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     Focused Institutional Report
Southwestern Oklahoma State University
Introduction

The purpose of this focused Institutional Report is to present evidence that the Professional Education Unit of Southwestern Oklahoma State University has met NCATE Standard Five in the area of faculty qualifications, performance and development.  The Board Of Examiners Report from the site visit conducted in November, 2006 revealed several areas for improvement in Standard Five. Although NCATE determined these shortcomings were not sufficient to prevent continuing accreditation, the Program Accreditation Committee of the Oklahoma Commission for Teacher Preparation considered these areas for improvement serious enough to warrant a focused visit in two years. We believe that most of the areas for improvement cited in the BOE Report have been ameliorated and Standard Five has, indeed, been met. The focused Institutional Report is structured in four parts: 1) Introduction; 2) Overview of the Institution; 3) The Conceptual Framework; and 4) Evidence for Meeting Standard Five.
The introduction reflects the organization of the document and the basis for the review. The Overview of the Institution contains the History of the University, the Mission of the Institution and the Professional Education Unit, The Strategic Goals of the University, and the Accreditation History. In the next section, the professional education unit presents the conceptual framework that contains our commitment to the improvement of instruction and to excellence in teaching. The last section contains the evidence and indicators for meeting Standard Five by addressing each element according to the rubrics provided. This section of the report is organized in accordance with the outline listed in the Handbook for Accreditation Visits, provided by the National Council for the Accreditation of Colleges of Teacher Education.

Brief Historical Profile of the University

Southwestern Oklahoma State University was founded in 1901 by the Oklahoma Territorial Legislature and the first classes met in 1903. In 1949 the name changed to Southwestern State College. The institution has evolved into a comprehensive university offering both undergraduate and graduate degrees. In 1974 the name was changed to Southwestern Oklahoma State University. Southwestern is authorized to grant twelve Associate and Applied degrees (through the Sayre campus), ten bachelor degrees, three master’s degrees and the Doctor of Pharmacy.  

Southwestern Oklahoma State College was originally established in Weatherford, Oklahoma to serve the western and southwestern region of Oklahoma. In 1987, Sayre Junior College merged with Southwestern Oklahoma State University adding a two-year branch campus in western Oklahoma. The University campus covers 73 acres overlooking the city to the south and the Deer Creek Valley to the north. Although the majority of Southwestern’s students come from western Oklahoma, students from 73 of Oklahoma’s 77 counties, 36 states and 29 countries are represented.

The University Fact Book is compiled by the Office of Institutional Research and published each year.  This publication reflects the institutional statistics on every important phase of operation concerning the institution, the faculty, and the students.  The total enrollment for Fall 2007 was 5,103 with Full-Time Equivalent enrollment of 4,362. Minority enrollment was 21%. Enrollment was comprised of 31% freshman, 19% sophomores, 16% juniors, 19% seniors, 8% graduate and 7% pharmacy on the Weatherford campus. 
In 2004, the University underwent a re-organization of the Schools and Departments.  The University structure was divided into the College of Arts and Sciences, which includes the secondary disciplines; the College of Professional and Graduate Studies, which includes the School of Allied Health, the School of Nursing, and the School of Behavioral Sciences and Education; the School of Business, the School of Computer Science and Technology, and the College of Pharmacy. The Teacher Education Unit is included in the School of Behavioral Science and Education. 
Mission and Shared Vision

The mission of Southwestern Oklahoma State University is to provide educational opportunities in higher education that meet the needs of the state and region; contribute to the educational, economic, and cultural environment; and support scholarly activity.  Major areas of study on the Weatherford campus, associate degree programs on the Sayre campus, the general education curriculum, and participation in student activities/organizations provide opportunities for students to obtain skills, knowledge, and cultural appreciation that lead to productive lives and effective citizenship.

Overview of Professional Education Unit
Professional Education Unit’s Mission. The principal purpose of the Professional Education Unit is to provide the necessary background in professional education for the development of competencies which will contribute to successful teaching, administration, and supervision in the elementary and secondary schools. The Professional Education Unit provides students with appropriate experiences in teaching, human growth and development, educational psychology, content, methods and materials, and directed observation and field practicum. Prospective teachers are required to participate in observation and student teaching in cooperating public schools.  

