverse clinical experiences, and effective classroom techniques.  Upon graduation from the initial or advanced programs, these professionals will possess the content/pedagogical expertise, disposition to improve educational practices, and the social/psychological preparation needed to function effectively in a global environment.  To accomplish this mission, the Unit must provide the necessary background in professional education for the development of competencies which will contribute to successful teaching, administration, and supervision in the elementary and secondary schools.  The Unit offers students appropriate experiences in teaching, human growth and development, educational psychology, content, methods and materials, directed observation and field practicum.  Prospective teachers at the undergraduate level are required to participate in public school observation throughout the program and ultimately 12 weeks of student teaching in cooperating public schools.  All candidates seeking advanced certification are required to have two years successful teaching experience or complete and practicum/internship in a school setting.

Explanation of Experience Based Education
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Experience Based Teacher Education (EBTE), the conceptual framework for the professional education program, is an “eclectic” program of study that incorporates selected and relevant components of traditional, competency based and performance based teacher education programs. The acronym also represents an emphasis on: Exemplary university classroom experiences, Best practice field experiences, Teacher education cohort experiences and Education related service learning experiences. Major provisions of the EBTE program are: (1) practitioner oriented learning activities; (2) continuously changing and diverse learning environments; (3) selection and sequence of activity progressions via the knowledge, understanding, and application categories, and (4) continuous performance evaluation of the candidates and program curriculum.  These activities are designed to produce graduates who demonstrate:

· Critical thinking and  mastery of subject content

· Effective communication skills


· Exemplary practices for instructional planning, delivery and assessment

· Global awareness with the ability to accommodate diverse learning populations

· Ethical,  moral and professional responsibility

· Collaborative relationships with colleagues, parents and the community

Knowledge base

The pedagogical basis for EBTE, first developed over a quarter century ago, is grounded in the educational theory of such notable philosophers as Dewey (1938) and Piaget (1970). Both viewed experiential education as playing a vital role in the teaching/learning process.  They agreed educational experiences should be relevant and student-centered. Bloom’s (1956) research provides the basis for developing experiences that not only require content knowledge and promote higher level thinking skills but also foster favorable dispositions.  Course outcomes for teacher education typically reflect cognitive, affective and psychomotor objectives found in his theory.   Schulman (1987) maintains that content mastery is an essential element of effective teaching, a premise which is a foundation of EBTE.  The theories of Dewey (1933), Goodlad (1994) and Posner (2000) support the Unit philosophy of reflection and continuous improvement, not only personally but programmatically.  Goodlad emphasized the importance of developing students who will be (among other things) autonomous, lifetime learners, ethical and embrace diversity.  Hunter’s (1982) theory emphasizes the importance of content mastery, varied teaching styles, modeling, guided and independent practice which are important components of EBTE.   Integration of technology, understanding diverse learners and using portfolios to document progress are fundamental characteristics of teacher education at SWOSU supported by Danielson (1996) and others.   The need for extensive field experience is another key element of EBTE supported by scholars such as Dewey (1938), Posner (2000), McIntyre (1996) and Moore (2003).  These divergent field experiences offer candidates authentic opportunities to apply theoretical knowledge acquired at Southwestern to the practical reality of teaching in PK-12 classrooms.  

The conceptual framework has undergone significant revision during the last five years. Now imbedded into the curriculum are the competencies developed by the Oklahoma Commission for Teacher Preparation (OCTP) which serves as the state's independent standards board for teacher education.  These competencies mirror the Interstate New Teachers Assessment and Support Consortium (INTASC) performance standards for what all beginning teachers should know and be able to do in order to practice responsibly, regardless of the subject matter or grade level.  The OCTP and EBTE competencies are:

Competency 1 (Knowledge of Subject Matter) 

The teacher understands the central concepts and methods of inquiry of the subject matter discipline(s) he or she teaches and can create learning experiences that make these aspects of subject matter meaningful for students.


Competency 2 (Knowledge of Human Development and Learning)
The teacher understands how students learn and develop, and can provide learning opportunities that support their intellectual, social, and physical development at all grade levels including early childhood, elementary, middle level, and secondary.


Competency 3 (Adapting Instruction for Individual Needs)
The teacher understands that students vary in their approaches to learning and creates instructional opportunities that are adaptable to individual differences of learners.


Competency 4 (Multiple Instructional Skills and Use of Technology)
The teacher understands curriculum integration processes and uses a variety of instructional strategies to encourage students’ development of critical thinking, problem solving, and performance skills and effective use of technology.


Competency 5 (Classroom Motivation and Management Skills)
The teacher uses best practices related to motivation and behavior to create learning environments that encourage positive social interaction, self motivation and active engagement in learning, thus, providing opportunities for success.


Competency 6 (Human Relations and Communication Skills) 
The teacher develops knowledge of and uses communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.


Competency 7 (Instructional Planning Skills)
The teacher plans instruction based upon curriculum goals, knowledge of the teaching/learning process, subject matter, students’ abilities and differences, and the community; and adapts instruction based upon assessment and reflection.


Competency 8 (Assessment of Student Learning)
The teacher understands and uses a variety of assessment strategies to evaluate 
and modify the teaching/learning process ensuring the continuous intellectual, social and physical development of the learner.


Competency 9 (Professional Commitment and Responsibility)
The teacher evaluates the effects of his/her choices and actions on others (students, parents, and other professionals in the learning community), modifies those actions when needed, and actively seeks opportunities for continued professional growth.


Competency 10 (Partnerships)
The teacher fosters positive interaction with school colleagues, parents/families, and organizations in the community to actively engage them in support of students’ learning and well-being.


Competency 11 (Career Awareness)
The teacher shall have an understanding of the importance of assisting students with career awareness and the application of career concepts to the academic curriculum.


Competency 12 (Professional Development and Commitment to Excellence)
The teacher understands the process of continuous lifelong learning, the concept of making learning enjoyable, and the need for a willingness to change when the change leads to greater student learning and development.


Competency 13 (Legal Rights and Responsibilities)
The teacher understands the legal aspects of teaching including the rights of students and parents/families, as well as the legal rights and responsibilities of the teacher.


Competency 14 (Priority Academic Student Skills or P.A.S.S.)
The teacher understands, and is able to develop instructional strategies/plans based on the Oklahoma Core curriculum.


Competency 15 (Oklahoma Criteria for Effective Teaching Performance)
The teacher understands the State teacher evaluation process, “Oklahoma Criteria for Effective Teaching Performance,” and how to incorporate these criteria in designing instructional strategies.

Also contributing to the EBTE knowledge base are the national standards of several specialized professional associations (SPA’s) such as the National Council for the Teachers of Mathematics (NCTM). These standards have been integrated into the teacher education curriculum since the last Unit accreditation. In the absence of national standards, Oklahoma Subject-Matter Competencies for Licensure/Certification are used.  All teacher education faculty must specify in their course syllabi which standards or competencies will be addressed.  Course content is aligned to standards from the following professional associations:

· Early Childhood-National Association for the Education of Young Children (NAEYC)
· Education Administration-Educational Leadership Constituent Council (ELCC)
· Elementary-Association for Childhood Education International (ACEI)
· Health and Physical Education-American Association of Health Physical Education, Recreation and Dance (AAHPERD)

· Language Arts-The National Council of Teachers of English (NCTE).

· Mathematics-National Council of Teachers of Mathematics (NCTM)

· Media & Technology-International Society for Technology in Education (ISTE)

· Music-National Association of Schools of Music (NASM)
· Natural Sciences-National Science Teachers Association (NSTA)

· Reading-The International Reading Association (IRA)

· School Psychology-National Association of School Psychologists (NASP)
· History Education-The National Council for the Social Studies (NCSS)

· Special Education-Council for Exceptional Children (CEC)
· Technology Education-Accreditation Board for Engineering and Technology
Some of the competencies for candidates seeking advanced certification are the same for initial certification candidates. For example, both initial and advanced candidates are expected to understand their legal rights and responsibilities. Candidates at both levels are expected to promote success for all students as well as work collaboratively with parents, colleagues, and members of the community. However, most competencies for candidates seeking advanced certification are much more program-specific.
Candidates in Educational Administration are evaluated based on the seven ELLC Standards. These are: 1) Developing/implementing the school (or district) vision, 2) Creating positive school culture and effective instructional programs, 3) Effective management of staff and resources, 4) Effective collaboration with families and community members, 5) Professional/ethical behavior, and 6) Understanding and interacting with the larger political/social context, and 7) Successfully apply Standards 1-6 during an internship. 
Competencies for candidates in School Counseling include: 1) Understanding of human development to provide a comprehensive guidance program, 2)Understanding the impact of environmental influences on students and helps students develop coping strategies, 3) Demonstrate an appreciation of human diversity by providing equitable guidance services and promoting a climate of mutual respect, 4) Uses effective leadership skills to plan, implement, and evaluate a comprehensive guidance program, 5) Provides services to address student needs and help them develop skills to use in future situations, 6) Facilitates the educational/career development of students, 7) Effective use of assessment strategies and tools, 8) Collaborate with parents and school personnel, 9) Establish positive ties with the home and the community, and 10) Knowledge of professional ethics, the importance of professional development, and professional organization. The competencies for School Psychometry and School Psychology are very similar to those of School Counseling.
Shared Vision and Coherence

The EBTE acronym and logo have remained unchanged for the past five years.  However, the conceptual framework has evolved significantly in an attempt to assimilate national standards and state competencies.   While the acronym and logo continue to be displayed prominently on campus, it has become increasingly important to communicate this evolution to those directly affected by it:  faculty, candidates and educators in the field.   The Unit faculty periodically review and comment on proposed changes in the conceptual framework.  Comments are also solicited from a variety of PK-12 teachers and administrators in the SWOSU service area. Their feedback is used to further revise the conceptual framework. Since the Oklahoma General Competencies for Teacher Licensure and Certification serve as the cornerstone for EBTE, public school educators can readily share our vision of what candidates should know and be able to do upon program completion. This coherence between state standards and program outcomes has resulted in all stakeholders (candidates, Unit faculty and public school educators) sharing the same performance expectations. 
A final draft of the Conceptual Framework is then approved by the Teacher Education Council and distributed to all faculty across campus. Unit faculty are required to reference the conceptual framework in their course syllabi and spend time during their first class meeting to discuss its implications with the candidates. The training required of all PK-12 educators that mentor/supervise student teachers and resident (first) year teachers also includes an overview of the Unit’s conceptual framework.  


It is important for the EBTE philosophy to be reflected in all aspects of the initial and advanced levels of the professional education program.  As previously mentioned all course syllabi contain a brief synopsis of the conceptual framework and must reference the national standards or state competencies addressed in the course. Faculty are also expected to model best practice for our candidates when it comes to instruction and assessment. The template for course syllabi includes sections for faculty to elaborate on important EBTE elements such as:  teaching styles modeled, integration of technology into instruction, field experience requirements, accommodations for diverse learners and use of performance assessment. Both candidate and administrative evaluation of faculty are based, in part, on these criteria.  As a result, faculty are held to many of the same expectations used to assess the performance of our candidates.  Professional development opportunities for faculty are also provided on a regular basis which reflects the essential components of EBTE.  

The Unit’s Philosophy, Professional Commitments, and Dispositions

A philosophy of modeling exemplary teaching with a focus on the student and student learning are hallmarks of the professional education program at Southwestern.  There is a conscious effort throughout the program to establish an open process for the improvement of teacher education for the benefit of children and youth.  This process clearly establishes how teachers are being educated.  EBTE has been developed as a result of many years of study and revision.  The emphasis is on the improvement of both instruction and the professional educator, not only to be an exemplary educator, but also to be a better person.

Pre-service education experiences for the teacher should recognize the potential teacher's own needs and desires, and there must be a major thrust to provide those experiences necessary to assure that the beginning professional teacher has the knowledge, skills, and attitudes important not only for the teacher's success, but also for the success of the pupils.  This profound statement, true today although made over 30 years prior, is reinforced by NCATE and other professional organization standards that stress dispositions are not just important but essential.  The emphasis must be on improvement of instruction and on improvement of the product -- the professional educator--not only to achieve a better public servant but also to assist the individual to become a better person (perhaps the latter is even a pre-requisite to the former).
Unit faculty have identified a list of dispositions they believe to be essential for Professional Education Candidates. These dispositions correlate with each of the INTASC Principles and are presented below: 
Principle 1- Making content meaningful
▪The candidate realizes that subject matter knowledge is not a fixed body of facts but is complex and ever-evolving. He/she seeks to keep abreast of new ideas and understandings in the field.  

▪The candidate has enthusiasm for the discipline(s) he/she teaches and sees connections to everyday life. 

Principle 2- Child development and learning theory

▪The candidate appreciates individual variation within each area of development, shows respect for the diverse talents of all learners, and is committed to help them develop self-confidence and competence. 

Principle 3- Learning styles/diversity

▪The candidate appreciates and values human diversity, shows respect for students' varied talents and perspectives, and is committed to the pursuit of "individually configured excellence."
Principle 4- Instructional strategies/problem solving

▪The candidate values the development of students' critical thinking, independent problem solving, and performance capabilities. 

▪The candidate values flexibility and reciprocity in the teaching process as 

necessary for adapting instruction to student responses, ideas, and needs. 

Principle 5- Motivation and behavior

▪The candidate takes responsibility for establishing a positive climate in the 

classroom and participates in maintaining such a climate in the school as a whole. 

Principle 6- Communication/knowledge

▪The candidate appreciates the cultural dimensions of communication, responds appropriately, and seeks to foster culturally sensitive communication by and among all students in the class. 

Principle 7- Planning for instruction

▪The candidate values both long term and short term planning. 
▪The candidate believes that plans must always be open to adjustment and revisions based on student needs and changing circumstances. 

Principle 8- Assessment

▪The candidate values ongoing assessment as essential to the instructional process 

and recognizes that many different assessment strategies, accurately and systematically used, are necessary for monitoring and promoting student learning. 
▪The candidate is committed to using assessment to identify student strengths and 

promote student growth rather than to deny students access to learning opportunities. 
Principle 9- Professional growth/reflection

▪The candidate is committed to reflection, assessment, and reading as an ongoing 

process. 
Principle 10- Interpersonal relationships

▪The candidate is concerned about all aspects of a child's well-being (cognitive, 

emotional, social, and physical), and is alert to signs of difficulties.  
▪The candidate is willing to engage with peers and other experienced professionals regarding his/her development as a candidate and the education of his/her students.
▪The candidate conducts themselves ethically and professionally, including the confidentiality of information. 
Candidates seeking advanced certification share many of the same dispositions expected of candidates in initial level programs. These include an appreciation of diversity, promoting a positive school climate, the need for planning/assessment, willingness to grow professionally, cooperation with parents and peers, and conduct that is both professional and ethical.  All candidates seeking initial and advanced certification are expected to demonstrate these dispositions from the time they are admitted until they complete the program. Unit faculty are expected to assess these candidate dispositions through formal and informal means from program admission to completion. Candidates who consistently fail to demonstrate these dispositions are typically counseled out of the program.
To strengthen the Experience Based concept and to coordinate fully with the current professional standards, these dispositions are integrated into classroom activities and are included in course syllabi. Professional education students, in their observation field experience, have a first hand opportunity to use apply these dispositions in a classroom setting with pupils, cooperating teachers, administrators, and parents. Having these attributes will ensure a pleasant, professional, and successful student teaching or internship experience. (See course syllabi for examples of dispositions that are included in the classroom activities.)
Commitment to diversity

Diversity: Differences among groups of people and individuals based on ethnicity, race, socioeconomic status, gender, exceptionalities, language, religion, sexual orientation, and geographical area (NCATE, 2000).

The enrollment of minorities (Native American, Black, Hispanic and International) at Southwestern has steadily increased over the last decade.  Minority students currently account for 19% of total enrollment on the Weatherford campus and 18% on the Sayre campus. Efforts to recruit minority or underrepresented students are ongoing, such as the SURE-STEP program which seeks to increase enrollment in science, technology, engineering, and mathematics.

We recognize that diversity must be addressed if we are to accomplish our mission of preparing students to live and work in a global society.  The Unit is committed to helping faculty and candidates understand how the concept of diversity encompasses not only multi-cultural issues, but also socioeconomic factors, differences in teaching/learning styles and accommodations for special needs populations.  All of these have a dramatic impact on student learning.

To ensure that undergraduate candidates have knowledge and understanding of how to teach diverse learners, they are required to take the following courses:

· EDUC 3321 Muticultural/Special Populations

· GEOG 1103 World Cultural Geography
· SPCED 3132 Exceptional Children

Candidates are expected to move beyond the awareness level and are required to plan instruction that takes into consideration not only ethnic diversity but differences in teaching/learning styles.

The Unit’s field experience component has been revised to insure all candidates seeking initial certification are afforded opportunities to observe and interact in classroom settings with diverse student populations.  They are required to observe and interact with students in a variety of rural, suburban and urban schools for 30 hours as part of their first education course (Foundations of Education).  This experience must also take place in school districts with small (under 750), medium (750-1,500) and large (over 1,500) enrollments with the approval of the Coordinator of Field Experiences. A minimum of 60 hours of classroom observation/interaction is required before the candidate enrolls for student teaching.  The Coordinator monitors all field experiences up to and including student teaching to insure candidates are exposed to a variety of diverse learners.  A Teacher and Teaching Styles Interaction Log has been added to the portfolio requirements as a means of documenting candidate interaction with a variety of teachers and teaching styles.  
Candidates in advanced programs are also expected to demonstrate an appreciation of diversity.  All standards in Educational Administration require candidates to demonstrate the knowledge and ability to promote the success of all students in their school (or district) as they carry out various administrative responsibilities. Standard 5, in particular requires the candidate to “demonstrate the ability to combine impartiality, sensitivity to student diversity, and ethical considerations in their interactions with others.”  School Counseling, Psychology and Psychometry also have program standards that require candidates to “demonstrate an appreciation of human diversity by providing equitable services for all students and by promoting a climate of mutual respect that helps students value themselves and others.”

Commitment to technology

Southwestern Oklahoma State University has recognized the importance of technology by providing a generous budget to purchase and maintain delivery systems in the form of computers, video projectors, and other electronic devices.  With a technology-rich environment on campus and especially in the teacher education unit, students are exposed to technology that will support their instructional techniques as they prepare to enter the teaching profession.  The media component in the course syllabi is prominent because the use of technology has been deemed essential to improve of instruction.  Faculty must explain in their syllabi how technology will be integrated into their instruction. With very few exceptions, all buildings on campus have one or more computer laboratories that provide faculty and student access to the latest software and Internet resources.  A new lab was installed in the Education Building in 2003.  Classrooms are equipped with the Internet (either hard-wired or wireless) and have video projectors or television monitors, while other electronic media such as overhead projectors, document cameras, scanners, key pad response system, digital cameras and video tape recorders/players are available.

All undergraduate students in teacher education are required to take LIBED 3423 Media & Technology and demonstrate proficiency in using computer applications to produce documents, spreadsheets, databases and presentations that will enhance instructional delivery.  Candidates develop a class portfolio that serves as the culminating performance assessment.  The portfolio is made up of products created by the candidates for class assignments during the semester and can be used to document competency in their portfolio.  The course outcomes and activities are all aligned to the National Educational Technology Standards for Teachers.
Candidates seeking advanced certification must demonstrate competence in using technology. The Educational Administration program, for example, has incorporated technology into its program by requiring an electronic portfolio. Virtually all assignments and portfolio components are submitted to faculty electronically. Performance assessments in School Counseling, School Psychometry and School Psychology evaluate the candidate’s knowledge and use of technology to promote student learning. Through the technology of Distance Learning, an increasing number of candidates in remote locations are able to take courses leading to advanced certification by means of Interactive Television. Candidates in Educational Administration, for example, are able to take all required courses through Distance Learning. As a result, a dramatic increase in enrollment has occurred. 
Assessment System

The Unit considers assessment as a dynamic, systematic process that is ongoing and requires periodic revision to maintain validity/reliability. The unit has created a comprehensive system by which candidates’ knowledge, skills and dispositions are assessed. The data is then analyzed and used to inform program and curricular changes.  Both internal and external assessments are used to provide evidence of candidate performance.  The conceptual framework performance indicators for candidates seeking initial certification are the 15 OCTP competencies. Performance indicators for candidates seeking advanced certification are program-specific and based on the appropriate national or state standards for that content area. All candidates demonstrate that they have met these competencies through their professional portfolios and a system of periodic performance assessments used to gauge the candidates’ knowledge, skills, and dispositions.
Transition points have been identified for both initial and advanced programs. At each transition point, a decision is made about the candidates’ readiness to advance to the next level.  This decision is based on multiple data sources documenting candidates growing competence and dispositions necessary for teaching. Quantitative data include a minimum grade point average and passing scores on the Oklahoma General Education Test (OGET), Oklahoma Subject Area Test (OSAT) and the Oklahoma Professional Teaching Exam (OPTE).  For advanced programs, candidate GPA and/or the Graduate Record Examination provide this data.  Qualitative performance assessments for initial candidates include the development of professional portfolios (four levels), with a candidate work sample completed during student teaching serving as the Culminating Performance Assessment.  The results from performance evaluations during student teaching (undergraduate) and practicum/internship evaluations (graduate) are also utilized along with an exit portfolio in graduate programs leading to advanced certification.

The Unit also completes an annual Follow-up Study of recent graduates in its programs.  At the conclusion of each fall and spring semester, initial candidates who are completing the program are surveyed with EBTE Self-Assessment Questionnaires and exit interviews conducted by faculty members. During the 1999-2000 academic year, the unit began participation in the EBI Teacher Education Student Assessment Benchmarking Project.  This project is a systematic, comprehensive, and confidential analysis comparing SWOSU students' perceptions and satisfaction with other schools participating in the process.  Southwestern was one of only 51 schools of education in the nation to participate.  Candidates teaching in their first year in Oklahoma are surveyed as well as their administrators with an instrument intended to determine their view of the teacher’s competence on key content and pedagogical skills. Graduates of advanced programs are also asked to complete surveys during their first year after graduation.  All of these assessments are undertaken in an effort to continuously improve university programs as well as the conceptual framework itself.
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PART III. EVIDENCE FOR MEETING EACH STANDARD

STANDARD 1: CANDIDATE KNOWLEDGE, SKILLS, AND DISPOSITIONS

Candidates preparing to work in schools as teachers or other professional school personnel know and demonstrate the content, pedagogical, and professional knowledge, skills, and dispositions necessary to help all students learn. Assessments indicate that candidates meet professional, state, and institutional standards.