Professional Education Unit – Faculty and Administration. 
The Faculty and administration in the Department of Education consists of an Associate Dean of the School of Behavioral Sciences and Education, a department chair for Professional Education, the Coordinator of Field Experiences and over 40 other undergraduate/graduate faculty members. The Department includes preparation for candidates teaching in Early Childhood, Elementary, Secondary, Special Education, PK-12, and masters of education programs including Educational Administration. Advanced programs in School Counseling, School Psychology and School Psychometry are administered by the Department of Psychology. All faculty members are teaching in their field of preparation. A small number of adjunct professors are employed. Most of the faculty members are either assigned student teacher supervision or resident teacher supervision. 
The following tables show undergraduate enrollment and undergraduate degrees granted from 2005-7. 

Undergraduate Fall Enrollment-EDU Majors 
   Bachelor Degrees Granted EDU Majors
	Major
	2005
	2006
	2007

	Art Ed
	26
	21
	18

	Early Childhood
	3
	19
	56

	Elem Ed
	293
	252
	229

	Eng Ed
	39
	40
	35

	HPER
	131
	89
	113

	History Ed
	56
	67
	52

	Math Ed
	24
	25
	23

	Music
	70
	71
	78

	Nat Sci Ed
	17
	19
	11

	Soc Sci Ed
	2
	1
	1

	Spec Ed
	39
	37
	26

	Tech Ed
	10
	9
	8

	Undecided
	20
	20
	18

	Total
	730
	670
	668

	Major
	04-05
	05-06
	06-07

	Art Ed
	5
	5
	5

	Elem Ed
	64
	59
	60

	Eng Ed
	6
	3
	6

	HPER
	20
	15
	9

	History Ed
	8
	4
	7

	Math Ed
	4
	2
	3

	Music
	12
	4
	12

	Nat Sci Ed
	3
	2
	5

	Soc Sci Ed
	4
	3
	1

	Spec Ed
	17
	14
	14

	Tech Ed
	4
	1
	1

	Total
	147
	112
	123


The following tables show graduate Fall enrollment and degrees granted in programs leading to advanced certification from 2005-7. 
Graduate Enrollment-Advanced Programs    Graduate Degrees-Advanced Programs
	Major
	2005
	2006
	2007

	Ed. Admin.
	107
	145
	115

	School Counseling
	23
	36
	39

	School Psychometry
	8
	8
	4

	School Psychology
	0
	0
	0

	Major
	04-05
	05-06
	06-07

	Ed. Admin.
	13
	98
	88

	School Counseling
	9
	9
	10

	School Psychometry
	7
	4
	5

	School Psychology
	0
	2
	0


The Accreditation History of the Unit.  Southwestern has consistently maintained state and national accreditation of its teacher education program. Southwestern was accredited following a full visit in the fall of 1989 and a Continuing Accreditation visit in the fall of 1995. Upon completion of the 1995 continuing accreditation visit, the NCATE/State team cited Southwestern as having no weaknesses in its teacher education program. The unit was given full accreditation as a result of the NCATE Continuing Accreditation visit in the spring of 2001. 
Our most recent NCATE site visit was in November 2006. At its April 2007 meeting, the Unit Accreditation Board of NCATE approved the continuation of accreditation of the Department of Education at Southwestern Oklahoma State University at the initial and advanced levels. 

PART II. CONCEPTUAL FRAMEWORK
The Professional Education Unit’s Mission

The mission of the Professional Education Unit is to prepare and sustain exemplary teachers, counselors, and administrators with an emphasis on scholarship, diverse clinical experiences, and effective classroom techniques.  Upon graduation from the initial or advanced programs, these professionals will possess the content/pedagogical expertise, disposition to improve educational practices, and the social/psychological preparation needed to function effectively in a global environment. To accomplish this mission, the Unit must provide the necessary background in professional education for the development of competencies that will contribute to successful teaching, administration, and supervision in the elementary and secondary schools.  Prospective teachers at the undergraduate level are required to participate in public school observation throughout the program and ultimately 12 weeks of student teaching in cooperating public schools.  All candidates seeking advanced certification are required to have two years successful teaching experience or complete and practicum/internship in a school setting.