Candidates in both initial and advanced professional education programs are expected to demonstrate competency in both the content knowledge and pedagogical skills necessary for an effective educator.  In addition, candidates must demonstrate they hold the dispositions essential to success in today’s public schools.  The professional education program is a carefully designed sequence of requirements that emphasize the connection of theory and practice while including direct experiences in actual classroom settings. The coursework and field experiences are developmentally structured, thus enabling students to transition from novice to proficient practitioners as they matriculate through the program.  These learning experiences culminate in a final semester of student teaching as the initial program candidate assumes full responsibility for the instruction in the classroom.  Oklahoma’s native son, Will Rogers, said it best: “You can’t teach what you don’t know any more than you can come back from where you haven’t been.”

Candidates gain expertise in educational foundations such as designing instructional units,  developing assessments, using assessment results to modify instruction, differentiated instruction, and effective teaching strategies, through a carefully sequenced set of educational courses. Candidates demonstrate their expertise through exams, projects, and portfolios at each phase of the program.
Initial program candidates develop a passion for and understanding of the art of teaching through a student teaching semester with a master teacher.  Through this relationship with the collaborating teacher and college supervisors, candidates are transformed from candidates to teachers. They fully appreciate the rigors of teaching in the public schools and begin to develop a love for their students and teaching. They are then prepared for their resident year of teaching (in Oklahoma) as they work to build a unique classroom setting as professional teachers.

Element 1: Content Knowledge for Teacher Candidates  

The prescribed curriculum for all teacher education candidates (elementary, secondary, and K-12 ) is a carefully sequenced structure of classes that are developmental in nature and designed to provide necessary content knowledge.  The acquisition of this subject matter knowledge occurs in two stages – general and specialty.  In the first stage candidates develop a foundation by completing the requirements of the General Education program for their respective content area.  Secondary and Elementary candidates complete a 43 hour program similar to that taken by non-teaching majors.  HB 1549, passed by the Oklahoma Legislature in 1995, mandated the Oklahoma State Regents for Higher Education (OSRHE) to require candidates in Elementary Education, Early Childhood, and Special Education to complete 12 hours in each of the four general education areas:  Communication, Mathematics, Science and Social Studies.  These 48 hours of General Education coursework are often referred to as the 4 X 12.  The requirement may be satisfied through a combination of General and Professional Education hours.  In addition, candidates must have foreign language proficiency at the college level or two years of the same language in high school with at least a “C” average.  Students must achieve a minimum 2.5 grade point average to be admitted to the professional education program and maintain that average through program completion.
As evidence of candidate content knowledge, the mean grade point average for all Southwestern students was compared to that of undergraduate and graduate candidates in the professional education program for the past three years. The following table clearly shows the mean for education majors to be consistently higher than the mean of all other students at the University.
	Table 1.1.1-MEAN GRADE POINT AVERAGE

	
	EDU undergrad
	All others
	EDU Graduate
	All others

	Fall 05
	2.88
	2.81
	3.81
	3.66

	Spring 05
	2.88
	2.83
	3.7
	3.66

	Fall 04
	2.87
	2.77
	3.78
	3.62

	Spring 04
	2.95
	2.79
	3.71
	3.65

	Fall 03
	2.91
	2.75
	3.71
	3.60

	Spring 03
	2.94
	2.83
	3.69
	3.58


HB 1549 also established the Oklahoma General Education Competencies for Teacher Licensure and Certification and the state subsequently developed the Oklahoma General Education Test (OGET) to test the competencies (Oklahoma General Education Competencies for Teacher Licensure and Certification).  Successful completion of the OGET was made a requirement for initial licensure in the state.  The OGET is designed to assess core general education knowledge and skills, including critical thinking, computation, and communications. The test includes both multiple choice questions and a writing assignment. Candidate scores on the OGET, a criterion-referenced test of general education content, are reported to the unit each semester from National Evaluation Systems and are available in the exhibit room. 

Table 1.1.2 provides further evidence of our candidates’ content knowledge.  It shows how well Southwestern students have performed on the OGET compared to the state pass rate for the past three years.  As the table illustrates, our candidates consistently scored at or above the state pass rate which indicates that our General Education curriculum gives them a solid foundation on which to begin their content area studies.

Table 1.1.2 – Unit Pass Rate on Oklahoma General Education Test 

	
	2003
	2004
	2005

	Number
	186
	184
	98

	Unit Pass Rate
	76.3%
	79.3%
	74.2%

	State Pass Rate
	74.2%
	73.5%
	75%


The second stage in building an in-depth knowledge of the subject matter is the specialty area of prescribed courses in the candidates’ major.  With the passage of HB 1549 in 1995 teacher education in the State transitioned from course-driven programs to a performance-based system.  Teacher education programs in the state are now required to submit program reviews for each of their certification programs to the appropriate Specialized Professional Association (SPA).  If a SPA does not exist for a program, the review is sent to the Oklahoma Commission for Teacher Preparation (OCTP) for evaluation.  As a result, the coursework for the Unit’s certification areas is based on SPA or state standards.  The state developed the Oklahoma Subject Area Test (OSAT) to assess subject-matter knowledge and skills required of entry-level teachers in Oklahoma. All candidates seeking an initial Oklahoma teaching license must pass the OSAT that matches the type of license they are seeking.  The OSAT is currently offered in 48 different certification areas. 

Table 1.1.3 provides additional evidence of candidate content knowledge.  It shows how our candidates have performed on the OSAT over the last two years.  The table reveals the strength of the Unit’s content area preparation as the percentage of candidates passing the test is above 80% and exceeds the state average in nearly every program.

Table 1.1.3-Unit Pass Rate on OSAT for Initial Teacher Preparation

	Subtest
	2004-5

#Tested
	2004-5
% Passing 
	2004-5
State Pass Rate 
	2005-6
# Tested
	2005-6
% Passing 
	2005-6

State Pass Rate 

	Elementary Education
	77
	74
	83
	67
	73
	70

	Art Ed
	2
	100
	83
	5
	100
	71

	Math Ed
	4
	100
	78
	1
	0
	47

	Health & Physical Ed
	20
	88
	85
	15
	100
	67

	Music Ed (vocal)
	3
	100
	100
	3
	67
	81

	Music Ed (instrumental)
	8
	79
	88
	6
	61
	69

	Special Ed (Mild/Mod)
	24
	65
	70
	17
	61
	70

	Special Ed (Severe)
	11
	97
	93
	13
	87
	86

	Eng Ed
	6
	75
	84
	7
	42
	75

	History Ed (U.S.)
	16
	100
	85
	6
	83
	72

	History Ed (World)
	14
	90
	85
	3
	100
	63

	Science (Biology)
	4
	50
	51
	8
	53
	39

	Science (Chemistry)
	1
	100
	47
	3
	75
	47

	Science (Physical)
	1
	100
	82
	6
	75
	72

	Tech Ed
	6
	60
	56
	3
	33
	29


Element 2:  Content Knowledge for Other Professional School Personnel 

Southwestern currently has four advanced programs that provide advanced professional knowledge for candidates who plan to work in public school positions other than teaching.  These programs, leading to advanced certification, are:  School Counseling, School Psychology, School Psychometry and Education Administration.  School Psychology is a new program started in the Fall of 2005.  Each advanced program requires course work of 32-34 credit hours, both entry level and culminating Professional Portfolio and Graduate Capstone Exam completed during the final semester. Admission to these programs requires an undergraduate GPA of 2.5 on a 4.0 scale and minimum of a 3.0 grade point average after completing the first six to nine (6 to 9) hours of graduate course work or above.  Candidates with a GPA under 2.5 may take the Graduate Record Exam to gain admission. Individuals applying for admission to the Master of Education program are also required to have a current teaching certificate.  

As evidence of candidate content knowledge, the mean grade point average for all Southwestern graduate students was compared to that of graduate candidates in the advanced certification programs for the past three semesters. The results clearly show the mean for education majors to be consistently higher than the mean of all other graduate students at the University.
     Table 1.2.1-GPA for Advanced Candidates Spring 05-Spring 06
	
	Program Mean
	Mean-all others

	Ed. Admin. 
	3.82
	3.69

	School Psychology
	3.76
	3.69

	School Counseling
	3.83
	3.69

	School Psychometry
	3.78
	3.69


Candidates are tested on their knowledge of the content on the OSAT for their particular area.  Table 1.2.2 details the pass rates for candidates during the last two years.  This data provides evidence that our advanced candidates have sufficient knowledge of the content when they complete the prescribed program. The low pass rate for the Secondary Principal subtest for the 2005-6 cycle is due to significant changes in the testing instrument. The pass rate for the 2003-4 testing cycle was 92% for SWOSU (n=10) and 87% for the state. Faculty in Educational Administration have focused their attention on improving the pass rate of our candidates on this subtest. 
Table 1.2.2-Unit Pass Rates for Oklahoma Subject Area Test – Advanced Level

	Subtest
	2004-5

#Tested
	2004-5
% Passing 
	2004-5
State Pass Rate 
	2005-6
# Tested
	2005-6
% Passing 
	2005-6

State Pass Rate 

	Principal Common Core
	14
	90%
	80%
	33
	85%
	79.6%

	Elementary Principal
	9
	90%
	95%
	16
	91%
	72%

	Secondary Principal
	12
	100%
	89%
	39
	44%
	51%

	School Psychology
	0
	n/a
	n/a
	0
	n/a
	n/a

	School Counseling
	6
	88%
	93%
	6
	100%
	92%

	School Psychometry
	1
	100%
	100%
	2
	100%
	100%


All advanced programs for other professional school personnel must meet institutional standards and are aligned with state requirements and with their specific Specialized Professional Association (SPA).  As a result, the content knowledge specified by the state and the SPA is embedded in the prescribed curriculum. All candidates must submit entry level and culminating portfolios in addition to passing a capstone examination. Portfolios are monitored throughout these programs and support is given as needed.  Those candidates who do not pass the initial Capstone exam are given the opportunity to retake it.  Therefore, the successful completion rate of portfolios and capstone exams is 100 percent. Sample Portfolios and Capstone exams are available for review in the evidence room. These represent an additional data source to prove the content knowledge of our candidates seeking advanced certification.
Element 3:  Pedagogical Content Knowledge for Teacher Candidates 

The performance-based system adopted by the State in 1995 is based on standards developed by the Interstate New Teacher Assessment and Support Consortium (INTASC).  From the standards, the State Department of Education established the Oklahoma General Competencies for Teacher Licensure and Certification.  These competencies have been incorporated into the Unit’s Conceptual Framework.  Competency 1 in the Unit’s Conceptual Framework states:

The candidate understands the central concepts and methods of inquiry of the subject matter discipline(s) he or she teaches and can create learning experiences that make these aspects of subject matter meaningful for the students.

Every candidate for initial teacher certification must successfully complete a methods class specific to his/her discipline.  The course is taught by an instructor from that discipline and is designed to address this particular competency.  

Pedagogical content knowledge is also emphasized in Competency 4 of the Conceptual Framework.  It requires candidates to incorporate curriculum integration and technology into their instruction.  It states:

The candidate understands the curriculum integration processes and uses a variety of instructional strategies to encourage students’ development of critical thinking, problem solving, and performance skills, and effective use of technology.

All candidates for initial teacher certification must successfully complete a Media and Technology course which focuses on this competency.  The course incorporates standards developed by the International Society for Technology in Education (ISTE). Candidates further refine their skills in this area during their methods course.
The first source of data used to document the pedagogical content knowledge of our candidates is their scores on the Student Teaching Summative Evaluation instrument.  The instrument measures 26 competencies on which the candidate is evaluated during his/her student teaching experience. These competencies are aligned with the state mandated assessment system known as the Oklahoma Minimum Criteria for Effective Teaching.  These criteria are used for the annual assessment of all public school teachers in the state.  The competencies are grouped into five areas:  teaching and assessment, classroom management, interpersonal skills, professionalism and portfolio evaluation.  The University supervisor and cooperating teacher collaborate to determine the score for each competency.  A three point rating scale has been used since Fall 2005 with a target (excellent) performance receiving three points, acceptable performance receiving two points and unacceptable performance receiving one point.  Summative evaluations from prior semesters used a four point scale (4-exceeds expectations and 3-meets expectations). The following table provides an aggregate mean score of all 26 competencies for the past four semesters.
Table 1.3.1-Student Teacher Summative Evaluation Scores
	Fall 2004
	Spring 2005
	Fall 2005
	Spring 2006

	3.82
	3.81
	2.83
	2.87


Another source of data which demonstrates the pedagogical content knowledge of our candidates are scores from the Level 4 portfolio.  Each of the 15 competencies in our Conceptual Framework are evaluated in the candidate portfolios.  As mentioned above, they are aligned with the Oklahoma General Competencies for Teacher Licensure and Certification and INTASC standards.  Each competency is scored as Target (2), Acceptable (1), or Unacceptable (0). Scores from the last three semesters for Competencies 1-5 are summarized in the table below.
	Table 1.3.2 – Selected Level 4 Portfolio Competency Scores
Competency↓  Semester→
	Spring 2005
	Fall 2005
	Spring 2006

	1. Understands central concepts and methods of inquiry of the subject matter discipline(s); can create learning experiences that make these aspects of subject matter meaningful for students
	1.99
	1.96
	1.91

	2.  Understands how students learn and develop and can provide learning opportunities that support intellectual, social, and physical development at all grade levels
	1.89
	1.89
	1.98

	3. Understands that students vary in their approaches to learning and creates instructional opportunities that are adaptable to individual differences of learners
	1.99
	1.93
	1.89

	4. Understands curriculum integration processes and uses a variety of instructional strategies to encourage students’ development of critical thinking, problem solving, and performance skills and effective use of technology.
	1.98
	1.94
	1.86

	5. Uses best practices related to motivation and behavior to create learning environments that encourage positive social interaction, self motivation and active engagement in learning.
	1.98
	1.93
	1.92


Results from follow-up surveys of employers are provided below as another source of data to confirm the pedagogical content knowledge of our candidates.  These surveys are described in greater detail under Standard 2. Every SWOSU teacher education graduate that is hired as a first year teacher in Oklahoma is included. A 35-question survey is mailed to his/her administrator (typically building principal) asking for a candid evaluation of the candidate’s knowledge, skills and dispositions.  Respondents are asked to rate the teacher performance as Poor, Marginal, Adequate, Well or Excellent.  Responses to selected questions from the past three years are summarized below with the percentage of responses in the range of Adequate-Excellent. 
Table 1.3.3 – Selected Follow-Up Survey Responses
	Question↓  Year→
	2003-4
	2004-5
	2005-6

	2. Can create learning experiences that make the central concepts of subject matter meaningful for students
	100%
	98.9%
	99%

	3. Plans instruction based upon knowledge of the teaching/learning process.
	100%
	97.8%
	98%

	4. Understands the concept of making learning enjoyable.
	98.7%
	95.7%
	96%

	6. Uses a variety of instructional strategies to encourage students’ classroom performance.
	98.6%
	97.8%
	97%

	10. Uses best practices related to student motivation and behavior
	95.9%
	96.8%
	96%


Element 4:  Professional and Pedagogical Knowledge and Skills for Teacher Candidates 
Candidates develop competence in professional and pedagogical knowledge and skills through completion of the prescribed professional education curriculum. All teacher education programs are aligned with institutional, state and national standards which are reflected in courses, field experiences, and assessments. Candidates in all programs obtain professional and pedagogical knowledge from meaningful classroom experiences in the public schools as well as course work taken at the University. A professional education sequence of 33 credit hours, comprised of individual courses and field experiences, is required for all candidates seeking initial certification. Candidates must maintain a 2.5 GPA to remain in the program. Courses in the professional education core include:
Foundations
EDUC 2113 Foundations of Education 

SPCED 3132 Exceptional Children 

EDPSY 3413 Child Psychology 

Pre-Professional Semester 

LIBED 3423 Media & Technology 

EDPSY 3453 Educational Psychology (Elem) 

ELEM 4613 Educl Tests and Measurements (Elem) 

ELEM 4833 Principles of Teaching Elementary 

Professional Semester 

EDUC 3321 Multicultural/Special Populations 

EDUC 4021 Critical Issues in Education 

EDUC 4041 Classroom Management 

ELEM 4665/SECED 4865 Student Teaching in the Elementary or Secondary School 

In addition, all candidates must complete a methods course in their discipline devoted to classroom teaching techniques, management skills and assessment practices. A complete listing of courses required for each program is available in the undergraduate catalog and their descriptions in the corresponding course syllabi.  
The student teaching semester is the culmination of our teacher preparation program.  It is during this 12-week experience that candidates demonstrate their ability to move from theory to practice. Candidates create opportunities for students to use prior knowledge and experiences to construct knowledge and be actively engaged, modify instruction to accommodate individual differences, assess student learning and reflect on their practice to enhance student success. Table 1.4.1 summarizes candidate performance in the Student Teaching semester in terms of the aggregate GPA for the course.  The Unit has recently revised the student teaching summative evaluation instrument in several program areas to insure their SPA standards are assessed.  The new instruments provide more specific and meaningful data about how well candidates perform in the different areas identified above.  Candidates still receive a letter grade which is collaboratively determined by the university supervisor, cooperating teacher and building principal. The data in the table below summarizes student teacher grades (4.0 = A) by semester for the last two years and demonstrate our candidates’ high level of performance.
.
Table 1.4.1 – Candidate Grades for Student Teaching 2004-6
	Semester
	Fall 2004
	Spring 2005
	Fall 2005
	Spring 2006

	Average Score
	3.93
	3.92
	3.93
	3.93

	Number
	69
	85
	47
	67


The State Department of Education has developed the Oklahoma Professional Teaching Exam (OPTE).  The OPTE is based on INTASC standards and the Oklahoma General Competencies for Teacher Licensure and Certification.  It currently has two forms (grades PK-8 and 6-12) and is designed to measure candidates’ pedagogical knowledge .  Successful completion of the OPTE is required for initial certification in Oklahoma..  The table below lists the pass rates for the Unit’s candidates for the years 2004-6 and is offered as further evidence of their professional/ pedagogical knowledge and skills.. 
Table 1.4.2-Unit Pass Rates on Oklahoma Professional Teaching Exam

	Subtest
	2004-5

#Tested
	2004-5
% Passing 
	2004-5
State Pass Rate 
	2005-6
# Tested
	2005-6
% Passing 
	2005-6

State Pass Rate 

	PK-8 (OPTE 75)
	90
	87%
	86%
	78
	82%
	81%

	6-12 (OPTE 76)
	66
	92%
	90%
	37
	99%
	90%


The Level 4 portfolio also provides evidence for this element of the standard. These are required for all teacher education candidates as part of Oklahoma’s performance-based licensure system and measure the competencies found in our Conceptual Framework. These competencies are aligned with both state and national standards.  Candidates use a variety of artifacts to demonstrate their application of knowledge and skills.  Examples of artifacts include:  papers, examinations, reports, presentations, research projects, lesson plans, case studies, collaboration, integrating technology, and self-evaluation.  Candidates justify artifact submissions with an explanation of how the artifact demonstrates their mastery of the competency.  Reflection captures the candidate’s disposition for becoming an effective practitioner.  Candidate portfolios are first submitted to and evaluated by the instructor of the Foundations of Education course (Level 1) which is typically taken before program admission.  Successful completion of the Level 4 portfolio is a requirement to exit student teaching. Each competency is scored as Target (2), Acceptable (1), or Unacceptable (0). Composite mean scores from the last three semesters for Competencies 6-10 are summarized in the table below and are offered as evidence for this element.
Table 1.4.3 – Selected Level 4 Portfolio Competency Scores

	Competency↓  Semester→
	Spring 2005
	Fall 2005
	Spring 2006

	6. Develops knowledge of and uses communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.
	1.99
	1.89
	1.89

	7. Plans instruction based upon curriculum goals, knowledge of the teaching/learning process, subject matter, students’ abilities and differences, the community and adapts instruction based upon assessment and reflection.
	1.99
	1.96
	1.92

	8. Understands and uses a variety of assessment strategies to evaluate and modify the teaching/learning process ensuring the continuous intellectual, social and physical development of the learner.
	1.98
	1.89
	1.91

	9. Evaluates the effects of his/her choices and actions on others (students, parents and other professionals in the learning community), modifies those actions when needed, and actively seeks opportunities for continued professional growth
	1.99
	1.87
	1.86

	10. Fosters positive interaction with school colleagues, parents/families, and organizations in community to actively engage them in support of students’ learning and well-being.
	1.98
	1.96
	1.88


Element 5:  Professional Knowledge and Skills for Other School Personnel

Professional knowledge and skills are demonstrated through successful completion of the prescribed curriculum in education administration, school counseling, school psychometry, school psychology. Both the SPA competencies and the Oklahoma State Objectives for each of these advanced certification programs are embedded within the curriculum. The strict admissions and graduation policies were outlined under Element 2 in this standard.  These ensure that successful candidates at the advanced level have a strong foundation on which to build their graduate careers .  

Assessment of professional knowledge, skills, and dispositions is the primary responsibility of each program and reflects their specific requirements. All candidates, however, are required to demonstrate their professional knowledge and skills through their professional exit portfolio and capstone exam. These portfolios follow the guidelines set by the Oklahoma Commission for Teacher Preparation and reflect both state and/or the SPA standards. As mentioned above under Element 2, the successful completion rate of portfolios and capstone exams is 100 percent. Sample Portfolios and Capstone exams are available for review.  Table 1.2.2, also found under Element 2, shows the pass rate of our candidates seeking advanced certification on the Oklahoma Professional Teaching Exam. 

Results from follow-up surveys of candidates earning masters degrees are provided below as another source of data to confirm the professional knowledge and skills of our graduates.  These surveys are described in greater detail under Standard 2. Every SWOSU graduate earning a master’s degree in education is included. A 22-question survey is mailed to the graduate asking for a self-evaluation of their knowledge, skills and dispositions.  Respondents are asked to rate their ability as Poor, Marginal, Adequate, Well or Excellent on each question.  Responses to selected questions from the past three years are summarized below with the percentage of responses in the range of Adequate-Excellent. 