Explanation of Experience Based Education
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Experience Based Teacher Education (EBTE), the conceptual framework for the professional education program, is a program of study that incorporates selected and relevant components of traditional, competency based and performance based teacher education programs. The acronym also represents an emphasis on: Exemplary university classroom experiences, Best practice field experiences, Teacher education cohort experiences and Education related service learning experiences. Major provisions of the EBTE program are: 1) practitioner oriented learning activities; 2) continuously changing and diverse learning environments; 3) selection and sequence of activities that progress from knowledge to application, and 4) continuous performance evaluation of the candidates and program curriculum. These activities are designed to produce graduates who demonstrate:

· Critical thinking and mastery of subject content

· Effective communication skills


· Exemplary practices for instructional planning, delivery and assessment

· Global awareness with the ability to accommodate diverse learning populations

· Ethical,  moral and professional responsibility

· Collaborative relationships with colleagues, parents and the community

Knowledge base

The pedagogical basis for EBTE, first developed over a quarter century ago, is grounded in the educational theory of such notable philosophers as Dewey (1938) and Piaget (1970). Both viewed experiential education as playing a vital role in the teaching/learning process. They agreed educational experiences should be relevant and student-centered. Bloom’s (1956) research provides the basis for developing experiences that not only require content knowledge and promote higher level thinking skills but also foster favorable dispositions. Schulman (1987) and Hunter (1982) maintain that content mastery is an essential element of effective teaching, a premise that is a foundation of EBTE. The theories of Dewey (1933), Goodlad (1994) and Posner (2000) support the Unit philosophy of reflection, continuous improvement and providing extensive field experience opportunities. 
The conceptual framework has undergone significant revision during the last five years. Now imbedded into the curriculum are the competencies developed by the Oklahoma Commission for Teacher Preparation, which serves as the state's independent standards board for teacher education. These competencies mirror the Interstate New Teachers Assessment and Support Consortium (INTASC) performance standards for what all beginning teachers should know and be able to do in order to practice responsibly. The OCTP and EBTE competencies are:

Competency 1 (Knowledge of Subject Matter)-The teacher understands the central concepts and methods of inquiry of the subject matter discipline(s) he or she teaches and can create learning experiences that make these aspects of subject matter meaningful for students.
Competency 2 (Knowledge of Human Development and Learning)-The teacher understands how students learn and develop, and can provide learning opportunities that support their intellectual, social, and physical development at all grade levels.
Competency 3 (Adapting Instruction for Individual Needs)-The teacher understands that students vary in their approaches to learning and creates instructional opportunities that are adaptable to individual differences of learners.

Competency 4 (Multiple Instructional Skills and Use of Technology)-The teacher understands curriculum integration processes and uses a variety of instructional strategies to encourage student development of critical thinking, problem solving, and performance skills. 

Competency 5 (Classroom Motivation and Management Skills)-The teacher uses best practices related to motivation and behavior to create learning environments that encourage positive social interaction, self motivation and active engagement.

Competency 6 (Human Relations and Communication Skills) -The teacher develops knowledge of and uses communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.

Competency 7 (Instructional Planning Skills)-The teacher plans instruction based upon curriculum goals, knowledge of the teaching/learning process, subject matter, students’ abilities and differences; adapts instruction based upon assessment and reflection.

Competency 8 (Assessment of Student Learning)-The teacher understands and uses a variety of assessment strategies to evaluate and modify the teaching/learning process ensuring the continuous intellectual, social and physical development of the learner.

Competency 9 (Professional Commitment and Responsibility)-The teacher evaluates the effects of his/her choices and actions on others, modifies those actions when needed, and actively seeks opportunities for continued professional growth.

Competency 10 (Partnerships)-The teacher fosters positive interaction with school colleagues, parents/families, and organizations in the community to actively engage them in support of students’ learning and well-being.

Competency 11 (Career Awareness)-The teacher shall have an understanding of the importance of assisting students with career awareness and the application of career concepts to the academic curriculum.

Competency 12 (Professional Development and Commitment to Excellence)-The teacher understands the process of continuous lifelong learning, making learning enjoyable, and the willingness to change when the change leads to greater student learning and development.

Competency 13 (Legal Rights and Responsibilities)-The teacher understands the legal aspects of teaching including rights/responsibilities of students, parents and teachers.