Table 1.5.1 – Selected Master’s Follow-Up Survey Responses

	Question↓  Year→
	2003-4
	2004-5
	2005-6

	1. Demonstrate a greater depth of knowledge of subject content in  individual area(s) of specialization.
	88.9%
	100%
	94.1%

	2. Select, organize and use instructional materials in an effective manner.
	100%
	100%
	100%

	3. Utilize varied techniques that promote the development of critical thinking, problem solving, and performance capabilities.
	88.9%
	100%
	94.1%

	7. Demonstrate knowledge, attitudes, and skills required for the professional and/or standard certificate in my areas of specialization.
	100%
	100%
	100%

	10. Use the principles of learning theory to structure a positive learning environment
	88.9%
	100%
	100%

	13. Effectively utilize the expertise of educational specialist within the school environment to resolve problems.
	100%
	100%
	100%


Performance on internship/practicum evaluations are another source of data used to determine the professional knowledge and skills of our advanced candidates. These evaluations are program specific and incorporate the national and/or state standards for their program. Evaluations are completed by cooperating school personnel certified in the program. Educational Administration candidates are evaluated as either “satisfactory” or “unsatisfactory” on the six (6) ELCC Standards during their internship. Data from Spring 2005 show all candidates (n=35) were rated satisfactory on every standard. Data from Fall 2005 show all candidates (n=40) were also rated as satisfactory on every standard.
The practicum evaluation in School Counseling assesses candidates on workplace performance and professional standards. The seven Workplace Performance Standards include 42 indicators such as professional behavior, ethical knowledge, ability to learn and apply new information, communication skills, and interaction with clients and staff. The 10 Professional Standards include 36 indicators and are based on the Oklahoma Full Subject Matter Competencies for Licensure and Certification.  They include an understanding of human development and environmental influences, appreciation of diversity, effective leadership, effective assessment strategies, collaboration with parents/staff and understanding of ethical/legal issues. Data from Fall 2005 (7 candidates) and Spring 2006 (6 candidates) show all received a letter grade of “A” on their evaluations from the site supervisor. Scores on Workplace Performance and Professional Standards appear in the following table with a score of 5 being the highest possible. 
Table 1.5.2 Counseling Practicum Evaluation Scores
	Standards↓ Semester→
	Fall 05 (n=7)
	Spring 06 (n=6)

	Workplace Performance
	4.5
	4.9

	Professional Standards
	3.8
	3.8


The practicum evaluation in School Psychometry also assesses candidates on workplace performance and professional standards. The seven Workplace Performance Standards assessed are the same as those in Counseling. The six Professional Standards include 22 indicators and are based on the Oklahoma Subject Matter Competencies for Licensure and Certification. They include an understanding of special education regulations, human development and environmental influences, appreciation of diversity, effective assessment strategies, collaboration with parents/staff and understanding of ethical/legal issues. Data from Fall 2005 (n=1) and Spring 2006 (n=4) show all students received a letter grade of “A” from their site supervisor. Mean scores are presented in the table below. 
Table 1.5.3 Psychometry Practicum Evaluation Scores
	Standards↓ Semester→
	Fall 05 (n=1)
	Spring 06 (n=4)

	Workplace Performance
	4.27
	4.19

	Professional Standards
	3.67
	3.26


The exit portfolio evaluation in School Psychology also assesses candidates’ professional knowledge and skills. The portfolio scoring rubric contains 35 indicators such as ethical conduct, confidentiality, service delivery, professional growth, child development, consultation, collaboration and diversity. Since the School Psychology program has only recently been approved, no assessment data is available at this time. 
Element 6:  Dispositions for All Candidates 

Our candidates understand the dispositions expected of successful professional educators. Assessment of dispositions begins during their teacher education course—Foundations of Education.  Candidates must write their Philosophy of Education which is graded by the instructor and becomes a part of their Level 1 portfolio.  This paper provides an early indication of the candidate’s dispositions.  Candidates also complete 30 hours of observation in the public schools under the supervision of a certified teacher.  This supervising teacher is asked to complete an evaluation of the candidates’ performance and dispositions using a rating scale of Excellent-1, Above average-2, Average-3 and Limited-4.  The composite means from these evaluations are presented in the table below. All evaluations from Spring and Fall of 2005 were not available. 
Table 1.6.1 – Student Observer Evaluations Spring
	Disposition↓ Mean→
	Sp 05 (n=21)
	Fall 05 (n=27)
	Sp 06 (n=59)

	Appropriate grooming/appearance
	1.14
	1.11
	1.25

	Dependability
	1.05
	1.07
	1.17

	Exhibits initiative
	1.14
	1.11
	1.14

	Follows school policy/procedure
	1.05
	1.04
	1.12

	Exhibits professional ethics
	1.0
	1.07
	1.09

	Assisted in supervising activities
	1.0
	1.0
	1.09


Dispositions are again measured during interviews for candidate admission to the professional education program. Two interviewers, a SWOSU faculty member and public school teacher or administrator, ask the candidate a set of eight predetermined questions. both interviewers score the candidate’s responses using a five-point scale with 5 being the highest score. Questions are designed to elicit the candidate’s understanding of: 1) professional motivation to teach, 2) importance of content knowledge, 3) modifying instruction for individual needs, 4) integrating technology, 5) student motivation and classroom management, 6) effective communications skills, 7) promoting parent involvement and 8) the importance of professional ethics.  Interviewers also score the candidate’s professional manner and speaking skills (dress, demeanor, and grammar). The composite means from these interviews from Spring 2005 to Spring 2006 are presented in the table below. The number interviewed is in parenthesis.
Table 1.6.2 – Candidate Admission Interview Scores
	Disposition↓ Semester→
	Spring 05 (110)
	Fall 05 (109)
	Spring 06 (79)

	Professional Motivation
	4.36
	4.32
	4.50

	Knowledge of Subject Matter
	4.14
	4.06
	4.06

	Adapting Instruction for Individual Needs
	4.36
	4.26
	4.31

	Incorporating Technology 
	4.18
	4.21
	4.13

	Classroom Motivation/Management Skills
	4.03
	4.00
	4.13

	Communication Skills
	4.15
	4.17
	4.31

	Parent Involvement
	4.42
	4.37
	4.50

	Professional Commitment/Responsibility 
	4.33
	4.26
	4.31

	Professional Manner/ Speaking Skills
	4.59
	4.49
	4.81


Candidate dispositions are again assessed on the student teaching summative evaluation. Competencies evaluated in two areas, interpersonal skills and professionalism, are an excellent source of dispositional data. These competencies are collaboratively rated on a three point scale (3-Target, 2-Acceptable, 1-Unacceptable) by the University supervisor, the cooperating teacher and the building principal.  The table below presents data on these selected competencies for the past two semesters only since previous evaluations used a four-point scale. 
Table 1.6.3 –Selected Competencies from Student Teacher Summative

	Competency↓   Semester→
	Sp 06     
	Fall 05

	CM4-Shows evidence of personal organization
	2.9
	2.9

	IS1-Reacts with sensitivity to others
	3.0
	2.9

	IS2-Treats students firmly/fairly
	2.9
	2.9

	IS3-Demonstrates knowledge of individual differences 
	2.9
	2.8

	IS4-Encourages mutual courtesy and respect 
	3.0
	3.0

	IS5-Greets students/parents in a friendly manner and 
	2.9
	2.9

	P1-Demonstrates professional scholarship and behavior 
	2.9
	3.0

	P2- Effective written/verbal communication skills 
	2.8
	2.9

	P3-Responds professionally to constructive criticism 
	2.9
	2.9

	P4-Demonstrates growth in teaching skill, self-analysis 
	2.9
	3.0


Dispositions for candidates in advanced programs are similar to those expected of candidates seeking initial certification. All candidates seeking advanced certification must submit an entry portfolio that includes two professional references. These references may be undergraduate faculty or public school educators who can attest to the candidate’s scholarship, integrity, ethics and propensity to work effectively with children. These references are screened carefully to ensure only those candidates with the appropriate dispositions are admitted to programs for advanced certification. 
Candidate evaluations conducted during their internship and/or practicum experiences yield further dispositional data. This data is typically program specific. The following are examples of dispositional data collected in our programs leading to advanced certification. 
Dispositions of Educational Leadership candidates are assessed in relation to ELCC Standard 5 that states, “Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by acting with integrity, fairly, and in an ethical manner.” To meet this standard, candidates must “demonstrate a respect for the rights of others with regard to confidentiality and dignity and engage in honest interactions; demonstrate the ability to combine impartiality, sensitivity to student diversity, and ethical considerations in their interactions with others; and make and explain decisions based upon ethical and legal principles.”  

All Educational Leadership candidates must write a vision/philosophy statement which requires them to “identify and describe personal dispositions that serve as a basis for their behaviors toward students, families, colleagues, and communities and affect student learning, motivation, and development as well as the candidates own professional growth.” Data from Fall 2006 reveal that 95% of candidates (N=64) scored at the mastery level on this element, increased from 90% in Fall 2005 (N=49). The Cooperating Administrators’ Final Evaluation is another assessment that yields dispositional data on the candidate’s collaborative skills, integrity, fairness and ethical behavior. Data from Spring of 2006 as well as Spring and Fall semesters of 2005 show that 100% of candidates (N=117) were rated satisfactory on these dispositions by cooperating administrators. Results of the Spring 2006 Post-Graduate Administrators’ Evaluation which assesses recent graduates’ job performance on criteria based on ELCC Standards 1-6 revealed that 100% of candidates (N=12) were rated by employers as meeting all 16 personal dispositions assessed under Standard 5.  
The dispositions of School Counseling and School Psychometry candidates such as punctuality, reliability, professional appearance and ethical behavior are assessed during their Practicum Evaluation (Assessment 4). Data from Fall 2005 and Spring 2006 for School Counseling are presented in the table below. Workplace Performance Standards 1 and 2 assess candidate dispositions with 5 being the highest possible score. Professional Standards 8-10 also relate to the candidate’s collaborative skills and ethical behavior with 4 being the highest score possible.
Table 1.6.4 Counseling Practicum Evaluation-Disposition Scores
	Standards↓ Semester→
	Fall 05 (n=7)
	Spring 06 (n=6)

	Workplace Performance Std. 1
	4.45
	4.83

	Workplace Performance Std. 2
	4.43
	4.58

	Professional Standard 8
	3.6
	3.8

	Professional Standard 9
	3.5
	3.5

	Professional Standard 10
	3.7
	4.0


Data from Fall 2005 and Spring 2006 for School Psychometry is presented in the following table. Workplace Performance Standard 1 and 2 means are reported as well as Professional Standard 2 that relates to the candidate’s ethical behavior. A mean of 5 is the highest possible score.
Table 1.6.5 Psychometry Practicum Evaluation-Disposition Scores
	Standards↓ Semester→
	Fall 05 (n=1)
	Spring 06 (n=4)

	Workplace Performance Std. 1
	4.3
	4.4

	Workplace Performance Std. 2
	4.4
	4.3

	Professional Standard 2
	4.17
	3.4


Dispositions for School Psychology candidates are also assessed on their Practicum Evaluation. Punctuality, reliability, professional appearance, ethical behavior, sensitivity, communication and collaborative skills are assessed in Work Place Performance Standards 1, 2, 5 and Professional Standards 1 and 3. Since school psychology is a new program, assessment data are not available at this time.
Element 7:  Student Learning for Teacher Candidates

An important element in performance based teacher education is giving candidates the opportunity to demonstrate their ability to have a positive impact on student learning.  As candidates progress through the program, they must utilize their content knowledge and pedagogical skills to provide and assess a variety of learning experiences for all students.  In 2005, Unit faculty determined that a performance assessment was needed to accurately measure our candidates’ impact on student learning. The Culminating Performance Activity (CAP) was incorporated into the student teaching semester in the fall of 2005.  It is based on the Teacher Work Sample methodology developed by the Renaissance Group.  The CPA requires candidates to plan and teach an instructional sequence using pre- and post-assessments to document student achievement. Candidates must also write a reflection on the entire process when complete.  The CPA is described in further detail under Standard 2 and copies are available for examination in the evidence room. After the first semester use, the unit faculty determined that the CPA needed revision to make it more user-friendly for candidates and University supervisors. This revision makes it difficult to summarize data from two semesters. Therefore, only data from Spring 2006 is reported here. The mean CPA score for the 60 student teachers was 91 out of a possible 100 points. 
Results from surveys mailed to employers of first-year teachers (described in Standard 2) also provide evidence of our graduates impact on student learning. As previously mentioned, every SWOSU teacher education graduate hired as a first year teacher in Oklahoma has a 35-question survey mailed to his/her administrator (typically building principal) asking for a candid evaluation.  Respondents are asked to rate the teacher’s performance as Poor, Marginal, Adequate, Well or Excellent.  Responses to selected questions from the past three years are summarized below with the percentage of responses in the range of Adequate-Excellent. 

	Table 1.7.1 – Selected Follow-Up Survey Responses

Question↓  Year→
	2003-4
	2004-5
	2005-6

	2. Can create learning experiences that make the central concepts of subject matter meaningful for students
	100%
	98.9%
	99%

	11. Evaluates and modifies the teaching/learning process to ensure the continuous intellectual, social, and physical development of the learner.
	98.7%
	97.8%
	98%

	7. Uses a variety of instructional strategies to encourage students’ problem solving skills.
	98.7%
	97.8%
	98%

	16. Creates instructional opportunities that are adaptable to diverse learners.
	98.3%
	96.7%
	96%


Element 8:  Student Learning for Other Professional School Personnel 

The exit portfolio is the primary means used to ensure that all candidates in advanced programs are able to create and enhance educational environments that support student learning.  Since the successful completion of the exit portfolio is a requirement for program completion, the pass rate is 100%.  Exit portfolio requirements vary by program. The following are some examples of assessments used in the portfolios of advanced candidates.
The Education Administration program incorporates the standards of the Educational Leadership Constituent Council (ELCC).  Standard 2 states, “Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students are promoting a positive school culture, providing an effective instructional program, applying best practice to student learning and designing comprehensive professional growth plans for staff.  This standard is documented through 14 artifacts and written reflections in the portfolio. In the fall of 2005, the mean score for this standard in the portfolio was 96%. Candidates must also serve a 16-week internship with an approved school administrator who submits a formal evaluation of the intern’s performance.
In School Psychology, Counseling and Psychometry, many of the assessments for the portfolio are performance based and require interaction with actual students in the public schools. They most often involve conducting case studies, group guidance or administering psychometric examinations to individual students. All candidates must complete a 150-hour practicum or field experience in a public school during which many of these performance assessments take place.  For example, the guidance assessment in school counseling requires the candidate to administer pre- and post-tests to document the impact on student learning.
Standard 2:  Assessment System and Unit Evaluation

The Unit has an assessment system that collects and analyzes data on applicant qualifications, candidate and graduate performance, and Unit operations to evaluate and improve the Unit and its programs.

The Professional Education Program at Southwestern Oklahoma State University (the Unit) has developed and continues to refine a comprehensive assessment system that links performance of its teacher candidates to national and state standards, including those of the Specialized Professional Associations in the content areas.  Our goal is to prepare graduates that have the ability to make a positive impact student learning.  The assessment system was developed through the collaborative efforts of teacher education faculty, public school educators and our candidates to assist us in accomplishing this goal. The Unit Assessment System is aligned with the conceptual framework (Experience Based Teacher Education) and uses assessments that are consistent with the demands for greater accountability and focus on our candidates’ ability to impact student learning.
In response to changes in NCATE accreditation standards, the assessment system of the professional education program has become more focused on candidate outcomes rather than program inputs such as course syllabi. This shift in focus has resulted in the development of and a greater emphasis on performance assessments to evaluate our candidates as they matriculate through the program. Efforts are ongoing to improve the fairness and reliability of our assessments through testing by internal evaluators as well as community representatives. Data on candidate performance from both internal and external assessment measures have been compiled and are used to evaluate and improve the Unit’s effectiveness of as well as the program's final outcomes—its graduates. 
The Oklahoma Commission for Teacher Preparation (OCTP) has specified nine components, including the 15 Oklahoma General Competencies for Teacher Licensure and Certification, which are to be addressed in the candidate portfolio.  Initial and advanced level candidates demonstrate how they have met the required competencies through the presentation of self-selected artifacts along with reflections which explain to the reviewer why it represents mastery. Portfolios are assessed at designated transition points by faculty who have been trained in the portfolio assessment process. Candidates receive feedback at each transition point and are required to revise the artifact/reflection if it does not meet the minimum criteria of “acceptable.” The portfolios also document that candidates have a variety of fields experiences, provide community service and participate in professional organization activities.
Element 1: Assessment System

Transition Points and Assessments. The professional education faculty at SWOSU realizes the candidates will acquire the competencies needed to become successful educators over time with varying degrees of proficiency.  As a result, a system to monitor this progress is essential.  The assessment system includes the evaluation of candidates at predetermined transition points from program admission to their initial years of professional practice.  The use of multiple assessments at these transition points ensure that the unit: 1) admits to candidacy students who have demonstrated the potential to become effective educators, 2) monitors the progress of candidates during early field experiences and academic courses, 3) determines candidate readiness for clinical practice (student teaching), 4) recommends only qualified candidates for licensure, and 5) evaluates the effectiveness of its graduates during the Resident Teacher program (in Oklahoma) as well as follow up surveys sent to the employers of recent graduates.  The table below provides data on the Unit’s transition points and corresponding assessments. 
Table 2.1.1-Transition Points and Assessments
Transition Point (Undergraduate)


Requirements and/or Assessments

	Admission to teacher education
	* completion of 30 semester hours with a grade point average of 2.5 or higher

* passing score on the Oklahoma General Education Test

* completion of Foundations of Education with a grade of “C” or higher and 30 hours of observation

* completion of English 1113 and 1213 with a grade of “C” or higher

* successful completion of teacher education interview

* completion of Candidate Portfolio Levels 1 and 2

* completion of Criminal History Disclosure Statement

	Admission to clinical practice (student teaching)
	* completion of Teacher Candidate Portfolio Level 3

* achieve an overall minimum grade point average of 2.5

* completion of at least ¾ of major courses including pre-professional sequence and methods course  

	Graduation/program completion
	* completion of Teacher Candidate Portfolio Level 4 including Culminating Performance Assessment (teacher work sample)

* successful completion of student teaching with grade of “C” or above on summative evaluation by university/clinical faculty
* document foreign language proficiency
* data from Teacher Education Exit Study (EBI)

	Entry into the profession
	*passing scores on Oklahoma Subject Area Test and Oklahoma Professional Teaching Exam

* Recommendation by Resident Year Committee for a Standard Teaching Certificate

* Follow-up Survey by Employers of Recent Graduates


Transition point (graduate)



Requirements and/or Assessments

	Admission to graduate program
	* Bachelors degree with undergraduate GPA of 2.5 and minimum of 3.0 GPA after completing the first 6 to 9 hours of graduate course work OR an undergraduate GPA of 2.0 or greater (overall undergraduate GPA, GPA on the last 60 semester hours, or a combination of undergraduate and graduate GPA) with a satisfactory minimum score with respect to the combination of GPA and GRE scores OR an undergraduate GPA of 3.0 on a 4.0 scale. 

* Two confidential professional recommendations. 

* Candidates in the areas of Educational Administration, School Counseling, School Psychology and School Psychometry must complete Entry Level Portfolios which include resume’, program of study and documentation of professional competence.
* Candidates must have completed a minimum of 18 semester hours of work in professional education, including the Oklahoma requirement of twelve (12) weeks in student teaching, or applicant must hold an Oklahoma teaching license or certificate. 

	Admission to Candidacy
	*Completion of 24-30 semester hours with minimum 3.0 GPA after 12 semester hours. Candidates who fail to maintain minimum GPA are placed on academic probation. Dismissed from program after 2 semesters of probation.

	Graduation/program completion
	* Candidates must complete Culminating Portfolios the final semester of graduate school. Portfolio scoring rubrics reflect SPA and/or State standards.
* Completion of Capstone examination EDU 5950
* Program-specific evaluation of candidate during practicum/internship experience. Completed by clinical (school-based) faculty. 
*Candidates seeking advanced certification must pass appropriate OK Subject Area Test. 

* Follow-up Survey of Recent Graduates (self-study).


Transition Points and Assessments for Initial Candidates

The first transition point (program admission) requires candidates to complete 30 credit hours of general education coursework, including Foundations of Education.  This course requires 30 hours of observation in three public schools of different size and demographics.  The Level 1 portfolio is also a course requirement and includes: 1) the candidate’s philosophy of education, 2) narrative response to 19 questions about his/her observation experience, 3) an evaluation of the candidate by one of the teachers whom he/she observed, 4) score sheets from admission interviews and 5) forms documenting community service, teaching styles observed and demographics of the classrooms observed.  The instructor provides feedback on the portfolio contents.

The Level 2 portfolio builds upon the Level 1 requirements and is presented to the Department of Education chair for approval, typically the next semester.  It includes a passing score on the Oklahoma General Education Test, transcript documenting GPA and required courses, criminal history disclosure statement and plan of study with advisor’s signature. Program admission allows candidates to enroll in courses that are restricted to fully admitted candidates.
The next transition point occurs when candidates apply for admission to the Student Teaching semester.  At this time, candidates must complete the Level 3 Portfolio which meets the requirements of Level 2 and also contains a professional resume, updated documentation logs and artifacts/reflections for at least 10 of the 15 competencies. Artifacts and documentation forms also must show evidence of: 1) principles and theories to actual practice, 2) field experience in a variety of settings, 3) exposure to a variety of teaching styles, 4) parent and community involvement, 5) community service and 6) participation in professional activities. Artifacts/reflections must be scored as either Acceptable or Target by the instructor of the course in which it was completed.  Admission to student teaching also requires a minimum GPA of 2.5 and completion of at least 75% of major courses including the pre-professional sequence.   
The third transition point occurs at the completion of student teaching.  It requires completion of the prescribed curriculum (120 credit hours) and eligibility for a bachelor’s degree. Successful completion of the Candidate Portfolio Level 4 including the Culminating Performance Assessment (teacher work sample) is necessary.  Artifacts/reflections for all fifteen competencies must be present in the portfolio with a score of Acceptable or Target and show the candidates’ transition from theory to practice.  In addition, successful completion of student teaching is required with a grade of “C” or above on the summative evaluation collaboratively determined by the university supervisor, mentor teacher and building principal. Candidates must also complete an exit survey from Educational Benchmarking, Incorporated (EBI).  Our candidates have participated in the Teacher Education Student Assessment Benchmarking Project since 1999.  
The Director of Student Teaching, together with the Certification Officer, check for evidence of proficiency in a foreign language, a successfully completed portfolio, and passing scores on the Oklahoma Subject Area Test (OSAT) and Oklahoma Professional Teaching Exam (OPTE) results prior to recommending the candidate for a teaching license.
A final transition point occurs when the candidate completes the program and is hired for his/her first year of teaching.  A graduate that is hired in Oklahoma is required to participate in the Resident-Year Teacher Program, which has been in effect since 1982.  A Committee comprised of a school administrator, cooperating mentor teacher, and a university faculty member mentors the graduate in his/her transition from teacher candidate to first-year teacher.  During the third Resident-Year Teacher Committee meeting, the members make a recommendation to either certify the first-year teacher or to provide a second year of support through the Resident-Year Teacher Program.  During the first year of teaching, a follow-up survey for SWOSU Teacher Education graduates is administered as well as an Administrator Satisfaction Survey.  The follow-up survey asks Resident-Year teachers to self-assess their performance while the Administrator Survey asks employers to rate the graduates on various teaching competencies. Results from both surveys are compiled, analyzed, and shared with the Teacher Education Council and appropriate departments to use for program improvement 

Transition Points and Assessments for Advanced Candidates

The first transition point (for graduate admission) requires candidates for advanced certification to have a bachelor’s degree from an accredited institution and Oklahoma teaching license. The applicant must have an undergraduate GPA of 2.5 and minimum of 3.0 GPA after completing the first 6 to 9 hours of graduate course work. An undergraduate GPA of 2.0 or greater with a satisfactory minimum score combining the GPA and Graduate Record Exam score may also qualify. Two confidential professional recommendations by employers or university faculty are needed as well as an Entry Level Portfolio.  Each of the programs in the areas of Educational Administration, School Counseling, School Psychology and School Psychometry has specific requirements.  For example, Education Administration requires documentation of professional competence, typically done by the candidate providing a copy of his/her most recent teaching evaluation.  

Admission to Candidacy is the next transition point and requires completion of 24-30 semester hours with a minimum 3.0 GPA after 12 semester hours. Candidates who fail to maintain minimum GPA are placed on academic probation and dismissed from the program after two semesters of probation if minimum GPA not achieved.
The final transition point for advanced candidates is program completion.  Candidates in Educational Administration, School Counseling, School Psychometry and School Psychology must complete Culminating or Exit Portfolios the final semester of graduate school.  These portfolios contain artifacts/reflections demonstrating mastery of all program specific competencies mandated by the Oklahoma Commission for Teacher Preparation. Competencies in Education Administration and School Psychology also reflect they’re SPA standards. Successful completion of the capstone examination, (EDU 5950), a program specific evaluation is also required.  Furthermore, candidates seeking advanced certification must pass the appropriate Oklahoma Subject Area Test. A follow-up survey is mailed to graduates within a year of program completion asking them to self-assess their content knowledge, skills and dispositions.  
Assessment Data on Faculty and Program Performance
The Unit also collects a significant amount of data to evaluate faculty and program performance. Course/Instructor evaluations are completed by candidates in every course each semester.  This data is collected and tabulated by the University Assessment Center and returned to Associate Deans and department chairs for dissemination to individual faculty. University policy requires annual evaluations for non-tenured faculty and periodic evaluation of tenured faculty.  While evaluation results are confidential, they are intended to drive the faculty member’s professional development plan.  The OCTP requires education faculty to submit an annual professional development plan.

The survey data mentioned in Element 1 is a rich source of data on faculty and program performance. Follow-up surveys of graduates teaching their first year in Oklahoma as well as their administrators provide valuable data not only on teacher competencies, but on unit faculty and programs. Graduates of advanced programs also complete surveys within their first year after graduation. The Regents’ for Higher Education assessment reports and the Title II report also provide important data for unit evaluation.
The most compelling data on faculty, program and unit performance comes from the EBI Teacher Education Student Assessment Benchmarking Project. The Unit has seven years of data from the this project which provides a systematic, comprehensive, and confidential analysis of SWOSU students' perceptions and satisfaction to those of students at other participating schools. Southwestern is one of 50 institutions in the nation to participate. The latest survey (2005-6) was administered in May of 2006 to 120 candidates completing their student teaching experience. Of those, 109 were returned for a response rate of 91%. Fourteen (14) factors are evaluated by the survey which is comprised of 70 questions. Factor analysis is used to derive the factors or constructs. Cronbach’s Alpha is then used to determine the reliability and internal consistency of each factor with an Alpha of 0.5 considered acceptable. Alpha’s for these factors range from .74 to .94 which indicate very high reliability and consistency. The 14 factors analyzed by the EBI Assessment are:
1.  Quality of Instruction 

2.  Learning Theories, Teaching Pedagogy/Techniques 

3.  Research Methods, Professional Development, Societal Implications 

4.  Aspects of Student Development (candidate ability to plan lessons, enhance student intellectual/social development, manage behavior, motivate and engage)
5.  Classroom Equity and Diversity 

6.  Management of Education Constituencies (candidate ability to collaborate with parents/colleagues, deal with school politics)
7.  Assessment of Student Learning 
8.  Satisfaction with Faculty and Courses 

9.  Administration Services (quality of advisement, course availability)
10.  Support Services (availability of library and technology resources)
11.  Fellow Students in Program 

12.  Student Teaching Experience 

13.  Career Services 

14.  Overall Program Effectiveness 
Mean scores and graphic comparisons from the 2000-6 EBI Assessments appear below with 7 representing the highest possible mean. 
	Factor 1. Quality of Instruction 
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	Factor 2. Learning Theories, Teaching Pedagogy/Techniques 
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	Factor 3. Research Methods, Professional Development, Societal Implications 
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	Factor 4. Aspects of Student Development 
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	Factor 5. Classroom Equity and Diversity 
[image: image10.png]4 500 520 580 580 S8 60




 

 

N

Mean

Difference

Std Dev

2006

109

5.67

0.00

0.95

2005

148

5.92

-0.25
0.95

 

 

Mean

Difference

 

 

2004

5.54

0.13
2003

5.44

0.23
2002

5.03

0.64
2001

5.06

0.61
2000

4.82

0.85
[image: image11.png]




	Factor 6. Management of Education Constituencies 
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	Factor 7. Assessment of Student Learning 
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	Factor 8. Satisfaction with Faculty and Courses 
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	Factor 9. Administration Services 
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	Factor 10. Support Services 
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	Factor 11. Fellow Students in Program 
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	Factor 12. Student Teaching Experience 
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	Factor 13. Career Services 
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	Factor 14. Overall Program Effectiveness 
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Data from the EBI Assessment provides a rich source of data to evaluate program performance as well as Unit operations. A steady improvement trend is evident in the longitudinal comparison above for each factor analyzed. EBI also provides comparisons of our data to that of six (6) other institutions of similar size (Select 6 comparison) and data from all 50 institutions who participate in the EBI Assessment. EBI prohibits the publication of these comparisons but comparative data will be available in our Evidence Room. We can say that our data compare very favorably to that reported from other participating institutions. 
The OCTP conducts periodic reviews of the state mandated candidate portfolio system. Our unit was reviewed in the spring of 2005 and results are available in Exhibit S2.1.5. While all standards were met, some areas of weakness were noted. The congruence rating for the initial portfolio was 3 (the highest rating) for each component. Components considered “Met with Weakness” were:  Three- Candidates relate principles and theories to actual practice;  Four- Candidates observe and practice in a variety of communities, with students who are from different age groups, are culturally diverse, and represent exceptional populations; and Five- Candidates observe and practice in a variety of school settings.  As a result of this review, the Unit has taken several steps to ameliorate these deficiencies which are discussed in greater detail under Element 3 of this Standard. 
Element 2: Data Collection, Analysis, and Evaluation

The collection of data from multiple assessments to evaluate candidate, faculty, and program
 performance is systematic and ongoing. This data comes from both internal and external sources.  Candidate performance data from the aforementioned sources (in Element 1 of this standard), such as CEOE scores, student teacher evaluations and follow-up studies, are entered into a central data base as soon as they becomes available. This data base is managed by the Unit’s NCATE coordinator. The Office of Institutional Research, University Assessment Center and Information Technology Services department also collect data and generate a number of reports from the university data base regarding enrollment, GPA, degrees granted, course/instructor evaluations, etc. as requested by the NCATE coordinator.  In Fall of 2006, the Assessment Center will begin collecting and tabulating data from all student teacher summative evaluations by use of scantron forms. 
While the collection of data has been systematic over the years, there has been no standard protocol for analysis and evaluation of the data. Data analysis was typically an informal process. To better document the analysis of data and how its used for programmatic improvement, a new form and procedure was implemented in the fall of 2005 with the department chair’s approval. The NCATE coordinator is now responsible for providing appropriate assessment data annually to a designated faculty member in each department. This faculty member is assigned the responsibility of reviewing, analyzing and evaluating assessment data for that program.  The faculty member then completes a form (Exhibit 2.2.1) to document the review/analysis of data.  The form also contains recommendations for program improvement (if justified by the data) and a timeline for their implementation. 
The Unit’s Assessment Committee usually meets several times each year. The assessment committee’s mission has been to design a comprehensive assessment plan through the development of procedures, instruments, and evaluation criteria that ensure competence of candidates’ knowledge, skills and dispositions.  Copies of agendas and minutes of meetings are available in the evidence room (S2.2.2). Few meetings were held during 2005 due to work on program reports.  The mission has been modified recently to include data analysis for the purpose of unit evaluation and reporting to the department chair and Teacher Education Council as needed.
The university has an established process for handling candidate academic complaints. Candidates must first take their concerns to the department chair, then associate dean, and ultimately the Dean of the College to seek redress. If the student is not satisfied with the results the grievance may be referred to the Academic Appeal Committee for resolution. The complaints and their resolutions are documented and filed in the office of the Dean of Students. The procedure for filing complaints is made available to all students on the SWOSU web site. There have only been an average of 14 referrals campus-wide per semester to the Committee when data is reviewed for the last three semesters. 

Use of technology in data collection/analysis.  As described earlier in this standard, technology is used to facilitate the collection and analysis of data.  This includes the creation of numerous data bases and spreadsheets to store and organize assessment data.  Once data has been converted to a digital format, the Statistical Package for the Social Studies (SPSS) is used to generate statistics and comparisons.  The Information Technology Services Department and the Office of Institutional Research generate numerous reports as requested on student enrollment, demographics, degrees granted, academic performance, unit finances, etc. from the University database.
The University Assessment Center collects and analyzes data from course/instructor evaluations each semester and makes the data available to faculty in hard copy or digital format.  In the Fall 2006 semester, The Center will begin to collect, analyze and report data from student teacher summative evaluations and the Culminating Performance Activity. We are also planning to make our follow-up surveys for graduates and administrators available online rather than through multiple mailings.
The University pays EBI an annual fee to process and report data collected from the EBI Teacher Education Exit Assessment. A detailed analysis of the data is made available to the Unit about two to three months after the assessment is administered. This analysis is mailed to the Unit in hard copy and available for review online (password protected). 
Element 3:  Use of Data for Program Improvement
This report has, thus far, made several references on how assessment data is used to improve our candidates, faculty and programs.  Simply put, analysis of multiple assessment data allows us to screen candidates for admission, monitor their progress, and evaluate their competency.  All of these result in program improvements which enable us to produce a better product (i.e. more capable graduates).  
The following is a list of program changes that been initiated based on candidate and program assessment data.  The list is illustrative but not exhaustive. 

1) The Culminating Performance Activity for student teachers was developed and implemented in the fall of 2005. Faculty were trained in the methodology and scoring of the CPA during the summer of 2005.  After this pilot, it was extensively revised for the spring of 2006 to make it more user-friendly for students and faculty. A classroom management plan was added as a required component.  A CPA scoring workshop was conducted in June of 2006 to study and improve inter-rater reliability. As a result, additional training on scoring the CPA will be required for all faculty supervising student teachers in the fall of 2006.
2) Faculty have developed performance assessments for most courses over the past four years. Nearly all course-based performance assessments have an accompanying scoring rubric that specifies the criteria for different levels of candidate performance.
3) Several programs revised their student teacher summative evaluations in the fall of 2005 to ensure candidates were assessed using their SPA standards. Prior to that time, a generic student teacher evaluation instrument had been utilized for all programs.
4) Several changes were made in the candidate portfolio process in response to the OCTP Portfolio Assessment Review conducted in the spring of 2005. First, the CPA was added as a portfolio requirement to assess our candidates’ impact on student learning. Second, new field experience record forms were developed for use in all portfolio levels. These forms document all candidate field experiences in a variety of settings with diverse student populations and teaching styles. Schools are now identified by size and diversity of student population.  All observations made in Foundations of Education must be approved by the instructor or the Coordinator of Field Experiences. Furthermore, the Coordinator evaluates these experiences before making placements for student teaching. Candidates who are deemed to have insufficient variety in their field experiences will be placed in a school with significant student diversity. A peer review is now part of the final portfolio evaluation. Finally, the candidates must document ten of the fifteen competencies have been achieved in their Level 3 portfolio required for admission to student teaching. This is an increase from the eight the previously required. A new portfolio artifact list, by a major, has been compiled and placed in the Foundations of Education Handbook. The list provides candidates with suggested artifacts and the corresponding courses in which they may be completed.
5) Several programs have added field experience requirements during the past two years. Field experience requirements before student teaching now range from 61 hours (in music) to 198 hours (in early childhood). 

6) Student teacher requirements for observing/interviewing other school personnel and attending activities after hours were reduced but not eliminated in Spring 2006. This was done to allow candidates to spend more time on their CPA.

7) More assessment data is now collected electronically.  In the fall of 2006, all student teacher evaluation and CPA data will be scanned and tabulated by the Assessment Center. Plans are being made to make follow-up surveys available online.

8) The education administration program was redesigned in 2004 to meet the increased demand of teachers seeking administrative certification. The program now provides greater flexibility for candidates with more intensive courses being provided over a shorter period of time. All courses are available through distance learning with an electronic portfolio replacing a hard copy. As a result, enrollment has increased significantly.
9) More coursework is now available through Distance Learning than ever before. Some advanced programs, such as education administration, offer all courses through distance learning. Undergraduate enrollment in distance learning courses has also increased. Total enrollment for the 2004-5 academic year was 1218 and for the 2005-6 academic year was 1762, an increase of 145%. 
10) The Conceptual Framework has undergone two major revisions (the latest in Fall of 2005) to make it more concise and strengthen alignment with state and national standards.  Faculty and public school educators were invited to review and comment on the latest revision.
11) An Assessment Committee was formed in 2001 and charged with designing a comprehensive assessment plan through the development of procedures, instruments, and evaluation criteria that ensure competence of candidates’ knowledge, skills and dispositions.
12) The Assessment Committee surveyed unit faculty in the spring of 2006 to identify the most important dispositions for our candidates. A list was compiled from the survey results and sent to all unit faculty.
13) New programs in Early Childhood (initial) and School Psychology (advanced) were approved by the Oklahoma State Regents For Higher Education for the fall semester of 2006. These programs were initiated due to significant demand for them in our service area. The Unit has also applied to the regents for a new Reading Specialist program.
Standard 3:  Field Experiences and Clinical Practice

The Unit and its school partners design, implement, and evaluate field experiences and clinical practice so that teacher candidates and other school personnel develop and demonstrate the knowledge, skills, and dispositions necessary to help all students learn.

Field experiences and clinical practice provide the opportunity for our candidates to apply the knowledge, skills, and dispositions developed during their professional education course of study. This field and clinical experience is an integral component of our EBTE conceptual framework (Best practice field experiences). These experiences begin with the first professional education course, Foundations Of Education, which requires 30 hours of classroom observation and continues through clinical practice.  SWOSU has developed a collaborative relationship with the public school partners in our service area.  This cooperation between the University and P-12 schools ensures that candidates receive valuable knowledge and guidance from the most capable professional educators available.  All candidates complete a minimum of 61 clock hours of field experience before Student Teaching with most programs requiring even more. Our goal is to provide candidates with the greatest diversity in settings and students as possible.
Element 1:  Collaboration Between Unit and School Partners

Unit faculty and our public school partners have worked diligently over the years to design, deliver, and evaluate both pre-service field experiences and clinical practice opportunities.  These efforts have allowed our candidates to develop the knowledge, skills, and dispositions necessary to have a positive impact on student learning.  Public school teachers, administrators and other certified staff are recruited and trained to serve as mentors to our candidates during their field experience or clinical practice.  These professional educators contribute their expertise through participation on advisory committees, in candidate admission interviews, CPA scoring workshops, serving as guest speakers in various courses, and by providing feedback on revisions to the conceptual framework along with student teacher and graduate follow-up surveys. 
Through frequent communication and collaboration with the public schools, the Unit ensures that the concerns of these partners are seriously considered in refining the field experience process.  For example, some administrators expressed concern that several candidates were going to local schools asking to observe in a classroom without making prior arrangements. This made it burdensome for the administrators to accommodate their requests.  To address this concern, the Coordinator of Field Experiences now provides a list of candidates wishing to observe in those schools to the administrators making it easier for them to schedule those opportunities.  Another example of this collaborative effort is the Cooperating Teacher Advisory Board which meets once or more each semester. Ten public school teachers serve on this Board which provides a forum for discussions on how to improve student teaching and other field experiences for our candidates (S3.1.1). Distance Learning sites are utilized, allowing teachers from more remote locations to participate.
Placement of Candidates in Clinical Practice. Placement of candidates for student teaching is a collaborative process.  The Coordinator of Field Experiences is responsible for the placement of our candidates.  On the application for admission to student teaching candidates list three choices for placement in order of preference.  The Coordinator will attempt to honor these requests but is not bound to do so.  The Coordinator will evaluate the candidate’s previous field experience in making the placement for student teaching.  If the Coordinator determines that the candidate’s previous field experience lacks diversity, another assignment can be made.
A public school administrator makes the cooperating teacher assignment upon request from the Coordinator of Field Experiences.  Administrators are asked not to accept a student teacher unless he/she can be placed with a highly qualified teacher with at least three years experience in the same content area. The Coordinator offers training sessions each semester for cooperating teachers- especially those who accepting student teachers for the first time. This training involves a thorough review of the policies and procedures found in the Cooperating Teacher Handbook (available in the evidence room). A copy of the handbook is provided to all cooperating teachers. The University supervisor is asked to review the handbook with those cooperating teachers unable to attend the training.
During the twelve week student teaching experience the candidate is supervised by a SWOSU faculty member and the cooperating teacher. The University supervisors are selected according to their area of certification and background in education. Before reporting for student teaching the candidate must complete a four-week block consisting of classes in Contemporary Issues of Education, Classroom Management and Multi-Cultural/Special Populations.  Assignments in these classes are correlated with the CPA that is required for all candidates during student teaching.  Candidates are encouraged to make contact with their cooperating teacher early in the semester.  Candidates are required to observe two days in the classroom during their block classes.  The information obtained during these observations is used by the candidate to write a cooperating school observation report and classroom management plan.  These are both required components for the CPA.  
Candidates have the option of requesting a split placement during student teaching.  This involves two six-week placements with two teachers in different grade levels or content areas.  This allows the candidate to experience a greater variety of students’ developmental stages, various classroom management styles and teachers’ instructional strategies.  It also provides the candidates with an opportunity to determine the grade level and subject area in which they feel most comfortable.
The University supervisor schedules a visit with the cooperating teacher early in the semester to establish rapport, discuss the student teaching evaluation process and the culminating performance assessment.  During subsequent visits, the supervisor and cooperating teacher will discuss the candidate’s progress and any concerns either may have regarding the candidate’s performance. They are expected to work collaboratively on a course of action to remediate any deficiencies the candidate may demonstrate.
The clinical practice experience provided to our students is truly a collaborative effort involving the candidates, Coordinator of Field Experiences, cooperating teachers, university faculty and school administrators. More details about student teaching can be found in the Student Teacher Notebook available in the evidence room.
Element 2:  Design, Implementation, and Evaluation of Field Experiences and Clinical Practice

The field experience and clinical practice opportunities provided for our candidates are designed to become progressively more complex as they move from observing others to actual teaching. Their first 30 hours of field experiences (in Foundations of Education) focus on the observation of public school educators in their classrooms. Candidates are encouraged, but not required, to provide assistance to the students by working with them individually or in small groups. In this way, candidates are able to establish a comfort zone with the students. These early experiences may provide the candidates with the impetus to become professional educators or, in some cases, reveal their lack of interpersonal skills for such a career choice. In either case, it is preferable for the candidate find out early in the program if he/she has the temperament and dispositions necessary for a successful career in education. If not, candidates still have time to change to a non-teaching major. At least one of the three teachers observed in Foundations must complete an evaluation of the candidate which becomes part of their portfolio. 
The following table provides an overview of requirements for field experiences and clinical practice required in each program. A more detailed description of each program’s field experience requirements has been compiled by the Coordinator of Field Experiences and can be found in exhibit S3.2.1 in the evidence room. 
Table 3.2.1-Field Experiences and Clinical Practice by Program

	Program
	Field Experiences

 (Observation and/or Practicum)
	Clinical Practice

 (Student Teaching or

Internship)
	Total Number of Hours

	EXAMPLE:

Art Education, preK-12
(BA/BS, Initial)
	EXAMPLE:

Three practicum experiences, minimum 15 hours each in elementary, middle, and high school; direct VSA Art and two art festival nights for local schools; total 45-50 hours
	EXAMPLE:

Two 8-week, full-time student teaching placements 

in two settings: elementary, middle, and/or high 

school; total 560 hours
	EXAMPLE:

605-610

	Art. Ed. P-12, (BA, Initial)
	Foundations and methods courses (60 hrs.), Principles of Teaching Elementary/Secondary. (20 hrs.); total of 109 hrs.
	Two 6-week, full time student teaching placements in elementary and middle/high school, total 480 hrs.
	589

	Early Childhood (BA, initial)
	Foundations and practicum in Early Childhood (70 hrs.); total of 198 hrs. 
	Two 6-week, full time student teaching placements in elementary or Head Start; total 480 hrs.
	678 

	Elementary Ed. K-6 (BA, Initial)
	Foundations and Principles of Teaching Elementary (45 hrs.), various methods courses (28 hrs); total of 122 hrs.
	Two 6-week, full time student teaching placements in elementary for total 480 hrs.
	602

	Health & Phys. Ed. P-12 (BS, Initial)
	Foundations and methods courses (30+ hrs.), Principles of Teaching Elementary/Secondary. (20 hrs.); total of 82 hrs.
	Two 6-week, full time student teaching placements in elementary and middle/high school, total 480 hrs.
	562

	Language Arts Ed. 6-12 (BA, Initial)
	Foundations and methods courses (60 hrs.), total of 94 hrs.
	Two 6-week, full time student teaching placements in middle/high school, total 480 hrs.
	574

	Math Ed. 6-12 (BS, Initial)
	Foundations and methods courses (52 hrs.), total of 86 hrs.
	Two 6-week, full time student teaching placements in middle/high school, total 480 hrs.
	566

	Music Ed. P-12 (BA, Initial)
	Foundations and methods courses (30+ hrs.), total of 45 hrs.
	Two 6-week, full time student teaching placements in elementary and middle/high school, total 480 hrs.
	525

	Technology Ed. 6-12 (BS, Initial)
	Foundations and Principles of Teaching courses (35 hrs.), total of 70 hrs.
	Two 6-week, full time student teaching placements in middle/high school, total 480 hrs.
	550

	Education Admin. P-12 (MA, Advanced)
	Eight courses require 10 hrs. each of field experience (planning, budgeting, chair meetings, observe teachers); 80 hrs. 
	EDAD 5413 Internship requires 8-10 hrs. week of supervised administrative duties and 22 formal assignments during 16 week course; 120 hours
	200

	School counseling P-12 (MA, Advanced)
	Supervised practicum experience allows candidates to observe counselor in school setting to gain knowledge and understanding of the counseling role; also demonstrate ability to develop therapeutic relationship with clients.
	