Competency 14 (Priority Academic Student Skills or P.A.S.S.)- The teacher understands and is able to develop instructional strategies/plans based on the Oklahoma Core curriculum.
Competency 15 (Oklahoma Criteria for Effective Teaching Performance)
The teacher understands the State teacher evaluation process, “Oklahoma Criteria for Effective Teaching Performance,” and how to incorporate these criteria in designing instruction.
Also contributing to the EBTE knowledge base are the national standards of several specialized professional associations (SPA’s) such as the National Council for the Teachers of Mathematics. These standards are integrated into the teacher education curriculum. In the absence of national standards, Oklahoma Subject-Matter Competencies for Licensure/Certification are used. All teacher education faculty must specify in their course syllabi which standards or competencies will be addressed.  
Shared Vision and Coherence

The EBTE acronym and logo have remained unchanged for the past five years. However, the conceptual framework has evolved significantly in an attempt to assimilate national standards and state competencies. While the acronym and logo continue to be displayed prominently on campus, it has become increasingly important to communicate this evolution to those directly affected by it:  faculty, candidates and educators in the field. Unit faculty periodically review and comment on proposed changes in the conceptual framework. Comments are also solicited from a variety of PK-12 teachers and administrators in the SWOSU service area. Their feedback is used to further revise the conceptual framework. Since the Oklahoma General Competencies for Teacher Licensure and Certification serve as the cornerstone for EBTE, public school educators can readily share our vision of what candidates should know and be able to do upon program completion. This coherence between state standards and program outcomes has resulted in all stakeholders sharing the same performance expectations. 
A final draft of the Conceptual Framework is then approved by the Teacher Education Council and distributed to all faculty across campus. Unit faculty are required to reference the conceptual framework in their course syllabi and spend time during their first class meeting to discuss its implications with the candidates. The training required of all PK-12 educators that mentor/supervise student teachers and resident (first) year teachers also includes an overview of the Unit’s conceptual framework.  
The Unit’s Philosophy, Professional Commitments, and Dispositions

A philosophy of modeling exemplary teaching with a focus on the student and student learning are hallmarks of the professional education program at Southwestern. There is a conscious effort throughout the program to establish an open process for the improvement of teacher education for the benefit of children. EBTE has been developed as a result of many years of study and revision. The emphasis is on the improvement of both instruction and the professional educator, not only to be an exemplary educator, but also to be a better person.

Unit faculty have identified a list of dispositions they believe to be essential for Professional Education Candidates. These dispositions correlate with each of the INTASC Principles and are presented below: 
Principle 1- Making content meaningful. The candidate realizes that subject matter knowledge is not a fixed body of facts but is complex and ever evolving. He/she seeks to keep abreast of new ideas and in the field. The candidate has enthusiasm for the discipline(s). 

Principle 2- Child development and learning theory. The candidate appreciates individual variation within each area of development, shows respect for the diverse talents of all learners, and is committed to help them develop self-confidence. 
Principle 3- Learning styles/diversity. The candidate appreciates and values human diversity, shows respect for students' varied talents and perspectives, and is committed to the pursuit of "individually configured excellence."

Principle 4- Instructional strategies/problem solving. The candidate values the development of students' critical thinking, independent problem solving, and performance capabilities. The candidate values flexibility and reciprocity to meet student needs. 

Principle 5- Motivation and behavior. The candidate takes responsibility for establishing a positive climate in the classroom and participates in maintaining such a climate in the school. 

Principle 6- Communication/knowledge. The candidate appreciates the cultural dimensions of communication, responds appropriately, and seeks to foster culturally sensitive communication by and among all students in the class. 

Principle 7- Planning for instruction. The candidate values both long term and short term planning subject to revisions based on student needs and changing circumstances. 