	100

	School psychometry  P-12 (MA, Advanced)
	Supervised practicum experience allows candidates to observe psychometrist in work setting to gain knowledge and understanding of role; candidates are observed by psychometrist in terms of assessment abilities in administration, scoring, interpretation and report writing.  
	
	150

	School psychology P-12 (MA, Advanced)
	Two supervised practicum experiences (150 hours each) allow candidates to observe school psychometrist and counselor in the work setting to gain knowledge and understanding of their roles; 300 hours
	Two supervised internship experiences (600 hours each) in which the candidates administer, score, interpret and write reports for educational and psychological assessments necessary to establish student eligibility for special education services; 1200 hours
	1500


These field and clinical experiences are structured to assure broad exposure to diverse school, administrative, and classroom settings. They also provide a range of grade levels and breadth of subject areas appropriate to the candidate’s major and program. In addition to professional education and content area courses, the field and clinical experiences are organized to assist initial/advanced candidates in producing portfolio artifacts that provide evidence of meeting national, state, and institutional standards. Many of the professional education and content area courses offered by the Unit require a specific number of hours in a public school classroom.
During student teaching, initial candidates are expected to take part in and contribute to school activities such as parent-teacher conferences, student performances, athletic events, and other extra-curricular activities. They must document attending at least one activity after school hours, a faculty meeting, and professional development presentation as well as observing another teacher in the building and interview with the building administrator. These activities are designed to broaden their student teaching experience and provide insight into aspects of the job other than classroom teaching. Candidates are required to answer a list of questions about these experiences and include them in the Level 4 portfolio.  

The student teaching experience is divided into four levels designed to move the candidate from observer to teacher.  Level 1 is identified as Observation and Pre-teaching. It typically lasts the first week and allows the candidate to familiarize themselves with the teacher, students, materials and procedures. The next phase is Level 2-Teaching Part-Time under Close Supervision. This phase typically spans weeks 2 through 5 and involves the student teacher assuming responsibility for two (or more) classes for subject areas. Level 3-Teaching Full Time spans weeks 6 through 11. During at least two weeks of this time, the candidate “solos” and is not under the direct supervision of the cooperating teacher. Level 4-Transition and Expanded Observation, occurs during the last week. Responsibilities are transitioned back to the cooperating teacher and the candidate should observe another teacher in the building and also interview the building administrator. A more detailed description of the four levels is available in the Cooperating Teacher Handbook.
Two unique aspects of the student teaching experience for our candidates involves Student Teacher Return Day and EBTE Day. Student Teacher Return Day is typically scheduled for the middle of the semester. Student teachers return to the SWOSU campus that day and listen to a variety of speakers on topics ranging from career development to instructional strategies for diverse learners. These presentations are arranged by the Coordinator of Field Experiences who invites many speakers who are minorities or work with diverse student populations. The Oklahoma Teacher of The Year is usually one of the speakers. A career fair for candidates is typically held in conjunction with Student Teacher Return Day. EBTE (acronym for our Conceptual Framework) Day is conducted at the end of student teaching.  Once again, candidates listen to presentations from the SWOSU Placement Office staff on finding their first teaching job. Our certification officer reviews with the candidates the application procedures for teacher certification. Content area faculty also conduct an exit interview with candidates in their discipline, allowing them to reflect on the challenges of student teaching. Agendas from Student Teacher Return Day and EBTE Day along with a brief description of the speakers can be found in S3.2.2. 
Clinical practice evaluation requires both the supervisor and cooperating teacher to complete at least three independent formative evaluations on the initial candidate during student teaching. More observations may be necessary if the candidate is experiencing difficulty.  After each observation/formative evaluation the supervisor or cooperating teacher will discuss the results with the candidate.  Any concerns or problems noted by the supervisor or cooperating teacher and suggestions for improvement should be shared with the candidate at this time.  A single summative evaluation of the candidate is completed collaboratively by the supervisor and cooperating teacher near the end of the semester.  Both parties, the candidate, and the building administrator must sign the evaluation form.  A copy must be included in the candidate’s Level 4 portfolio. 
The candidates’ portfolios serve as another key evaluation of their field experiences and clinical practice. Many of the artifacts and reflections used to demonstrate their proficiency in each of the 15 Competencies are the result of course assignments that require a field experience to complete. Ten of the Competencies must be documented before the candidates begin student teaching. The CPA, which must be completed during clinical practice, is designed for candidates to demonstrate proficiency in the remaining five Competencies. Supervised field experiences are considered a critical component in the preparation of our candidates seeking initial certification.
All candidates for advanced certification complete a supervised internship or practicum as noted in the table above. Professional educators, selected by the University, who currently hold the same certification being sought by the candidates, supervise these field experiences. These programs require a formal, written evaluation of the candidate by the mentor or site supervisor. Copies of these evaluations can be found in S3.2.2. Advanced candidates also use their practicum or internship experiences to produce artifacts and reflections required for the completion of their exit portfolio. These artifacts reflect the SPA and/or state standards specific to that discipline. 
Element 3:  Candidates’ Development and Demonstration of Knowledge, Skills, and Dispositions to Help All Students Learn

Candidates for initial teacher certification are required to pass through two transition points before admission to clinical practice. The third transition point contains the exit criteria for the successful completion of student teaching. These requirements were previously outlined (see Standard 2, Element 1) and document that multiple assessment measures are used to provide evidence that our candidates have the knowledge, skills and dispositions necessary to make a positive impact on student learning.  The requirements are made available to our candidates through the Unit’s Foundations of Education Handbook given to all students upon enrollment in the course.  The entry/exit requirements for student teaching reflect the 15 Competencies found in our Conceptual Framework which are aligned with state and national standards. 
The following is a brief review of the major requirements presented in Standard 2 for entry into or exit from student teaching:
1) Passing scores on OGET, OSAT and OPTE 
2) Candidate portfolios (Levels 3 and 4) scored “Acceptable” or “Target”
3) Minimum candidate grade point average

4) Completion of required course work

5) Application approval by Coordinator of Field Experiences

6) Satisfactory formative assessments by University and clinical faculty

7) Satisfactory summative assessments by University and clinical faculty

8) Successful completion of Culminating Performance Activity (CPA)
Opportunities for Collaboration and Reflection. All field experiences offered in the professional education program are designed to provide candidates with frequent opportunities for collaboration in reflection. In their first education course, Foundations of Education, candidates are taught the importance of these two dispositions. At the completion of their classroom observations, they must reflect on what they have learned during their field experience and how it will help them become an effective teacher. They also are given opportunities to collaborate with their peers in the critique of their work (for example, the first draft of their Philosophy of Education). The field experience requirements in subsequent courses give candidates additional opportunities to collaborate with peers, faculty and public school educators.  Most of the artifacts developed by candidates to provide evidence of the 15 required competencies are the result of course assignments that include a field experience. These artifacts are accompanied by a reflective rationale explaining how the artifact demonstrates achievement of that competency.
Student teaching offers the greatest opportunity for collaboration and reflection by the candidate.  He/she must collaborate effectively with the cooperating teacher, University supervisor and building administrator for a successful student teaching experience.  This requires accepting constructive criticism and making the necessary modifications that lead to improved competency.  The candidate soon learns that effective formative evaluation is an interactive process. He/she must also complete two self-assessments at specific intervals, sharing the results with the cooperating teacher and supervise.  An integral component of the CPA required during clinical practice is the candidate’s reflection about student learning.  The candidate must write a narrative on the strengths/weaknesses of the instructional unit taught, analysis of assessment results and implications for professional development.  Peer review of the candidate’s Level 4 portfolio is a requirement for completion.  Each of these requirements is designed to foster a culture of reflection, collaboration and accountability. 
Advanced Candidates. All candidates for advanced certification participate in a supervised practicum or internship (see Table 3.2.1). Advanced candidates must meet the requirements for the first transition point before starting their clinical experience. In nearly all cases, the candidate will have a bachelor’s degree and a teaching certificate. Those with a degree but no teaching certificate must have completed 18 hours of professional education courses and 12 weeks of student teaching as an undergraduate. Successful completion of their clinical practice (and the program) requires a satisfactory evaluation from their mentor/supervisor and satisfactory completion of their exit portfolio.
All field experiences for advanced candidates are under the supervision of a licensed professional in the same discipline. These field experiences are not random, but rather carefully planned by the instructors to provide the advanced candidates with opportunities to observe and participate in activities typical of that specialty. They also are given frequent opportunities to collaborate with university faculty, school-based clinical faculty and their peers in the critique of their work. In fact, most assignments and/or assessments used in these programs require candidate self-assessment, peer review or both. These opportunities for reflection and corrective feedback invariably lead to improved performance.
Field experiences and assessments are developed for advanced candidates to provide authentic learning opportunities that allow them to demonstrate their ability to support learning by all students. In Education Administration, for example, candidates must develop artifacts with reflections in conjunction with course assignments and field experiences. These artifacts demonstrate that the candidates have met the first six ELCC Standards, all of which specifically address the candidates “knowledge and ability to promote success for all students.” Advanced candidates in School Counseling, Psychometry and Psychology participate in authentic learning activities involving the guidance or evaluation of actual students in the public schools. Most of these activities require some documentation of their impact on student achievement or success.
Evaluation of Field Experiences. The Unit’s evaluation of the field experiences provided to our candidates is systematic and ongoing. The Coordinator of Field Experiences surveys school administrators and clinical faculty relative to field experiences each semester. Candidate surveys are also administered at the conclusion of student teaching during EBTE Day. Follow-up surveys are also mailed to initial and advanced candidates within a year after program completion.  The unit uses the data from these surveys to assess the overall effectiveness of the teacher education program, including the field experiences provided. The following is a trend analysis graph depicting factor (student teaching and overall program effectiveness) means from the EBI Teacher Education Exit Assessment administered to all candidates at the completion of student teaching. 
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An upward trend is evident over the past five years in candidate satisfaction with student teaching and overall program effectiveness.  This indicates the Unit uses assessment data to make needed changes in the Professional Education Program.  A more detailed description of the data collected and its use for program improvement can be found in Standard 2.
Standard 4:  Diversity

The Unit designs, implements, and evaluates curriculum and experiences for candidates to acquire and apply the knowledge, skills, and dispositions necessary to help all students learn.  These experiences include working with diverse higher education and school faculty, diverse candidates, and diverse students in P-12 schools.

The knowledge, skills, and dispositions related to diversity are an important part of the curriculum and field experiences provided at SWOSU. Our Conceptual Framework, EBTE, illustrates our recognition of and commitment to diversity in the design and delivery of our teacher education program. This goal is one of the most challenging faced by the Unit but is essential if we are to prepare candidates who can provide learning opportunities for all students.
Element 1: Design, Implementation, and Evaluation of Curriculum and Experiences

The curriculum and field experiences offered by the Unit are designed to enhance our candidates understanding of how diversity issues impact student learning. World Cultural Geography (GEOG 1103) is a general education requirement for all candidates. It provides a survey of the world's cultural regions in addition to socio-cultural beliefs and practices. Candidates become aware before program admission, during EDU 2113 Foundations of Education and EDPSY 3413 Child Psychology, that there are multiple learning styles or “intelligences” and that teachers must adapt their teaching to accommodate students’ unique ways of processing information. SPCED 3132 Exceptional Children is another course required of all candidates and is specifically designed to prepare candidates to work effectively with students having special learning needs. Adapting and adjusting instruction to meet the needs of all children is a theme that runs throughout the course work and field experiences in each program. 

Other courses incorporate guest speakers, projects, and field trips to help candidates gain a thorough understanding of diverse learning populations (see Course Syllabi).  During the first four weeks of their student teaching semester, candidates are enrolled in EDUC 3321 Multicultural/Special Populations, EDUC 4021 Critical Issues in Education and EDUC 4041 Classroom Management. During this block, candidates visit urban schools (see Critical Issues syllabus) to have firsthand experiences in settings having the most diverse student populations in the state. School administrators share with our candidates the unique challenges presented by student diversity. Performance assessments (Classroom Management Plan, Diversity Analysis I & II) have been designed to accompany each of these specialty courses and serve to lay the groundwork for the Culminating Performance Activity (CPA) completed during student teaching. The assessments serve as a means to determine whether a candidate is developing the knowledge, skills and dispositions necessary to work effectively with diverse students.  
All candidates are required to demonstrate proficiency in a foreign language to complete the teacher preparation program (Foreign Language Proficiency).  This requirement gives candidates the opportunity to gain insight into the challenges of second language learners as they acquire conversational skills in a language other than English.  Consequently, they also gain knowledge about other cultures which will enable them to become more sensitive and empathetic—important dispositions for any educator.
During the 12-week student teaching experience, candidates are required to return to campus twice (Student Teacher Return Day and EBTE Day) for a seminar to exchange information and reflect on their experiences (see S3.2.2 for Agendas/Speaker List).  They hear and question guest speakers who work with diverse learners and discuss issues that affect their classroom teaching.  Faculty members assist them in developing and refining strategies for improving their effectiveness in the classroom. Reflections of candidates' work with diverse students are incorporated into many of their portfolio artifacts.

Candidates must demonstrate competence in their ability to create instructional opportunities that are adaptable to the needs of different learners in order to meet Competency 3 (Adapting Instruction for Individual Needs) in their portfolio. Over the past three semesters, the composite mean score for all candidates on Competency 3 was 1.94 (using scale of Target-2, Acceptable-1). Other Competencies which relate directly to student diversity and success for all learners include Competency 5 (Classroom Motivation and Management Skills to create effective learning environments for all students), Competency 7 (Instructional Planning/Adaptation based on student abilities) and Competency 8 (Assessment of Student Learning and using results to modify instruction). Composite mean scores for these competencies were 1.93 or higher. Candidates are required to maintain logs at each portfolio level that document not only their field experience with diverse learning populations, but also their exposure to a variety of teaching styles both on campus and in the public schools. As previously discussed in Standard 3, the Coordinator of Field Experiences and other faculty use these forms to evaluate the candidates’ experiences with diversity. If the documentation forms reflect a lack of diverse field experiences before clinical practice, The Coordinator will assign the candidate to a site with greater diversity for student teaching.
Other assessments, in addition to the portfolio, that yield data on candidate proficiency in working with diverse students include the Summative Student Teacher Evaluation and the EBI Teacher Education Exit Assessment. The table below summarizes composite mean scores related to student diversity from the past two semesters of Student Teacher Summative Evaluations using a 3-point scale (Target-3, Acceptable-2, Unacceptable-1). Scores from previous semesters used a 4-point scale making comparison awkward.
Table 4.1.1 Selected Scores from Summative Student Teacher Evaluations F05-Sp06

	Competency
	Mean Score

	TA1. Plans for the delivery of the lesson relative to specific and broad learner outcomes
	2.9

	TA3. Teaches the objectives through a variety of methods
	2.7

	TA4. Checks to determine if students are progressing toward stated objectives/outcomes
	2.8

	TA7. Uses grading patterns that are fairly administered
	2.7

	TA8. Changes instruction based on the results of monitoring
	2.8

	CM1. Establishes and maintains a positive and supportive climate
	2.9

	IS1. Reacts with sensitivity to the needs and feelings of others
	2.9

	IS3. Demonstrates a knowledge of individual differences such as interests, values, culture, or socioeconomic background
	2.8


The following graph presents composite mean scores on Factor 5 (which relates to student diversity) from the EBI Teacher Education Exit Assessment (2000-06). EBI describes Factor 5 as “The Extent to Which Your Education Course Work Addressed Classroom Equity and Teaching Children of Diverse Backgrounds” and is comprised of three survey questions. Ratings use a 6-point scale ranging from 1 (not at all) to 6 (extremely well). These ratings substantiate that our candidates consider themselves well prepared for the challenges of teaching diverse students.  
EBI Assessment for Factor 5 (Student Diversity)
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Element 2:  Experiences Working with Diverse Faculty

SWOSU is committed to giving our candidates opportunities to interact with diverse faculty.   This presents a challenge since 91% of all University faculty are Caucasian. However, this percentage if comparable to other regional universities in the state.  Of the 197 faculty positions at SWOSU, 122 have completed undergraduate or graduate degrees at institutions outside the state of Oklahoma. The following table summarizes data on faculty diversity. 
Table 4.2.1-Faculty Demographics

	
	Prof. Ed. Faculty in Initial Teacher Preparation Programs
	Prof. Ed. Faculty

in Advanced Programs*
	
All Faculty in the Institution
	School-based faculty

	
	       N (%)
	       N (%) 
	    N (%)
	     N (%)

	American Indian or Alaskan Native
	
	
	5 (2%)


	1(1%)

	Asian or Pacific Islander
	
	
	8 (4%)
	

	Black, non-Hispanic
	
	
	2 (1%)
	1 (1%)

	Hispanic
	
	
	4 (2%)
	1 (1%)

	White, non-Hispanic
	39 (100%)
	19 (100%)
	191 (91%)
	100 (97%)

	Two or more races
	
	
	
	

	Other
	
	
	
	

	Race/ethnicity unknown
	
	
	
	

	Total
	
	
	210
	103

	
	
	
	
	

	Female
	16 (41%)
	9 (47%)
	87 (41%)
	85 (82%)

	Male
	23 (59%)
	10 (53%)
	123 (59%)
	18 (18%)

	Total
	39*
	19*
	210
	103


*Faculty may be counted in both initial teacher preparation and advanced programs if they teach at both levels.
While the percentage of school-based clinical faculty representing minority groups appears low, it is similar to the overall representation of minorities among Oklahoma Teachers. The Oklahoma Department of Education reported in 2006 that 91% of public school personnel in the state are Caucasian, 3.6% are Black, 4.3% are American Indian and 1% are Hispanic or Oriental (S4.2.3). 
Factors other than race and ethnic origin must be considered when examining faculty diversity.  For example, more than half of the Unit faculty have experience as teachers and/or administrators in the public schools. Most of these experiences were in schools with significant student diversity.  A host of guest speakers are utilized each semester that enable us to increase faculty diversity.  Student Teacher Return Day, EBTE Day and the urban field trip conducted during Critical Issues in Education course enable our students to interact with other educators who are either minorities or work in school districts with significant minority populations. Organizations such as the SWOSU Student Oklahoma Education Association regularly bring guest speakers to campus such as Lee Roland, an African American school principal from the Putnam City School District, and Chasta Thomas, an African American teacher from Chickasha Public Schools. 
A letter from David Misak, Director for Human Resources, (S4.2.1) outlines the University’s efforts in Affirmative Action and increasing faculty diversity. SWOSU complies with all state and federal laws prohibiting discrimination based on race, sex, ethnicity or disability.  When advertising for faculty positions, a number of different listings are used such as the University web site, Higheredjobs.com, numerous professional publications and the Indian Country today newspaper.  The Minorities and Women’s Doctoral Directory is also utilized to solicit applications for faculty vacancies. 
The University recently entered into a contractual relationship with RPL Management which will bring 25 years experience in affirmative action expertise to our institution. 

Data reported last fall to the Oklahoma State Regents for Higher Education indicate SWOSU continues to make small but positive gains in recruiting females and minorities. For example: 

· Employment of minorities at the Executive, Administrative and Managerial level increased by 1.32% compared to the previous year.
· While the number of minority faculty remained constant in 2005 at 8.91%, it has increased from 5.83% in 2000. 

· In the category of Other Professionals, minorities comprised 13.21% which is nearly a 2% increase from the previous year. 

· In the category of Technical Paraprofessionals, minority representation was 34.85% of the workforce.

Other efforts to promote diversity at the University include creating the position of Academic Coordinator for Underrepresented Students in Fall 2005 to focus on the success and participation of minority students on campus. SWOSU has also worked with Native American Leaders to establish the Cheyenne-Arapaho Tribal College in the School of Arts and Sciences and is hiring an Assistant Dean to assist in its administration.

Element 3:  Experiences Working with Diverse Candidates
Candidate diversity in education programs at SWOSU is comparable to the rest of the institution and other regional universities in Oklahoma.  While the majority of the University enrollment is from Custer and surrounding counties, students from Oklahoma County (Oklahoma City) represent a significant portion (over 6%) of our student population. 
Data on the ethnic, racial, and gender diversity of candidates preparing to work in schools and the students in the institution is presented in the following table. 

Table 4.3.1-Candidate Demographics

	
	Candidates in Initial Teacher Preparation Programs
	Candidates

In Advanced Preparation Programs
	All Students in the Institution
	Demographics of  Geographical Area Served by Institution

	
	N (%)
	N (%)
	N (%)
	N (%)

	American Indian or Alaskan Native
	53 (8%)
	17 (6%)
	336 (6%)
	13,435 (7%)

	Asian or Pacific Islander
	2 (.5%)
	0 (0%)
	124 (2%)
	2,538 (1%)

	Black, non-Hispanic
	18 (3%)
	6 (2%)
	248 (4%)
	4,672 (2%)

	Hispanic
	23 (3.5%)
	2 (.7%)
	217 (4%)
	9,236 (5%)

	White, non-Hispanic
	548 (85%)
	241 (91%)
	4257 (82%)
	145,206 (82%)

	Two or more races
	0
	0
	0
	5,173 (3%)

	Other
	0
	1 (.3%)
	20 (0%)
	4,208 (2%)

	Race/ethnicity unknown
	0
	0
	0
	

	Total
	644 
	267 
	5198
	175,296

	
	
	
	
	

	Female
	433 (67%)
	167 (63%)
	3014 (58%)
	50.6%

	Male
	211 (33%)
	100 (37%)
	2184 (42%)
	49.4%

	Total 
	644
	267
	   4653
	175,296


NOTE: Totals include Weatherford and Sayre Campus enrollment (Fall 2005 Fact Book)
In 2004, a new strategic plan with revised goals, Agenda for Excellence-2010, was developed for the University.  One of the goals to be accomplished by 2010 is Goal 3- Better prepare students to live in an increasingly global, diverse, and technological society. Steps being taken to achieve this goal include: 1) assess the depth of student knowledge of the global community and issues of diversity on the Graduating Senior Exit Survey, 2) review General Education courses to ascertain if course content adequately address diversity issues, 3) develop extra-curricular activities that explore cultural and global diversity, 4) expand freshman orientation program to include issues of cultural diversity, 5) expand language offerings, 6) re-establish the position of International Student Advisor to sustain, increase, and coordinate international student recruitment and 7) facilitate participation in student and faculty cultural exchange programs.
Other efforts at SWOSU to promote candidate diversity and multi-cultural awareness include campus wide programs such as the Panorama Series which will bring African-American performers such as comedian Tracy Morgan and the Harlem Gospel Choir to campus. Several student organizations (Black Student Association, Native American Club, Student Council for Exceptional Children, International Student Association, etc.) provide support for minorities and programs that benefit all students. We want our candidates to be aware of the state and federal scholarship and loan forgiveness programs available for minorities or those willing to teach in schools will significantly diverse student populations. These programs are discussed with candidates during the Foundations of Education course and application forms are made available to them. Academic efforts include the addition of a Bachelor’s degree in Spanish starting in Fall 2006.  We also offer a SURE-STEP program each summer to encourage minority students interested in earning science, technology, engineering or math degrees. Financial incentives such as free tuition are also available to these students. 
Element 4:  Experiences Working with Diverse Students in P-12 Schools
We realize the importance of providing our candidates with the opportunity for field experiences involving diverse student populations. Diversity in field experiences is stressed in Foundations of Education before our candidates make their first classroom observation. This emphasis continues through the placement for student teaching and is closely monitored by faculty and the Coordinator of Field Experiences. Data on the ethnic, racial, and gender diversity of students in the school districts in which candidates do their field experiences and clinical practice is presented in Table 4.4.2. 

Table 4.4.2-Demographics on Clinical Sites for Initial and Advanced Programs

	Name of district
	American Indian or Alaskan Native
	Asian or Pacific Islander
	Black, non-Hispanic
	Hispanic
	White, non-Hispanic
	Other
	Race/ ethnicity unknown
	Students receiving free/reduced price lunch (student socio-economic status)

	Agra 
	26%
	0%
	0%
	1%
	72%
	
	
	84.6%

	Altus 
	2%
	3%
	13%
	24%
	58%
	
	
	49.2%

	Anadarko 
	61%
	0%
	6%
	7%
	26%
	
	
	78.0%

	Arapaho 
	7%
	2%
	0%
	6%
	85%
	
	
	60.3%

	Banner
	2%
	0%
	0%
	6%
	91%
	
	
	42.6%

	Binger-Oney
	28%
	0%
	1%
	4%
	67%
	
	
	74.4%

	Buffalo
	0%
	0%
	0%
	23%
	77%
	
	
	56.7%

	Burns Flat –Dill City
	3%
	0%
	3%
	8%
	86%
	
	
	61.6%

	Canton
	28%
	0%
	1%
	5%
	67%
	
	
	65.8%

	Carnegie 
	46%
	0%
	1%
	11%
	42%
	
	
	77.7%

	Cement
	12%
	0%
	1%
	3%
	84%
	
	
	64.1%

	Chatanooga
	9%
	0%
	0%
	5%
	85%
	
	
	47.0%

	Cheyenne
	0%
	0%
	0%
	3%
	96%
	
	
	44.9%

	Chickasha
	8%
	1%
	12%
	6%
	74%
	
	
	52.9%

	Clinton 
	9%
	1%
	11%
	29%
	50%
	
	
	76.7%

	Cordell
	5%
	0%
	1%
	4%
	90%
	
	
	57.4%

	Cushing
	15%
	0%
	4%
	2%
	78%
	
	
	60.2%

	Darlington
	69%
	1%
	0%
	3%
	27%
	
	
	77.8%

	Edmond
	4%
	3%
	8%
	3%
	82%
	
	
	15.8%

	El Reno 
	14%
	1%
	6%
	10%
	69%
	
	
	66.1%

	Elk City 
	12%
	0%
	4%
	10%
	74%
	
	
	49.0%

	Enid 
	7%
	4%
	7%
	11%
	71%
	
	
	50.8%

	Erick 
	0%
	0%
	4%
	6%
	90%
	
	
	65.5%

	Eufala
	43%
	0%
	5%
	1%
	51%
	
	
	90.3%

	Fairview
	3%
	0%
	0%
	1%
	95%
	
	
	40.3%

	Forgan
	2%
	1%
	0%
	26%
	72%
	
	
	54.6%

	Frontier 
	54%
	0%
	0%
	2%
	43%
	
	
	70.7%

	Geary 
	33%
	0%
	2%
	8%
	57%
	
	
	79.4%

	Gracemont 
	43%
	0%
	0%
	0%
	57%
	
	
	74.5%

	Hinton
	11%
	0% 
	0%
	9%
	80%
	
	
	62.8%

	Hobart 
	6%
	1%
	11%
	13%
	68%
	
	
	59.4%

	Hydro-Eakly 
	6%
	0%
	2%
	12%
	80%
	
	
	58.0%

	Kingfisher
	13%
	1%
	3%
	8%
	76%
	
	
	57.0%

	Laverne
	1%
	0%
	0%
	21%
	78%
	
	
	40.0%

	Leedy 
	6%
	1%
	2%
	3%
	89%
	
	
	28.95

	Lookeba Sickles
	14%
	0%
	1%
	21%
	65%
	
	
	69.2%

	Maple 
	5%
	1%
	2%
	1%
	92%
	
	
	35.7%

	Merritt
	3%
	1%
	0%
	4%
	92%
	
	
	54.7%

	Mid-Del
	9%
	2%
	28%
	4%
	57%
	
	
	51.4%

	Moore
	18%
	4%
	6%
	6%
	67%
	
	
	28.5%

	Mustang 
	7%
	6%
	2%
	4%
	82%
	
	
	21.6%

	Noble 
	7%
	0%
	1%
	3%
	89%
	
	
	48.9%

	OKC
	6%
	3%
	35%
	30%
	27%
	
	
	86.4%

	Perkins-Tryon
	10%
	0%
	2%
	2%
	85%
	
	
	41.0%

	Piedmont
	16%
	1%
	4%
	2%
	76%
	
	
	9.0%

	Ponca City
	16%
	1%
	5%
	7%
	71%
	
	
	63.6%

	Putnam City
	4%
	4%
	22%
	9%
	61%
	
	
	48.3%

	Seiling
	13%
	0%
	1%
	4%
	82%
	
	
	53.6%

	Snyder
	10%
	0%
	6%
	13%
	71%
	
	
	73.1%

	Thomas
	12%
	0%
	0%
	3%
	84%
	
	
	47.8%

	Tuttle
	10%
	0%
	0%
	2%
	88%
	
	
	16.9%

	Walters 
	21%
	0%
	0%
	1%
	77%
	
	
	49.8%

	Washington
	11%
	0%
	0%
	6%
	83%
	
	
	26.3%

	Watonga
	16%
	0%
	11%
	9%
	63%
	
	
	69.35

	Waurika
	9%
	0%
	2%
	11%
	79%
	
	
	59.6%

	Weatherford 
	9%
	1%
	2%
	8%
	80%
	
	
	42.4%

	Western Heights
	9%
	5%
	19%
	14%
	53%
	
	
	73.1%

	Woodward 
	3%
	1%
	1%
	9%
	86%
	
	
	37.5%

	Yukon
	5%
	2%
	1%
	4%
	87%
	
	
	26.7%


The table above attests to our commitment in providing field experiences in a variety of settings with diverse student enrollment. Additional field experience opportunities are available at the Federated Church After School Program here in Weatherford and the Sooner Start program for preschool age exceptional children.  Both of these programs serve children from low-income households and many who are ethnic minorities. Many of our candidates volunteer their time to work with exceptional children in Special Olympics competition each semester. Members of the Student Council for Exceptional Children assist (as scribes or readers) special needs students each spring on their state mandated achievement tests. Student diversity is not only recognized by our candidates but also analyzed for purposes of instructional planning and delivery. An important component of the Culminating Performance Activity completed during student teaching requires candidates to recognize, plan for and modify their teaching based on the diversity of their students. 
Standard 5:  Faculty Qualifications, Performance, and Development
Faculty are qualified and model best professional practices in scholarship, service,

and teaching, including the assessment of their own effectiveness as related to candidate

performance; they also collaborate with colleagues in the disciplines and schools. The unit systematically evaluates faculty performance and facilitates professional development.
Element 1: Qualified Faculty
The Professional Education Program at SWOSU is proud of its dedicated teaching faculty. Our faculty is not only committed to academic excellence, but also community service and personal interest in our students. This commitment is recognized through the scholarship of our candidates, our status in the community and evaluations from our students. Over 60% of all faculty at SWOSU hold a doctoral degree. A detailed description of Unit faculty can be found in the Education Faculty Vita (S5.1.1). The following table summarizes data on the academic rank of our faculty.
Table 5.1.1-Academic Rank of Professional Education Faculty*

For Academic Year 2005-6
	Academic Rank
	# of Faculty with Tenure
	Non-tenured Faculty

	
	
	# on Tenure Track
	# Not on Tenure Track

	Professors
	9
	0
	0

	Associate Professors
	7
	0
	0

	Assistant Professors
	0
	6
	0

	Instructors
	0
	0
	17

	Lecturers
	0
	0
	0

	Graduate Teaching Assistants
	0
	0
	0

	Other 
	
	
	

	Total
	16
	6
	17


Many of the faculty members with terminal degrees have public school teaching and/or administrative certification in one or more areas. Most have several years of teaching or administrative experience in the public schools of Oklahoma and other states. Those faculty members not holding terminal degrees have extensive teaching experience in the public schools with at least a master’s degree. All have public school teaching certification and most have ten years or more of public school teaching experience. Adjunct faculty members are also very qualified and all have nearly completed their doctoral degree, currently hold certified positions in the public schools or have recently retired from distinguished careers in public schools. Nearly all faculty members supervise clinical practice and serve on Resident Teacher Committees. No graduate teaching assistants are employed. 
Public school faculty who serve as cooperating teachers or site for our candidates during clinical practice are also well qualified. They are appropriately licensed by the Oklahoma Department of Education in the fields they teach. These teachers must have at least three years of successful teaching experience and be considered outstanding educators by their school district administrators and the Coordinator of Field Experiences (2006-7 Student Teacher Notebook, p. 4).  Other school personnel who serve as site supervisors for candidates in advanced programs during clinical practice are also well qualified and must be appropriately licensed by the State Department of Education. 
Element 2:  Modeling Best Professional Practices in Teaching

Teaching by the Unit faculty members reflects the Unit’s mission, the EBTE Conceptual Framework and research-based best practices. Examples include:  modeling of effective teaching practices such as curriculum integration, use of reflective teaching practices, knowledge of student diversity, knowledge of public schools, effective use of technology, and deep content knowledge. The primary responsibility of Unit faculty members is teaching. However, all faculty are expected to stay current on recent research trends as well as contemporary theories and practices in pedagogy and their content areas.  

Course syllabi developed by Unit faculty integrate a variety of instructional strategies including: lecture, guest speakers, class discussion, individual/group projects, and inquiry learning. These methods reflect an understanding of different learning styles to ensure the learning of all candidates.  Course syllabi incorporate the International Society for Technology in Education (ISTE) standards as well as the EBTE Competencies. Faculty members are also required to list in their syllabi performance assessments with accompanying scoring rubrics used in addition to the research base and field experiences that are incorporated into the course.
Candidate assessment data is used as one measure of faculty using best practice in teaching. Results from the licensure tests (OGET, OSAT and OPTE) that comprise the Certificate Examinations for Oklahoma Educators (CEOE) are shared with all of the Unit’s faculty members each semester. The results are used to assess faculty teaching effectiveness through evaluation of candidate learning and performance. Faculty are asked to complete a Data Analysis & Program Improvement Report. This report documents the data reviewed, analysis of trends and any action planned for program improvement (see Standard 2).

Activities are designed for each course to engage candidates in reflection, critical thinking, and problem solving.  These activities become more evident as candidates progress through Levels 1-4 of their professional portfolios.  Candidates review materials/activities from all of their coursework and develop the artifacts that best demonstrate their proficiency in each of the EBTE competencies. These portfolios provide compelling evidence that our faculty models the best professional practice in their teaching.  
Data from Course/Instructor Evaluations and Follow-Up Surveys provide the most compelling evidence about the quality of teaching in the Professional Education Program at SWOSU. Our faculty members consistently receive high marks from our candidates on end-of-semester evaluations as indicated in the table below. Composite mean scores on selected questions from Course/Instructor Evaluations (Fall 2004 to Spring 2006) are presented below. The mean scores from education majors are compared to those of all other SWOSU students. The evaluations use a 4-point scale with 1.0 (Strongly Agree) representing the highest rating possible. 
Table 5.2.1-Selcted Questions from Course/Instructor Evaluations 2004-6
	
	
	Fall 2004
	
	Spring 2005
	
	Fall 2005
	
	Spring 2006
	

	
	
	ED.
	UNIV.
	ED.
	UNIV.
	ED.
	UNIV.
	ED.
	UNIV.

	
	
	MEAN
	MEAN
	MEAN
	MEAN
	MEAN
	MEAN
	MEAN
	MEAN

	
	
	BY
	BY
	BY
	BY
	BY
	BY
	BY
	BY

	#
	ITEM
	ITEM
	ITEM
	ITEM
	ITEM
	ITEM
	ITEM
	ITEM
	ITEM

	
	Number of Respondents
	821
	12,383
	781
	11,177
	841
	12,657
	883
	11,617

	6
	Course required meaningful work & study.
	1.56
	1.85
	1.52
	1.83
	1.63
	1.74
	1.61
	1.75

	7
	Text(s) or course materials were helpful.
	1.73
	1.85
	1.65
	1.87
	1.76
	1.81
	1.73
	1.80

	8
	Assignments & tests adequately sampled the material covered.
	1.48
	1.76
	1.41
	1.78
	1.57
	1.69
	1.49
	1.69

	9
	Course expanded my knowledge, comprehension, &/or skills.
	1.43
	1.76
	1.37
	1.76
	1.52
	1.68
	1.45
	1.68

	10
	Instructor was well-prepared for class.
	1.36
	1.58
	1.28
	1.63
	1.41
	1.54
	1.39
	1.53

	11
	Material was presented clearly.
	1.53
	1.77
	1.32
	1.79
	1.56
	1.71
	1.44
	1.70

	12
	Course objectives were identified.
	1.43
	1.66
	1.31
	1.68
	1.48
	1.60
	1.38
	1.59

	13
	Discussion &/or questions were encouraged.
	1.32
	1.58
	1.23
	1.59
	1.34
	1.56
	1.27
	1.52

	14
	Instructor maintained appropriate control of class.
	1.28
	1.51
	1.24
	1.54
	1.35
	1.49
	1.27
	1.48

	15
	Class time was managed effectively.
	1.44
	1.66
	1.35
	1.70
	1.56
	1.60
	1.44
	1.62

	16
	Instructor demonstrated enthusiasm for the course subject.
	1.27
	1.52
	1.21
	1.53
	1.35
	1.49
	1.30
	1.47

	17
	Instructor was available to students at scheduled times for individual help.
	1.35
	1.65
	1.29
	1.64
	1.42
	1.58
	1.38
	1.57

	18
	Students were treated in a fair & impartial manner.
	1.28
	1.56
	1.26
	1.59
	1.38
	1.51
	1.30
	1.51

	19
	Students were treated with respect.
	1.25
	1.52
	1.22
	1.57
	1.35
	1.48
	1.28
	1.49

	20
	Instructor returned scored tests & assignments in a timely manner.
	1.34
	1.62
	1.34
	1.67
	1.48
	1.54
	1.44
	1.59

	
	MEAN OF THE MEANS
	1.40
	1.66
	1.33
	1.68
	1.48
	1.60
	1.41
	1.60

	
	
	
	
	
	
	
	
	
	

	MEAN LEGEND
	
	
	
	
	
	
	
	

	1=Strongly Agree   2=Agree   3=Sometimes Agree   4=Disagree   5=Strongly Disagree
	


Scores from the table above show education faculty consistently ranked higher than other faculty members and provides compelling evidence that our instructors model best practice in teaching. The EBI Teacher Education Exit Assessment also provides data on the quality of teaching in our programs. Factor 1 on the Assessment is Quality of Instruction and Faculty. Ratings use a 6-point scale ranging from 1 (very poor) to 6 (excellent). The graph below presents longitudinal data for the past five years on this factor and shows a steady upward trend in scores. 
	Factor 1. Quality of Instruction
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148
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0.05
2002

5.49

0.22
2001

5.38

0.33
2000

5.37

0.34



Results from previous EBI Assessments were equally impressive. In 2005, the composite mean score for Factor I (Quality of Instruction) was 5.71 for Education faculty at SWOSU. In 2004, the composite mean score for Factor 1 was 5.65 for our faculty. Due to our agreement with EBI, we cannot publish comparisons of our scores to those of the other 51 EBI institutions. However, they compare quite favorably and will available for review in our Evidence Room. 
Element 3:  Modeling Best Professional Practices in Scholarship

Unit faculty regularly attend professional conferences/workshops or take courses to maintain their intellectual vitality, stay abreast of current research/best practice and improve their classroom teaching. The Unit believes that professional growth through scholarly activity is important. Unit faculty members have presented at numerous conferences from state to international levels as well as professional development programs for the public schools (see Faculty Vitae). They have also produced a significant number of papers and articles for professional publications. Records of these activities are available in each Unit faculty members’ Professional Development file. The following table summarizes many of the professional papers written, presentations made and service provided by Unit faculty in the past three years. 
Unit Faculty Scholarship Activities 2003-6
	Textbooks (or chapters of) written
	3

	Articles written for professional publications or papers presented 
	17

	Presentations/performances made at professional meetings or public schools
	25

	Service as state/national professional organization officer
	2


Awarding of Research Grants is another indicator of faculty scholarship.  SWOSU was recently awarded a $367,565 grant from the U.S. Department of Education for the Upward Bound program.  The grant supports the outreach program, as well as a residential summer program, that is designed to encourage first generation, economically disadvantaged high school students to meet the academic and social challenges of higher education. Other grants awarded to Unit faculty during Fiscal 2005 include:

1) Oklahoma Rural Math and Science Partnership-$14,310

2) Louise Stokes Alliance for Minority Participation in Science, Math, Technology-$12,141

3) Success in Science and Math: A Professional Development Institute-$50,924

4) Eisenhower Southwest Consortium for Improvement of Math/Science Teaching-$2,000

5) Upward Bound (U.S. Department of Education)-$367,565

6) Early Childhood Education-$750
Element 4:  Modeling Best Professional Practices in Service

Unit faculty members are actively engaged in service to the local community and our partners in the public schools.  They work in a variety of capacities on campus, in the community, in the public schools and in state/national organizations to provide leadership in the profession. Unit faculty served on 20 standing committees on campus during the 2005-6 academic year.  Other examples of the professional service our faculty provides to SWOSU includes student recruiting and advisement, Freshman enrollment activities, sponsoring student organizations such as Student Oklahoma Education Association and Student Council for Exceptional Children, Parents Day and Homecoming activities. 

Unit faculty members demonstrate outreach to our public school partners through supervision of Resident Year (first year) teachers, providing tutoring and mentoring services to public school students, providing in-service training for teachers, serving as Early Bird Readers (reading to students), serving as volunteer substitute teachers, serving as Special Olympics volunteers and judging academic contests. Several faculty members are also active in local church and community service organizations that enhance the quality of life for members of our community. 
Unit faculty members provide service to the profession through leadership and participation in numerous organizations that include the following:

Association of American University Women

American Association of Colleges for Teacher Education
American Association of School Administrators

American Association of University Professors
Association for Supervision and Curriculum Development
Cooperative Council of Oklahoma School Administrators

Council for Exceptional Children

International Reading Association
Governor’s Task Force on the Promotion of Children’s Health
National Association for School Psychologists
National Council of Teachers of Mathematics
National Council for Accreditation of Teacher Education (Board of Examiners)
National Council of Teachers of English

National Science Teachers Association
National Social Science Association

National Association for the Education of Young Children

National Board Certified Teacher (Kim Kelley)
National Education Association

Phi Delta Kappa
Oklahoma Art Education Association

Oklahoma Association for Colleges of Teacher Education
Oklahoma Association for HPERD (Dr. Vicky Hatton, President)

Oklahoma Council for Teachers of Mathematics
Oklahoma Department of Mental Health and Substance Abuse Services

Oklahoma Education Association

Oklahoma Higher Education Reading Council
Oklahoma Historical Society

Oklahoma Minority Teacher Recruitment Advisory Committee

Oklahoma Reading Association

Oklahoma Science Teachers

Oklahoma Teachers of Mathematics

Special Education Due Process Hearing Officer for Oklahoma Dept. of Education
All full-time education faculty have reported meeting their requirements for 15 hours of professional development and 10 hours of public school service during the past academic year. Most faculty have many more hours of professional development and public school service than required. 
Element 5:  Collaboration

The Unit collaborates with the public schools in our service area to provide supervision for resident-year teachers. During the 2005-06 school year, 27 SWOSU faculty members served as the university representative on 185 Resident Teacher Committees for first-year teachers. Each committee is comprised of a mentor teacher, building principal and university supervisor. Resident Committees must meet a minimum of three times during the school year and each committee member must observe the resident teacher at least three times (two of those in the first semester). Committee members collaborate to provide guidance for the resident teacher and suggestions for improvement. At the final committee meeting, members must arrive at a collaborative decision on recommending the resident for licensure or repeating the resident year program.
Several of our public school partners recently participated in a CPA scoring workshop to analyze and improve inter-rater reliability.  Another example of collaboration is the Cooperating Teacher Advisory Board which meets once or more each semester. Ten public school teachers serve on this Board that is designed to improve student teaching and other field experiences for our candidates (S3.1.1). Unit faculty provide a training seminar for cooperating teachers each semester. This seminar is offered through Distance Learning to cooperating teachers in remote locations. Please refer to Standard 3, Element 1 of this report for additional examples and details of how the Unit collaborates with our public school partners to develop meaningful field experience opportunities for our candidates. 
The Conceptual Framework (EBTE) for the Professional Education Program evolved from the collaborative efforts of Education faculty, faculty from other colleges on campus, undergraduate and graduate students, and public school teachers/administrators. Other activities requiring significant collaboration include the Teacher Education Council, Graduate Council, North Central Association (NCA) and National Council for Accreditation of Teacher Education (NCATE) committees, and developing a portfolio artifact list that includes all teacher education programs. 