Principle 8- Assessment. The candidate values ongoing assessment as essential to the instructional process and recognizes that many different assessment strategies, accurately and systematically used, are necessary for monitoring and promoting student learning. 
Principle 9- Professional growth/reflection. The candidate is committed to reflection, assessment, and reading as an ongoing process. 
Principle 10- Interpersonal relationships-The candidate is concerned about all aspects of a child's well-being (cognitive, emotional, social, and physical). The candidate is willing to engage with peers and other experienced professionals regarding his/her development and the education of his/her students. Candidates conduct themselves ethically and professionally. 
Candidates seeking advanced certification share many of the same dispositions expected of candidates in initial level programs. All candidates seeking initial and advanced certification are expected to demonstrate these dispositions from the time they are admitted until they complete the program. Candidates who consistently fail to demonstrate these dispositions are typically counseled out of the program.
To strengthen the Experience Based concept and to coordinate fully with the current professional standards, these dispositions are integrated into classroom activities and are included in course syllabi. Professional education students, in their field experience, have a first hand opportunity to apply these dispositions in a classroom setting with pupils, cooperating teachers, administrators, and parents.
Commitment to diversity

We recognize that diversity must be addressed if we are to accomplish our mission of preparing students to live and work in a global society. The Unit is committed to helping faculty and candidates understand how the concept of diversity encompasses not only multi-cultural issues, but also socioeconomic factors, differences in teaching/learning styles and accommodations for special needs populations. To ensure that undergraduate candidates have knowledge and understanding of how to teach diverse learners, they are required to take the following courses: EDUC 3321 Muticultural/Special Populations, GEOG 1103 World Cultural Geography and SPCED 3132 Exceptional Children. A Course Catalog for School of Behavioral Science and Education is available online. 
The Unit’s field experience component has been revised to ensure all candidates seeking initial certification are afforded opportunities to observe and interact in classroom settings with diverse student populations. They are required to observe and interact with students in a variety of rural, suburban and urban schools for 30 hours as part of Foundations of Education.
Commitment to technology

Southwestern Oklahoma State University has recognized the importance of technology by providing a generous budget to purchase and maintain delivery systems in the form of computers, video projectors, and other electronic devices. With a technology-rich environment on campus, students are exposed to technology that will support their instructional techniques as they prepare to enter the teaching profession. With very few exceptions, all buildings on campus have one or more computer labs that provide faculty and student access to the latest software and Internet resources. A new lab was installed in the Education Building in 2003. Classrooms are equipped with the Internet (either hard-wired or wireless) and have video projectors or television monitors, while other electronic media such as overhead projectors, document cameras, scanners, key pad response system and digital cameras.

All undergraduate students in teacher education are required to take LIBED 3423 Media & Technology and demonstrate proficiency in using computer applications to produce documents, spreadsheets, databases and presentations that will enhance instructional delivery. Candidates develop a class portfolio that serves as the culminating performance assessment. The course outcomes and are aligned to the National Educational Technology Standards for Teachers. Performance assessments in advanced certification programs evaluate the candidate’s knowledge and use of technology to promote student learning.
Assessment System

The Unit considers assessment as a systematic process that is ongoing and requires periodic revision to maintain validity/reliability. The unit has created a comprehensive system by which candidates’ knowledge, skills and dispositions are assessed. The data is then analyzed and used to inform program and curricular changes. Performance indicators for candidates seeking advanced certification are program-specific and based on the appropriate national or state standards for that content area. All candidates demonstrate that they have met these competencies through their professional portfolios and a system of periodic performance assessments used to gauge the candidates’ knowledge, skills, and dispositions.
Transition points are identified for both initial and advanced programs. At each point, a decision is made about the candidates’ readiness to advance to the next level. This decision is based on multiple data sources documenting candidates growing competence and dispositions necessary for teaching. Quantitative data include a minimum grade point average and passing scores on the Oklahoma General Education Test (OGET), Oklahoma Subject Area Test (OSAT) and the Oklahoma Professional Teaching Exam (OPTE). For advanced programs, candidate GPA or the Graduate Record Examination provide this data. Qualitative performance assessments for initial candidates include the development of professional portfolios (four levels), with a candidate work sample completed during student teaching. The results from performance evaluations during student teaching or practicum are also utilized.

The Unit also completes an annual Follow-up Study of recent graduates in its programs. At the conclusion of each fall and spring semester, initial candidates completing the program are surveyed and exit interviews conducted by faculty members. In 1999, the unit began participation in the EBI Teacher Education Student Assessment Benchmarking Project. This project is a comprehensive and confidential analysis comparing SWOSU students' perceptions with 50 other schools participating in the process. Candidates teaching their first year in Oklahoma are surveyed as well as their administrators to determine their satisfaction. Graduates of advanced programs are also surveyed during their first year after graduation.  

PART III. EVIDENCE FOR MEETING STANDARD FIVE
Standard 5:  Faculty Qualifications, Performance, and Development
Element 1: Qualified Faculty
The Professional Education Program at SWOSU is proud of its dedicated teaching faculty. Our faculty is committed to academic excellence, community service and the personal development of our students. The Department Of Education is currently comprised of thirteen full-time (to the unit) faculty. Six of those hold a doctoral degree and are on tenure track. Four others (Ruth Boyd, Allen Boyd, Kim Kelley and Yvette Meliza) are in active pursuit of their terminal degree. A detailed description of Unit faculty can be found in the Education Faculty Vita.
Many of the faculty members with terminal degrees have public school teaching and/or administrative certification in one or more areas. Most have several years of teaching or administrative experience in the public schools of Oklahoma and other states. Those faculty members not holding terminal degrees have extensive teaching experience in the public schools with at least a master’s degree. All have public school teaching certification and most have ten years or more of public school teaching experience. This expertise, according to NCATE standards, makes them qualified for their teaching positions. They are listed below with their highest degrees and years of public school teaching experience.

Ruth Boyd

B.S. in Elementary Ed. & M.S. in Management  
13 years

Debbie Case

M.A. in Special Ed.




21 years

Vicky Gilliland
M.Ed. in Consumer Science



3 years

Kim Kelly

M.Ed. in Special Ed. & National Board Certified
11 years

Yvette Meliza

M.Ed. in History




14 years

Patricia Perkins
M.Ed. in Special Ed.




11 years

Allen Boyd

M.Ed. in Secondary Administration


22 years
It has become increasingly difficult for smaller regional universities to attract faculty with terminal degrees and public school teaching experience. Vacancies are advertised in The Daily Oklahoman, HigherEdJobs.com, and in the Weatherford Daily News. Two of the three most recent faculty hires (Dennis Gentry and David Henderson) hold doctoral degrees. The third hire, Allen Boyd, was employed on the condition that he would earn his doctorate from a regionally accredited university within six years of the date of employment. Most recently, in July of 2008, five applicants were interviewed for the vacancy created by Don Wilson who announced he will retire in December of 2008. Out of 27 applicants, there were only three with doctoral degrees and only one of those had a limited amount of public school teaching experience. Our faculty determined these individuals lacked the necessary qualifications. The successful applicant for this position will also be expected to obtain a doctoral degree from a regionally accredited university within six years. Another recent hire, Yvette Meliza, had completed her doctoral coursework at Vanderbilt University and nearly finished her dissertation at the time of employment. Due to her relocation in Weatherford, she has decided to complete her doctoral degree at Oklahoma University. 
Adjunct faculty members are also very qualified with a minimum of a master’s degree. All adjuncts currently hold certified positions in the public schools with numerous years of experience or have recently retired from distinguished careers in public schools. Nearly all full-time and adjunct faculty supervise clinical practice and serve on Resident Teacher Committees. No graduate teaching assistants are employed. 
The first Area For Improvement under Standard Five of the Board Of Examiners Report reads, “it was noted two faculty that are full-time in the institution and part-time in the unit engage in clinical supervision and do not possess exceptional expertise, namely teacher licensure or PK-12 teaching experience.” Provost Sonobe, Dean Rose and Associate Dean Kinder corrected this situation in the fall semester of 2007 with the approval of dual supervision for our student teachers. For those SWOSU faculty who lack public school teaching experience, a system of dual supervision has been implemented. This means that a university faculty member with public school teaching certification and experience will also supervise student teachers who are assigned a university faculty supervisor without public school teaching experience. This policy change ensures that only the most qualified faculty members supervise our candidates. Our Director of Field Experience and Student Teaching is responsible for making dual supervision assignments as needed.  Eight student teachers received dual supervision in the spring semester of 2008 and three student teachers received dual supervision in the fall semester of 2007. 
Public school faculty who serve as cooperating teachers or site supervisors for our candidates during clinical practice are also well qualified. They are appropriately licensed by the Oklahoma Department of Education in the fields they teach. These teachers must have at least three years of successful teaching experience and considered outstanding educators by their school district administrators and the Coordinator of Field Experiences (2007-8 Student Teacher Notebook). 
Element 2:  Modeling Best Professional Practices in Teaching

Teaching by the Unit faculty members reflects the Unit’s mission, the EBTE Conceptual Framework and research-based best practices. Examples include:  modeling effective teaching practices such as curriculum integration, use of reflective teaching practices, knowledge of student diversity, knowledge of public schools, effective use of technology, and deep content knowledge. The primary responsibility of Unit faculty members is teaching. However, all faculty are expected to stay current on recent research trends as well as contemporary theories and practices in pedagogy and their content areas.  