The SWOSU Challenge Course is a ropes course designed to promote group cohesion, communication skills, trust, problem solving abilities, self-confidence, and leadership skills of both public school and university students. During the 2005-6 academic year, over 770 public school students and their teachers from15 school districts visited the course. Candidates and faculty from the Unit work with the public school personnel to make the course available to elementary, middle and high school students. 
Many of our Unit faculty members provide consultation, professional development presentations and other services to school districts in our service area. State regulations require full-time professional education faculty to provide 10 clock hours of service to the public schools each year. All Unit faculty who fall into this category have consistently fulfilled their service requirement for the past several years. Most of these service activities also require collaboration with our public school partners.  Faculty have reported numerous collaborative activities with public school personnel such as:

· tutoring public school students in before/after school programs
· providing training seminars for Cooperating Teachers each semester

· providing training seminar on Celebrating Excellence in Diverse Classrooms

· providing staff development presentations on numerous school law topics

· consulting with individual public school teachers on language arts instruction

· providing staff development presentations on numerous special education topics
· collaborated with the Cooperative Council for Oklahoma School Administrators to provide a Beginning Teachers Seminar (S5.5.1)
· primary collaborator for NCCEP Gear Up Grant and Aurora Technology Innovation Grant
· primary collaborator for K-8 Scholars Appreciating Mathematics to train middle and elementary school teachers

· providing outdoor classroom presentations in science for 4th grade students

· participation on Resident Teacher Committees required for first-year teachers

Exhibit S5.5.3 contains numerous examples of collaborative activities that Unit faculty have self-reported. A more extensive listing of Unit faculty service and collaborative activities is available in each faculty member’s professional development folder in the Evidence Room. 
Element 6:  Unit Evaluations of Professional Education Faculty Performance

All SWOSU faculty are evaluated in accordance with the policies outlined in the Faculty Handbook. Faculty evaluation is a comprehensive process and utilizes more than one instrument.  The three-tiered evaluation system consists of:

· Evaluation by students. Instructor evaluations are completed by students each semester for every course taught by SWOSU faculty. These evaluations include 20 questions using a 5-point Likert rating scale. The survey data is colleted by the Office of Assessment and shared with individual faculty and appropriate administrators. Student comments are also shared on the individual faculty member’s report. 

· Evaluation by department chair. Non-tenured faculty is evaluated annually by the department chair. Tenured faculty is evaluated by the department chair at longer intervals, usually three years. 
· Self-evaluation. This evaluation is in the form of an annual professional development plan. Faculty members are expected to reflect upon their professional development needs and complete a professional development plan that will address those needs. These plans are reviewed annually by the department chair. Some professional development needs may be ongoing and require more than one academic year to meet. 

The University Promotion/Tenure Review Committee provides yet another level of faculty evaluation. It reviews faculty applications for tenure and promotion, and makes recommendations to the Provost and President to grant or deny them. Providing that candidates possess the required educational and experience qualifications, the following are considered minimum criteria upon which promotion in rank is based: 1) effective classroom teaching, 2) scholarly or creative achievement, 3) contributions to the institution and profession, and 4) performance of non-teaching, semi-administrative or administrative duties. Tenure track faculty not granted tenure after seven years are dismissed. 
In addition, all faculty members are given the opportunity to complete a confidential evaluation of the Department Chair, Assistant Dean and Dean of the College. These evaluations are also conducted by the Office of Assessment and results are made available to the President and Provost for their evaluation of the College and Department administrators. 
Pass rates on the Certification Examinations for Oklahoma Educators (OGET, OSAT and OPTE) are also used as an indirect measure of Unit faculty performance. Pass rates in any program that are below the state average are an important concern for faculty members and administrators. They indicate either gaps in the curriculum or ineffective teaching. In either case, below average pass rates require curriculum and/or instructional changes to be made in a timely manner. Data from the EBI Teacher Education Exit Assessment and follow-up studies (both bachelors/masters degree graduates and employers) provide additional evidence of Unit faculty performance. See Standard 2 for a more complete description of these assessments. 
Element 7:  Unit Facilitation of Professional Development

Ongoing professional development that addresses changes in curriculum, instruction, and assessment is an important faculty resource. The university supports professional development through funds budgeted for faculty travel each year. For Fiscal Year 2007, $10,500 has been budgeted. Additional funds are available through the Office of Sponsored Programs. Unit faculty members participate in a range of professional development conferences that contribute to improved teaching and learning. 

The Unit provides professional development opportunities for all faculty members through programs on-campus, off-campus and by distance learning. During the past year, on-campus professional development programs for faculty that focused on effective teaching include:
1) multiple sessions on using the Blackboard electronic education platform

2) the recently developed Culminating Performance Activity for student teachers

3) effective methods of teaching with Interactive Television (distance learning) 

4) embedding performance assessment into the curriculum

5) using Turning Point for immediate student feedback

6) MERLOT (Multimedia Educational Resources for Learning and Online Teaching) training

7) “What is Good Teaching” and “Curriculum Design”

8) service learning and Campus Compact

9) accommodating students with learning and reading disabilities

10) legal issues concerning learning disabled students
11) meeting program report requirements for NCATE

12) preparing for NCATE Unit accreditation

The annual Oklahoma Association of Colleges of Teacher Education (OACTE) conference is well attended each year in the fall and Unit faculty members also attend the annual American Association of Colleges of Teacher Education (AACTE) each year.  In addition, Unit faculty members attend a variety of conferences sponsored by professional organizations in their content area (see Faculty Vitae and Professional Development Plans). Three faculty members attended NCATE Board of Examiners training sponsored by the Oklahoma Commission for Teacher Preparation for three days in February of 2006.
Each Unit faculty member is required to submit an annual professional development plan that outlines his/her required service in the public schools, professional service such providing staff development workshops in the public schools, professional growth through attending meetings of professional organizations and scholarly activity such as writing papers or articles for presentation/publication (see Faculty Professional Development Plans).  
Standard 6: Unit Governance and Resources

The Unit has the leadership, authority, budget, personnel, facilities and resources including information technology, for the preparation of candidates to meet professional, state, and institutional standards.

Element 1:  Unit Leadership and Authority

The Professional Education Program at SWOSU is an academic unit of the School of Behavioral Sciences and Education and the College of Professional and Graduate Studies (see SWOSU Organization Chart). It consists of all programs and coursework leading to initial and advanced licensure/certification.  Professional Education courses and the majority of all Teacher Education coursework are taught in the Department of Education.  The Unit is staffed by faculty members from other Colleges of the University who are designated as Teacher Education Faculty (TEF).  Most of the TEF are assigned to the Department of Education.  The Chair of the Department of Education is responsible for all the day-to-day operations of the Professional Education Program and is considered the chief administrator for the Unit.
Department chairs provide the leadership necessary for efficient implementation of the academic programs. This involves oversight of program reviews, program modification, faculty recruitment and retention, class scheduling, supervision of faculty, and maintenance of departmental records. Department chairs also prepare, submit, and monitor the departmental budget; assign advisors to new candidates; orient new faculty; conduct faculty and staff evaluations; and typically carry a teaching load of six-hours each semester.
The Teacher Education Council (TEC) is the governing body of the Unit.  The specific duties of the TEC are to develop and recommend general policy for the undergraduate teacher education program. This includes recommending any changes needed for policy and programs that involve teacher education. The members of the TEC come from the Teacher Education Faculty and candidates in the program (student professional organizations).  This constituency ensures a collaborative approach in resolving issues that come before the TEC.  It also increases the likelihood that the ideas and concerns of all parties are taken into consideration when decisions are made.  

Student advisement for our candidates is of great importance and is handled by the Teacher Education Faculty.  Elementary, Early Childhood and Special Education majors are advised by full-time faculty within the Department of Education.  Full-time faculty members in the appropriate content area advise secondary and P-12 majors (art, music and physical education).  Faculty members have required office hours that are posted on their door for student access.  A comprehensive Advisement Handbook has been developed for use by all faculty.  
The Registrar publishes current class schedules along with enrollment guidelines. Current or prospective students unable to visit the Registrar’s Office in person will find a wealth of information available on the SWOSU website. The University employs a full-time webmaster to keep the site up-to-date with information for students, parents, faculty and visitors. The Department of Education link of the website contains current information for candidates with links to department information, faculty, programs of study, and scholarship information. Other helpful information found on the website includes the following:

Admission requirements (undergraduate)
Admission requirements (graduate) 

Counseling and Health Services 

Course schedules
Graduate catalog
New Student Orientation
Programs of study
Public Safety
Scholarships and Financial Aid 
Student Financial Services
Undergraduate catalog
Element 2:  Unit Budget

The budget process allows for input from Unit faculty.  The Department of Education chair asks for input and recommendations from the faculty for budget items and needs for the upcoming year.  Input from faculty and staff is strongly encouraged. The faculty and chair develop an “Action Plan” which identifies needs and solutions for those needs.  Identified needs are evaluated in regard to the “Mission of the University” and the “University’s Strategic Plan”.  An example of recently identified Department of Education needs would include the following:

· Need for an NCATE Director

· Need for an additional faculty member

· Development of collaborative efforts with external stakeholders in Oklahoma

· Student secretaries for faculty

· Need for liability insurance for student teachers

· Need for criminal background checks for SWOSU students going into their student teaching

· The identification of additional high quality student teaching sites with an abundance of student diversity for our candidates
The requests are then prioritized by the Chair and submitted to the Associate Dean.  The Associate Dean then evaluates and prioritizes the requests from each of the Departments in the School of Behavioral Sciences and Education and presents the proposed budget for the School to the Dean of the College of Professional and Graduate Studies.  The Dean must evaluate and prioritize the requests from each School and present the proposed budget for the College to the administrative team consisting of the President of the University; the Vice President for Administration and Finance, and the Provost.  The College administrators attend budget meetings with the administrative team to answer questions and clarify their requests.  The administrative team finalizes the budget request before submitting it to the Oklahoma State Regents for Higher Education.  Priority is given to technology and faculty needs to ensure the success of the programs.  The resources allocated to the programs adequately allow each program to meet its needs and accomplish its mission.
The table below summarizes the budget allocations for the Department of Education for the last three years.  Individual annual budgets are available for review (Exhibit 6.2.1). Faculty salaries represent the largest line item in each budget and amount to over $572,000 for FY07. The budgets do not include allocations for technology, indirect costs or other support services (for example, custodial and maintenance) necessary to provide quality programs. 
Department of Education Budget Totals FY05-07

	FY07
	$990,705

	FY06
	$1,036,043

	FY05
	$1,053,456


Included in the total department budget are the following line items:

	Travel
	$10,500

	Supervision
	$25,000

	Supplies, other operating expenses
	$46,400

	Supplies, other operating fees
	$3,780


Travel includes mileage reimbursement and conference expenses. Supervision includes faculty stipends for supervision of student and resident year teachers. The line item for supplies/operating expenses provides funds for purchases such as copy machines, audio/visual equipment, flash (jump) drives, digital cameras, etc. The line item for supplies/operating fees funds consumable supplies and fees for Unit membership in professional organizations. These budgeted amounts have remained constant from FY06 to FY07. The unit also receives an additional budget allocation each academic year for library resources. That amount for 2004-5 was $7,241 and for 2005-6 was $6,988. We have not received notification of our allocation for 2006-7 but expect it to be equal to or slightly more than last year.
A comparison of the Education Department budget (with 13 faculty) to other departments at SWOSU of similar size for FY07 is found in Exhibit S6.2.2.  This report shows the Social Science Department (with 13 faculty) having a budget of $942,000 while the Business Department budget (with 17 faculty) is $1,100,000. 
Element 3:  Personnel
A sufficient number of faculty and ancillary personnel are employed for the Unit to accomplish its mission of teaching, scholarship and service. The SWOSU Faculty Handbook defines the regular teaching load for faculty members as a minimum of 15 semester hours in a regular semester and eight hours in a summer semester. Department heads are encouraged to reduce that load to 27 hours per academic year. However, the teaching load for Department of Education faculty does not typically exceed 12 hours per semester or 27 hours for an academic year.  Faculty who agree to carry more than 12 hours per semester receive additional compensation. Full-time faculty members are on nine-month contracts and may teach summer school on a separate contract if they so choose.
While faculty load credit is not always given for supervising student teachers and resident-year teachers, faculty do receive additional compensation for these duties if they have a full teaching load.  Faculty with a full teaching load receive $312 for each student teacher they supervise. The load credit for observing student teachers is ½ credit hour for each candidate. Serving on resident-year teacher committees is not counted as academic load but faculty are compensated $250 for each resident teacher committee on which they serve.
When the unit has insufficient full-time faculty to staff courses and supervise field experiences, the Unit relies on a well-qualified pool of adjunct faculty. Adjunct faculty teach courses at both campus locations and online. They are typically state accredited school and/or other school personnel who have the appropriate credentials for the courses they teach. Retired public school teachers and administrators are occasionally hired for the supervision of student or intern teachers.
The university provides sufficient support services for candidates and the Unit faculty:  These include a Certification Officer who evaluates transcripts of applicants for initial and advanced licensure or certification and serves as an academic advisor for degreed candidates returning to obtain teacher certification (both regular and alternative). The Assessment Center provides advanced placement and proficiency tests for students as well as administration of the course/instructor evaluations for all classes taught. Computer (ITS) Services maintains the University’s electronic infrastructure for both students and faculty. It also provides needed training and software to faculty upon request. The Distance Learning Center provides facilities for courses to be taught by interactive television and faculty training to make optimal use of the equipment. Student workers are used in addition to the Department secretary to provide adequate clerical support. The Harris Library provides access to millions of bound and electronic documents as well as data bases with advanced search features. Maintenance and custodial services are provided by the Physical Plant to keep our facilities attractive, clean and in optimum operating condition. Their web page lists all ongoing construction and renovation projects on campus. The University Press provides specialty copying and printing services for faculty and staff.  
Student support services are very important at SWOSU. In addition to health and counseling services, a Tutoring Center for students is located in the Burton House along with the Career Services office. The staff provides academic tutoring for all students and assistance with test administration for those students with disabilities. The SWOSU Writing Center, located in the Harris Library, provides trained consultants with whom students may discuss their writing assignments. Consultants discuss papers at any stage of development, even before there is a draft, and students are welcome to attend sessions more than once while working on a project. In addition, many academic departments on campus provide individualized tutoring opportunities for students enrolled in their courses. 

The Unit strives to limit faculty load to 12 hours per semester.  We believe this is essential to ensure effective teaching in the classroom and to allow faculty sufficient time for other professional endeavors such as research, presentations and publication. Faculty are never assigned overload against their wishes. The teaching/non-teaching load for professional education faculty during the 2005-6 academic year is presented in Table 6.3.1.  Faculty load reports from previous years and Fall 2006 are also available for review (S6.3.1). 
Table 6.3.1 – Teacher Education Faculty Loads 2005-2006

	
	Fall 2005
	Spring 2006

	Instructor
	Course

Load
	Non-Teaching
	Semester

Total
	Course

Load
	Non-

Teaching
	Semester

Total

	Mary Aspedon
	20
	0
	20
	12
	0
	12

	Ruth Boyd
	12
	0
	12
	12
	0
	12

	Debbie Case
	13
	3
	16
	12
	0
	12

	Vicky Gilliland
	2
	13
	15
	2
	14
	16

	Kim Kelly
	15
	0
	15
	16
	0
	16

	Evette Meliza
	12
	0
	12
	12
	0
	12

	Patti Perkins
	12
	0
	12
	12
	0
	12

	Ray Read
	6
	6
	12
	6
	6
	12

	Ann Russell
	13
	0
	13
	11
	0
	11

	Jim Tate
	16
	0
	16
	12
	0
	12

	Karen Travis
	6
	6
	12
	4
	6
	10

	Ronna Vanderslice
	15
	0
	15
	11
	0
	11

	Don Wilson
	12
	0
	12
	12
	0
	12


Element 4:  Unit Facilities
The facilities provided to the Unit by SWOSU are more than adequate to accomplish its mission.  An extensive renovation of the two-story Education Building costing over $1,000,000 was completed in 1998. Classrooms and faculty offices were refurbished as part of the project. All full-time faculty members are provided with a private office with appropriate furnishings, telephone, computer workstation and a printer (networked or stand alone). Two copy machines are available for faculty on each floor. The Department is staffed with a full-time secretary with several students employed to provide faculty with additional office assistance. 

Each classroom is equipped with a networked computer workstation and monitor to facilitate multi-media presentations. The 2nd floor of the Education Building also houses the Distance Learning Center with four classrooms and computer lab equipped for interactive television instruction. These classrooms are available for use when a Distance Learning class is not in session and are equipped with integrated document cameras and sound systems with cordless microphones. The basement of the Education Building contains an Elementary Learning Lab/Classroom with electronic media (networked computer workstation and TV monitor) and a large collection of elementary curriculum materials. Additional storage for important documents is also available in the basement. 
As previously described in the Conceptual Framework, SWOSU has recognized the importance of technology by providing a generous budget to purchase and maintain delivery systems in the form of computers, video projectors, and other electronic devices.  During the 2005-6 academic year, over $550,000 was spent at SWOSU for the purchase and installation of technology (S6.4.1). These purchases have made available the electronic tools that will support our candidates as they prepare to enter the teaching profession.  With very few exceptions, all buildings on campus have one or more computer laboratories that provide faculty and student access to the latest software and Internet resources.
The Al Harris Library provides two levels and is ADA compliant. It offers an extensive collection of books and periodicals that students may access in person or online around the clock. The ERIC online data base is especially useful for our candidates in education. The SWOSU Library has 230,000 bound volumes and subscribes to 1,300 periodicals. The collection is expanded by 1,000,000 microforms and access to 75 online and full text databases. As a partial U. S. Government and state document depository, the Library has approximately 40,000 state/federal documents. Interlibrary loan service and library instruction sessions on research skills and information literacy are also available. An extensive section of books and periodicals are available for faculty development. The K-12 Curriculum Collection includes current textbooks up for adoption and other learning materials used in the public schools. Students or faculty can get assistance in person, by phone or online.
Element 5:  Unit Resources Including Technology
The University provides each faculty member with a computer that has access to the University’s network, the internet, and email.  Faculty members and candidates have access to library and curriculum resources through the databases accessible via the library web page.  For candidates who do not have a computer, SWOSU offers a computer lab in the Education Building, the library and in various buildings across campus. A new lab was installed in the Education Building in 2003 with 24 workstations and other equipment to support distance learning.  Classrooms are equipped with workstations having Internet access and video projectors or television monitors, while other electronic media such as laptop computers, overhead projectors, document cameras, scanners, keypad response system, digital cameras and VCR’s are available.
There are 16 computer labs available in 10 different buildings on campus. Most are staffed by trained computer lab assistants and many are open extended hours (until midnight Sunday through Thursday). Access to wireless Internet is currently available in all dormitories, as well as many locations across campus including: Al Harris Library, Art, Conference Center, Education Building, Fine Arts Auditorium, Pharmacy Annex, Pharmacy Student Lounge, Thomas P. Stafford Center, Student Union Grill, and the Wellness Center. Wireless laptops are available for in-house checkout at the Al Harris Library. There are also several stand alone workstations for student use located in the hallways of several buildings on campus. 

The Unit’s assessment system has the necessary resources available to provide effective evaluation.  The faculty position of NCATE Coordinator was established in June of 2005 with the responsibility for the collection and reporting of both Unit and program assessment data. Other faculty members and the Unit’s Certification Officer support these efforts. The University’s Assessment Center has become increasing involved in this effort and will begin to collect, tabulate and report Student Teacher evaluation data beginning in the Fall of 2006.
Library collections and services are important resources. The University provides the latest in technology to facilitate information gathering.  As mentioned in Element 4, over one million microforms and 75 online data bases are available to students and faculty. Faculty may also make specific requests for books/periodicals to be purchased with library funds. 
The Blackboard Learning System (click “Preview”) is also available through the SWOSU website and provides a powerful tool to enhance faculty teaching and student learning. Faculty create their courses on Blackboard which give students around the clock electronic access to syllabi, announcements, course documents, PowerPoint presentations, assignments and individual student grades. Students may e-mail the instructor, participate in discussion groups with other students and submit assignments through Blackboard. Faculty may communicate with all students in a course through group e-mail or use the grade book feature to record, weight and average students grades and make them available online. 

APPENDIX A

SUMMARY OF ASSESSMENT PROCESSES 

               The Professional Education Program at SWOSU (the Unit) believes that the preparation of effective educators requires rigorous, ongoing evaluation of the program, how the program is delivered, and the effectiveness of its graduates. We have tried to develop an assessment system that uses multiple measures, includes internal and external sources of data, collects data from both current candidates and program graduates, provides for thoughtful analysis of data, and uses the results to drive program improvement. The following table summarizes the assessments utilized in this effort and use of the resulting data. 

	Assessment
	 How Data Used

	Grade Point Averages

-Cumulative grade point average

-Major  grade point average
	Internal assessment used to make judgment about candidates’ scholarship that includes both general and specific knowledge and skills. Data used to make admission and retention decisions for initial/advanced candidates. 

	Certificate Exams for Oklahoma Educators

-OGET (Oklahoma General Education Test)

-OSAT (Oklahoma Subject Area Test) 

-OPTE (OK Professional Teacher  Exam)
	External assessments used to evaluate initial/advanced candidates’ general, content area, and professional knowledge and skills.

	Grades  in Required Courses 

-Minimum “C” in English Composition I & II and Foundations of Education (initial)

-Minimum “B” after six graduate hours (advanced). 
	Internal assessments used to evaluate initial/advanced candidates’ oral and written communication skills and their mastery of professional education content.

	Student Observer Evaluation
	External assessment by public school teacher of initial candidate dispositions for teaching.

	Interviews

-Teacher Education Admission Interview
	Internal assessment that provides another measure of initial candidates’ oral communication skills and their dispositions for becoming an educator.

	Admission to Program (Approval of Admission/Retention Committee)
	Internal assessment process which reviews candidate requirements (i.e. required course work, minimum GPA, portfolio, plan of study, recommendations) for admission to initial or advanced education programs. Advanced candidates must have bachelor’s degree, certification and two professional recommendations.

	Portfolio Assessment
	Internal assessment required by the OCTP. Focus is on candidates’ mastery of the 15 OK General Competencies for Teacher Licensure/Certification  incorporated into our Conceptual Framework. Competency demonstrated through specific artifacts developed by candidate. These are supported by reflections that provide a narrative explanation of how the artifact demonstrates mastery of the competency. This is a sequential process consisting of four levels (initial programs) that increase in detail and complexity as candidates progress from program entry to completion. Advanced programs require both an entry and exit portfolio. Exit portfolio contains artifacts with reflections that demonstrate mastery of program-specific competencies based on national and state standards. 

	Field Experience Assessments by University Faculty


	Internal process that is designed to provide valuable feedback to candidates’ on their development of the knowledge and skills necessary for effective teaching. These vary by program but occur during required field experiences prior to student teaching (initial programs) or practicum/internship(advanced). 

	Culminating Performance Assessment (Initial Programs) or Capstone Experience (Advanced Programs).
	Internal assessment administered during the candidates’ clinical practice. Data from this process used to assess initial candidates’ knowledge and skills in planning/delivery of instruction. Also assess candidate’s ability to analyze student diversity, make needed modifications and demonstrate a positive impact on student learning. Advanced candidates must complete Capstone Experience during their last semester that consists of an oral/written examination or project. 

	Assessment of Candidate Dispositions 

-At Program Entry: receive acceptable scores on Student Observer Evaluation, Admission Interview (initial) or recommendations (advanced).

-Before Clinical Practice: receive acceptable scores on disposition assessments used by faculty.  

-Before Program Completion – must receive acceptable scores on the disposition items of Summative evaluation during clinical practice.
	External and internal assessments used to evaluate dispositions. Students with unacceptable scores may repeat their interview or have an alternate evaluation completed by another teacher they have observed.

Faculty or advisor counsels candidates with unacceptable scores. 

Faculty or advisor counsels candidates with unacceptable scores. May repeat if needed.

	Evaluation of Candidates During Clinical Practice by Clinical and University Faculty and Self-Assessment

*Initial Programs

-Assessment by candidate, Clinical (field site) and University Faculty Using:

1)  SELF-ASSESSMENT by Candidate

2)  FORMATIVE Evaluation Instrument

3)  SUMMATIVE Evaluation Instrument

*Advanced Programs

-Assessment by field site supervisor at completion of practicum/internship
	    External and internal measures of initial candidate knowledge, skills and dispositions. Candidates complete two self-assessments which are reviewed by faculty to identify areas of strength and weakness.  

     Clinical (field site) and university faculty each conduct at least two assessments using the formative instrument and one assessment using the summative instrument.  

       The Formative instrument evaluates up to 39 indicators aligned with state-mandated teacher assessment framework (Minimum Criteria for Effective Teaching). The 15 EBTE and OK Competencies for Teacher Licensure are assessed. Programs with Specialized Professional Association also incorporate their national standards into the evaluation. Those without a SPA incorporate state Subject-Matter Competencies.

       The Summative instrument also assess up to 39 indicators. The cooperating teacher, University faculty and building administrator collaborate to assign scores for the Summative Evaluation (initial). 

       Initial and Advanced candidates discuss and receive copies of assessments from evaluators to help them improve effectiveness. Results of assessments analyzed and shared with faculty for program and unit improvement.

	EBI Teacher Education Exit Assessment 
	Internal process used to gather information from initial candidates who have completed their 12-week clinical practice. Candidates surveyed about their experiences at SWOSU, the Teacher Education Program, and student teaching. Data from this survey used for program and unit assessment.

	Course/Instructor Evaluations
	Internal assessment used to gather data on initial/advanced candidate satisfaction with a particular course/instructor. Data used for faculty, program and unit evaluation. 

	Follow-Up Assessments

-Employer Survey

-Survey of Recent Graduates

-Resident Year Program
	External assessment conducted annually. Building administrators are asked to evaluate the competence of first year teachers. Data from this survey shared with faculty to improve program and unit operations.

External assessment of initial/advanced graduates conducted annually. Respondents asked to assess their knowledge, skills and dispositions. Data from this survey used for program/unit evaluation.

External assessment designed for first-year teachers and conducted by Resident Teacher Committee composed of  administrator, mentor teacher, and  university faculty. It assesses new teachers using evaluation instrument based on the OK Minimum Criteria for Effective Teaching with committee members providing assistance throughout the school year. The committee recommends successful teacher for standard certificate. A teacher not receiving recommendation may repeat Resident year.

	Program Review by Specialized Professional Association or State
	External assessment of programs to ensure integration of national standards into the curriculum and ensure candidates have necessary knowledge, skills, and dispositions upon completion. Programs without SPA’s assessed using state standards. Data used for program/unit evaluation.


	Faculty Member Name
	Highest

Degree, Field, & University
	Assignment: Indicate  role of the faculty member
	Faculty Rank
	Tenure track
	Scholarship, Leadership in Professional Associations, and Service: List up to 3 major contributions in  past 3 years 
	Teaching or other professional experience in 

P-12 schools

	Susan Al-Jarrah
	M.Ed.

Southwestern Ok State Univ.
	Faculty-

Language Arts
	Instructor
	No
	OSU Writing Project participant & presenter; OCTE Board Member;  Council for  Commission on Teacher Preparation member
	10 years teaching high school English

	Dr. Mary Aspedon


	Ph.D.  Administration, Curriculum & Instruction, University of Nebraska
	Faculty-Education
	Associate Professor
	Yes
	1) Research Project: “Attitudes of Oklahoma School Principals toward Special Education Issues”

2) Chapter Counselor for Kappa Delta Pi International Honor Society for Education Student

3) Current member of four University Committees

4) Wrote a textbook: Instructor’s Manual and Test Bank for Understanding Research: Becoming a Competent and Critical Consumer, 1st Ed. 
	Provide ongoing staff development workshops to area school districts including Arapaho, Clinton, Thomas, Mt.View-Gotebo, Elk City, Weatherford.

Assistant Superintendent, Ladue School District, St. Louis, MO, 1995-1999.

Associate Superintendent, Francis Howell School District, St. Charles, MO, 1993-1995.

	Amy Barnett
	M.S. Applied Psychology; M.Ed. in Psychometry, SWOSU
	Faculty-Psychology
	Instructor
	No
	Regional Representative for the Oklahoma Association of Play Therapy, Member of APT, National Association for School Psychologists and Oklahoma School Psychological Assoc.
	School Counselor, School Psychometrist, and School Psychologist

	Ruth Boyd


	SWOSU – MBA in Management

SWOSU –B.A. in Elementary Ed. 
	Faculty, Education
	Instructor
	No
	1) enrolled in doctoral courses

2) member,  National Council Teachers of Mathematics

3) faculty sponsor- SOEA
	Oklahoma license-Standard in Elem. Education;

13 years experience teaching elem.  grades, Weatherford, OK

	Dr. Roger Bromert


	Ph.D., History, Univ. of Toledo.
	Faculty-Social Science
	Professor
	Yes Tenured
	Paper: “Education and the Sioux, Dakota History Conference, Sioux Falls, April, 2004; Governor’s Appointee to the Board of Directors of the Okla. Historical Society; electronic reviewer, NCSS. 
	University Supervisor for History Education Student Teachers and First Year Resident Teachers; ten hours annual work in the public schools.

	Dr. Melinda Burgess
	Ph.D.  Florida State University (Experimental Psychology)
	Faculty-Psychology
	Associate professor
	Yes
	1) 2004 SWOSU Proposal Development Award, $3400 to write grant “Development of Stereotype Belief and Knowledge in School Settings”

2) Four posters presented at the annual meeting of the Association for Psychological Science, New York (2006)

3) Member of Service Learning and Faculty Development Committees, Faculty Grievance Board, Strategic Goal #3 Team, Psychology Club sponsor
	Ten hours annual work in the public schools.

	Dr. Stephen Burgess


	Ph.D, Psychology,

Florida State University
	Faculty-Psychology
	Associate professor
	Yes
	1) Burgess, S.R. (2005).  Phonological awareness.  Chapter for the Handbook of Early Literacy Research, Vol. II, edited by David K. Dickson and Susan B. Neuman.  
2) Burgess, S.R. (2005).  The preschool home literacy environment provided by 

teenage mothers. Early Child 

Development and Care, 175, 249-258    

3) Anthony, J. L., Lonigan, C. J., Driscoll, K., Phillips, B. M., & Burgess, S. R. (2003).  Phonological Sensitivity: A quasi-parallel progression of word structure units and cognitive operations. Reading Research Quarterly, 38, 470-487.
	2004-2005: research projects examining teacher attitudes towards NCLB and literacy education; multi-university project examining teacher prep, literacy attitudes and literacy education  practices in the classroom

	Debbie Case


	M Ed Special Education, University of Central Oklahoma

35 Hours Post-graduate work in Special Education (Oklahoma State University, University of Oklahoma Health Science Center)
	Faculty in Special Education
	Instructor
	No
	1. Participation on Content Advisory Committee for development of OK Subject Area Test for Mild/Moderate Disabilities;

2.  SWOSU Assessment Advisory Team Board for development of teaching strategies and assignments to correlate with the Adventure Program.

3.  Developed and implemented curriculum for an Associate of Science degree in Exceptional Learning Needs Paraprofessionals in conjunction with the Bureau of Indian Affairs.

4.  Workshops including:  Living with Behaviors that Inhibit Learning, OK CCBD Conference; Easy Classroom Ideas for Handling Disruptive Behaviors,  Special Education Teacher’s Conference 
	21 years public school experience in Special Education. K-12 LD, ED, MH 

Self-Contained and resource, Consultant, Team Leader, Dept. Chair

Oklahoma license-Standard in Elem. Education, Emotionally Disturbed, Learning Disabilities, Mentally Handicapped, Middle School Language Arts, Science, Social Studies 

Texas License: (Life) ED, LD, MH, and Elem. Ed.

	Catherine DeVaughan


	M.S. in Mathematics, Colorado State University; additional graduate work at OU and OSU
	Faculty, Clinical Supervisor, Secondary Math Methods Instructor
	Instructor
	No
	OKRMSP Math Instructor for current elementary and secondary teachers; Math and Science Academy instructor for high school Jr’s and Sr’s; Member of OCTM subcommittee aligning NCATE/NCTM  standards with Oklahoma licensure exams
	Oklahoma and Texas Mathematics Teaching Certificates; High School Teacher, Ft. Worth, Tx (1993); High School Teacher, Yukon, OK(1997); Clinical Supervisor for middle school and high school math teachers

	Dr. Michael Dougherty
	Ph.D., Mathematics, Purdue, Partial Differential Equations
	Faculty-Math
	Assistant Professor
	Yes
	"Some Calculus Innovations.  More needed?" Mathematical Assoc. America 2005 Oklahoma/Arkansas Section Meeting, Ada, OK.; Textbook in preparation: Calculus for Students of Mathematics.
	

	Vicky Lynn Gilliland


	M.Ed. Education, Southwestern Oklahoma State University, M.Ed. Vocational Family and Consumer Science, University of Central Oklahoma
	Coordinator of Field Experiences, Resident Year Program
	Instructor
	No
	Publications: SWOSU Student Teachers’ Handbook, Vol. I-XIII,  Portfolio Handbook, Foundations of Education Handbook,  Resident Teacher Handbook.  Research:  “Cooperative Research” The Mentorship, Southwestern Oklahoma State University.  Community Service:  Chairman, Weatherford Pioneer Center for the past 16 years;  Advisory Boards:  Weatherford Public Schools Service Learning
	Certification:  7-12, vocational Family and Consumer Science; K-12, Art; 7-12 Psychology.  Supervision of student teachers and resident year teachers.

	Dr. Gary H. Gilliland
	Ed.D.; Supervision, Curriculum, and Instruction
	Associate Dean; Chair, Department of Psychology
	Professor
	Yes
	Scholarship:

Papers Presented:

1)  ‘Realistic Academic Expectations of Parents’; Yukon  Public Schools, 2004

2)  ‘Cognitive, Emotional, and Social Conditioning’ Document
        Evaluation, Houghton Mifflin Publishing Company, 2004

3)  ‘Information Processing:  Learning Applications’,  Document Evaluation, Houghton Mifflin Publishing Co., 2003.

Professional Associations:

1.  Coordinator:  Educational Psychology, School Psychometry/ Psychology;

2.  Review Board, Wadsworth Publishing Company

3.  Critique Panel, McGraw-Hill Publishing Company

4.  Manuscript Review Committee,  Houghton Mifflin Publishing Co. 
	PK-12 Certification: Oklahoma & Texas

Health and Physical Education


American History

Driver and Safety Education

Texas History

U. S. Government


American History/World History Psychology



	Dr. Peter M. Grant
	Doctor of Philosophy, Florida State University, Biology
	Faculty, Biological Science Dept. Chair
	Professor
	Yes
	North American Benthological Society Literature Review Committee, Pre-Vet Club Sponsor, Strategic Goal Team 2 member
	None

	Dr. Vicki Hatton


	Ed.D., Applied Educational Studies, Oklahoma State University
	Department of Kinesiology Chair,  Faculty member
	Associate Professor
	Yes
	*Oklahoma Association for HPERD State President.

*Hatton, V. (2005). “Are Schools Helping or Hindering Childhood Obesity?” OAHPERD Journal.

*Appointed to the Governor’s Task Force on the Promotion of Children’s Health.
	*Lifetime Teaching Certificate in the State of Texas.

*Student teacher Supervisor.

*Residence Teacher Supervisor.

*Taught Physical Education, Health and Coached -12 years at Elementary

 Middle and High School

	Dr. John K. Hayden

	Ph.D., M.A., History, University of Virginia; B.A, History, Georgetown University

	Faculty

	Professor

	Yes 
	Named University Bernhardt Scholar for Teaching, Scholarship, and Service, 2005; Regular Contributor of Book Reviews, Sixteenth Century Journal; contributor of six entries to Historical Dictionary of Late medieval England, Greenwood Press, 2002; Faculty Senate President, 02-03.
	University Supervisor for History Education Student Teachers, 1998-Present; ten hours annual work in public schools; University Supervisor for Entry Year Public School Teacher, 1999-2000; teaches Methods course, 2002-Pres.

	Kimberley A. Kelly, M.Ed, NBCT


	M. Ed Special Education-

Southwestern OK State; National Board Certified-Early Childhood Generalist,

1999
	Faculty,

Early Childhood Education

Special Education
	Instructor
	No
	*continuing doctoral work

*member, National Association for the Education of Young Children

*faculty sponsor, SCEC: Student Council for Exceptional Children
	*Parent Educator-Parents as Teachers (Missouri & Oklahoma)

*8 yrs as an Early Childhood Educator (Pre-K & KNG)- Waukomis, Oklahoma and Carnegie, Oklahoma

*3 yrs Gifted/Talented Coordinator-

Carnegie, Oklahoma

	Dr. Jill Jones
	Ph.D. in English; University of Mississippi
	Faculty, Dept. Chair; Language Arts
	Professor
	Yes
	Current President of South Central Modern Language Assoc. and OK Conference of AAUP; winner of Bernhardt Award for Excellence in Teaching; published numerous articles and biographical essays
	3 years teaching high school and middle school

	Richard Kurtz


	MS Ed, SWOSU
	faculty, Technology Education
	instructor
	No
	Technology Education Collegiate Association (TECA) Sponsor 2003-2005


	Inservice training for Oklahoma Department of Career and Technology Education at Summer conference 2002-2004- 

Coordinator for competitive events at Okla. State Technology Student Association-

Oklahoma Teachers License in:

Construction ,Technology Education

Principal license for High School;

4 yrs. teaching/2 yrs. administrative experience in public schools

	Cheryl Leonard
	M.Ed., Mathematics,

Southwestern Oklahoma State University
	Faculty, Clinical Supervisor, Secondary Math Methods Instructor
	Instructor
	No
	National (and OK) Council of Teachers of Mathematics, software consultant for McGraw-Hill; Chairman, Math Scholarship Funds/Awards Committee, 2001-Present;

Chairman, Remedial Math Committee, Sp 2003-Present;

Chairman, Summer Teaching Priority 2002-5.
	Oklahoma Mathematics Teaching Certificate; High School Teacher, Washita Heights, Corn, Ok (1974); High School Teacher, 15 years teaching experience

	Joe London
	M.ED. from Southwestern OK State
	Faculty, Art Dept. Chair
	Instructor
	No
	Higher Ed. Rep. to OK Art Education Association
	9 years teaching experience in art; Clinton Public Schools;

OK certification for art education 

	Evette Meliza 


	ABD Ph.D. Curriculum & Instructional Leadership, Vanderbilt University
	Faculty, Education 
	Asst. Professor 
	Yes
	Served on the Education Committee at The University of the South, Sewanee, TN. Member: National Social Science Association, National Council for the Social Studies. Association for Supervision and Curriculum Development. Presentations of Research at NSSA and NCSS national conferences.
	14 years teaching experience in junior high and high schools. 

Hold a TN  teaching license with endorsements in Earth Science, Biology, History, Geography, Government, & Psychology.

	Dr. Robbie V. McCarty
	Doctor of Philosophy,

University of Oklahoma,

Instructional Leadership and Academic Curriculum, Program in Science Education
	Faculty, Science
	Assistant Professor
	Yes
	Faculty senator for Chemistry Department, Service on Grievance, Faculty Development, and Retention committees; Active in ASTE, NSTA, AERA, and AAUW professional organizations. 
	Certified, Oklahoma Standard Teaching Certificate; all science areas; 9 years in public secondary schools

	Kathy O’Neal
	M.Ed., Mathematics, Southwestern Oklahoma State University
	Faculty, Mathematics
	Instructor
	No
	Committee Chair, Secretary, Assistant Den Leader, Cub Scouts of America, 1998-2002;
Treasurer, Weatherford Choir Boosters, Fall 2003 – present;

Secretary/Treasurer, Frances Good Circle, United Methodist Women, 1998-2003
	Indiana certification in math (grades 7-12);  Substitute teacher in Weatherford Elementary Schools (1999-2000); Clinical Supervisor for high school math teachers (2004)

	Patricia Perkins


	Master’s of Education

Special Education

NWOSU
	Faculty, Education
	Instructor
	No
	Undergraduate Retention Committee, International Reading Association, Reading Across the Curriculum Yukon Public Schools, BER Emergent Level Using Guided Reading , BER Developmental Level Using Guided Reading.
	11 years K-12 public school teaching and administration.

Certification: Reading Specialist K-12, Elementary K-8, Special Education K-12, Elementary Administration

	Dr. Ray Read
	Ed. D. in School Administration/Instruction; University of Kentucky
	Faculty
	Asst. Professor
	Yes
	Board of Directors, Kentucky Association of School Administrators; reading tutor in  Elem. school; 30 years experience as licensed high school sports (baseball/basketball) official
	28 years experience as teacher, principal and instructional supervisor in KY public schools;  superintendent,  principal, supervisor (director) certification in KY and OK

	Dr. Ann Russell


	Ed.D. Curriculum and Instruction with emphasis in Reading, Oklahoma State University
	Faculty
	Professor
	Yes
	1) Publication:  Chapter in the multicultural section of a college English textbook, The Well-Crafted Argument, published by Houghton Mifflin, 2004.

2) Publication: Refereed journal article in Reading Improvement, Fall 2003.

3) Presentations on reading and writing instruction and the influence of No Child Left Behind on  the curriculum, given at the Oklahoma Association of Colleges of Teacher Education conferences, Fall 2003 and 2004.
	* Oklahoma certification (current)

* Reading K-12, Reading specialist

* Secondary English, speech, and French

*1985-Present—SWOSU, School of Behavioral Sciences and Education, Dept. of Edu, Full Professor in Elementary and Secondary Programs

*11 years experience as high school teacher

	Dr. Terry Segress
	PhD in Music Education University of North Texas
	Department Chair
	Professor
	Yes
	Service—

Treasurer of Oklahoma Unit of International Association for Jazz Education.
	*10 yrs public school teaching experience.

*Recent teaching in Clinton HS Band Program-- jazz band, section rehearsals, solos, grades 6-12.

	Dr. James South


	Doctor of Musical Arts, Trumpet Performance, University of North Texas
	Faculty, Music
	Associate Professor
	Yes 
	President of Faculty Senate (2004-2005), President of Oklahoma Music Educators Association (2005-2007), Conductor of numerous high school honor bands in Oklahoma, Texas, and Kansas
	Supervision of resident year and student teaching experiences, Clinics in area high schools prior to marching/concert band  contests, adjudication of concert and marching band contests. Texas certification in Instrumental Music.

	Bill Sticka
	Ph.D., Mathematics, 

University of Missouri-Columbia.

Mathematical Physics
	Faculty, Mathematics
	Assistant Professor
	Yes
	AMS, MAA member.

KME faculty cosponsor.

Chair, College Algebra Restructuring Committee.

“On a Picard Theorem”;

1st Int’l Conf. on Dynamic Equations on Time Scales; Istanbul, July, 2005.
	

	Dr. Jim Tate


	J.D.,  (Law)

Ph.D. Educational Administration & Curriculum Supervision; Oklahoma University
	Faculty
	Associate Professor
	Yes
	*Co-author of “The Law of Teacher Evaluation” published 2003 by  Education Law Assoc.

*Special Education Due Process Hearing Officer for Oklahoma

* Benefits Committee Chair
	Superintendent and Elementary/Secondary Principal Certification:  

Inservice training for teachers, administrators and board members

	Dr. Karen Travis


	EdD Curriculum & Instruction, Oklahoma State University
	Department of Education Chair, Faculty
	Associate Professor
	Yes
	Contributor and attendee to OCSS and IRA –subject areas taught: Phonics and Penmanship; developing curriculum for courses taught, textbook review, OACTE representative, Faculty Senate representative, member of campus Faculty Development Committee, Administrative Council of College of Professional and Graduate Studies,  sponsor of Gamma Delta Kappa—honorary sorority 
	22 years experience in public schools as K-8 teacher and principal, Extensive experience supervising student and resident teachers, volunteer tutor in public schools

	Dr. Ronna Vanderslice 


	Ed.D. Texas Tech University, Educational Leadership
	Elementary Education
	Professor
	Yes
	Publications:

1) Vanderslice, Ronna, “Risky Business:  Leaving the At Risk Child Behind?” The Delta Kappa Gamma Bulletin, Vol. 71 (1), in Fall, 2004.
2) Vanderslice, Ronna, “When I Was Young, An A was an A:  Grade Inflation in Higher Education, Phi Kappa Phi Forum, Vol. 84 (4), Fall, 2004.
Presentations:

* Curriculum and Pedagogy Conference, “Women in Development:  Advancing Women in Higher Education”, October, 2004

* ACRES 25th Annual Rural Diversity Conference, Risky Business:  Leaving the Rural At-Risk Child Behind, March 2005

* 2005 CEC Convention, Gender Differences in Gifted Education, April 2005

Service:

*Appointed  to Board of  OK Dept. of Mental Health and Substance Abuse Services

*Appointed to Minority Teacher Recruitment Advisory Comm.
	*August 1991-August 1993-Sixth Grade Administrative Counselor, Ash Sixth Grade, Plainview, TX

*December 1986-August 1991--Fourth Grade Teacher, Highland Elementary School, Plainview, TX

*Currently hold Oklahoma Teaching Certifications

· Standard Elem. Grades 1-8

· Standard Elementary Principal

· Standard Elem. Counselor

· Standard Secon. Counselor

· Standard Reading Specialist

· Standard Sch.  Psychometrist

· Standard Superintendent

· Standard Early Childhood

· Special Endorsement Special Education-Mentally Handicapped

· Special Endorsement Special Education-Learning Disabled

· Special Endorsement Special Education-Emotion Disturbed

· Special Endorsement Middle School Science

· Special Endorsement Middle School Math

· Special Endorsement Middle School Language Arts

	Dr. Donald Wilson
	PhD University of Arizona
	Instructor in Media and Technology

Supervise student teachers and resident teachers
	Professor
	Yes
	'Forming' a Community of Learners with Your Class.  Wilson, D. and Carley, C.  Paper presented at 2004 Oklahoma Higher Ed.  Teaching/Learning Conf., Talequah, OK  April 2004

Technology Facilitator,

NCLB KESAM Math Grant

Dr. John Woods PI 2004-06.
Faculty Senator (2003 to present)
	Clinical supervision:

22 Resident teachers and 10 student teachers in last three years.





1