Course syllabi developed by Unit faculty integrate a variety of instructional strategies including: lecture, guest speakers, class discussion, individual/group projects, and inquiry learning. These methods reflect an understanding of different learning styles to ensure the learning of all candidates. All educational administration courses are taught via Interactive Video to students in sites across Oklahoma. Course syllabi incorporate the International Society for Technology in Education (ISTE) standards as well as the EBTE Conceptual Framework and Competencies. Faculty members are also required to list in their syllabi performance assessments with accompanying scoring rubrics used in addition to the research base and field experiences incorporated into the course.
Unit faculty strive to model the effective use of instructional technology for our candidates. A new instructional platform, Desire to Learn, was purchased by the University to replace the current Blackboard platform. It is scheduled for deployment in the Fall semester of 2008. Faculty spent many hours in training during the Spring semester and summer to become acquainted with the new platform. Nearly all faculty have created courses on D2L to facilitate student learning. The demand for online or web-based courses continues to increase and our faculty has responded by developing more of these courses for education majors. Our Educational Administration program has used electronic portfolios successfully for several years with all requirements submitted in digital format. 
Candidate assessment data are used as one measure of faculty using best practice in teaching. Results from the licensure tests (OGET, OSAT and OPTE) that comprise the Certificate Examinations for Oklahoma Educators (CEOE) are shared with all of the Unit’s faculty members each semester. The results are used as an indirect measure of faculty teaching effectiveness. Faculty are asked to complete a Data Analysis & Program Improvement Report. This report documents the data reviewed, analysis of trends and any action planned for program improvement.

Activities are designed for each course to engage candidates in reflection, critical thinking, and problem solving. These activities become more evident as candidates progress through four levels of their professional portfolios. Candidates review materials/activities from all of their coursework and develop the artifacts that best demonstrate their proficiency in each EBTE competency or SPA Standard. These portfolios provide compelling evidence that our faculty models the best professional practice in their teaching. The Unit was also notified by OCTP last year that over 70 National Board Certified Teachers are graduates of SWOSU’s teacher education program. Since 2006, 50 graduates of SWOSU’s Educational Administration Program have been hired as school principals.
Data from Course/Instructor Evaluations and Follow-Up Surveys provide powerful evidence about the quality of teaching in the Professional Education Program. Our faculty members consistently receive high marks from candidates on end-of-semester evaluations as indicated below. Composite mean scores on selected questions from Course/Instructor Evaluations will be presented as evidence and compared to those of all other SWOSU students. Scores show education faculty consistently ranked higher than other faculty. The EBI Teacher Education Exit Assessment also provides data on the quality of teaching in our programs. Factor 1 on the Assessment is Quality of Instruction and Faculty. Ratings use a 6-point scale ranging from 1 (very poor) to 6 (excellent). A composite mean of 5.83 was obtained from 130 student teachers in May 2007. A composite mean of 5.63 was reported from 109 student teachers in May 2006. In May of 2005, the composite mean score was 5.71 for Education faculty at SWOSU. Due to our agreement with EBI, we cannot publish comparisons of our scores to those of the other 50 EBI institutions. However, they compare quite favorably and will be available for review on site. 
Element 3:  Modeling Best Professional Practices in Scholarship

Unit faculty regularly attend professional conferences/workshops or take courses to maintain their intellectual vitality, stay abreast of current research/best practice and improve their classroom teaching. The Unit believes that professional growth through scholarly activity is important. Unit faculty members have presented at numerous conferences from state to international levels as well as professional development programs for the public schools. They have also produced a significant number of papers and articles for professional publications. Records of these activities are available for review. The following are some examples of the presentations made and service provided by Unit faculty in the past three years: 
· National Board for Professional Teaching Standards consultant, 
· service on NCATE Board of Examiner’s Team, 
· presentation at Kappa Delta Pi International 2005 Convocation in Orlando,
· presentation at Council for Exceptional Children’s 2005 Convention in Baltimore, 
· presentation at the 2006 National Coalition for At-Risk Children and Youth in Denton (TX), presentations at American Council on Rural Special Education Conference in San Diego, presentation at National Coalition for Equality in Learning Conference in Houston, 
· full day seminar on Early Childhood Education for Headstart Regional Teacher In-Service, presentations at National Social Science Association Conference in Las Vegas (2004-6), presentation at the 2005 National Council for Community and Education Partnerships in San Francisco, 

· presentation at 2007 Courage Gathering, Center for Courage and Renewal in Nashville, presentation at 2007 Southeastern Regional Association of Teacher Educators in St. Louis.
Course syllabi contain descriptions of faculty research projects.
Grant proposals are another indicator of faculty scholarship and collaboration. SWOSU faculty were recently awarded $8,400 for Science and Mathematics Association of Rural Teachers (SMART) to support K-12 teachers in gaining hands-on experience and training in mathematics, science, and technology. The Oklahoma Commission For Teacher Preparation through Oklahoma State University awarded a grant to SWOSU faculty entitled “Success in Science and Mathematics: A Professional Development Institute in Science and Mathematics (PDI) FY07” in the amount of $26,630. The cooperative agreement supports K-12 teachers by providing hands-on, inquiry-based science curriculum modules. “Celebrating Excellence in Diverse Classrooms” is another grant proposal funded by the OK State Regents for Higher Education in 2006. 
Element 4:  Modeling Best Professional Practices in Service

Unit faculty members are actively engaged in service to the University, local community, and our partners in the public schools. They work in a variety of capacities on campus, in the community, in the public schools and in state/national organizations to provide leadership in the profession. Unit faculty served on numerous campus committees during the 2007-8 academic year. Other examples of the professional service our faculty provides to SWOSU includes student recruiting, advisement, and sponsoring student organizations such as Kappa Delta Pi, Student Oklahoma Education Association and Student Council for Exceptional Children. 

Unit faculty members demonstrate outreach to our public school partners through supervision of Resident Year (first year) teachers, providing tutoring and mentoring services to public school students, providing in-service training for teachers, serving as volunteer substitute teachers, serving as Special Olympics volunteers, judging academic contests and providing consultation and support. Several faculty members are also active in local church and community service organizations that enhance the quality of life for members of our community. All full-time education faculty have documented meeting their requirements for professional development points and 10 hours of public school service during the past academic year.
Unit faculty members provide service to the profession through leadership and participation in numerous organizations such as Association of American University Women, American Association of Colleges for Teacher Education, American Association of School Administrators, American Association of University Professors, International Reading Association, Phi Delta Kappa and numerous national (and state) specialized professional organizations.
Element 5:  Collaboration

The Unit collaborates with the public schools in our service area to provide supervision for resident-year teachers. During the 2007-08 school year, 19 SWOSU faculty members served as the university representative on 165 Resident Teacher Committees for first-year teachers. Each committee is comprised of a mentor teacher, building principal and university supervisor. Resident Committees must meet a minimum of three times during the school year and each committee member must observe the resident teacher at least three times. Committee members collaborate to provide guidance for the resident teachers. During the fall of 2007, 17 faculty members supervised 41 student teachers and collaborated with their cooperating teachers. In the spring of 2008, 16 faculty members supervised 77 student teachers. Faculty in the Educational Administration Program collaborate with 100 school administrators in supervising and supporting administrative interns in schools during the 2007-2008 school year. In 2006-2007, 109 administrative interns were supported through collaboration between school administrators and Educational Administration faculty.
Several of our public school partners have participated in Culminating Performance Assessment (teacher work sample) scoring workshops to analyze and improve inter-rater reliability. In July/August 2006, two Culminating Performance Assessment scoring workshops were held to analyze and improve inter-rater reliability. A total of 40 public school teachers or administrators participated along with 29 SWOSU faculty members. This training has been conducted each academic year since 2006. Another example of collaboration is the Cooperating Teacher Advisory Board which meets once or more each semester. Ten public school teachers serve on this Board that is designed to improve student teaching and other field experiences for our candidates. Unit faculty provide a training seminar for cooperating teachers each semester. This seminar is offered through Distance Learning to cooperating teachers in remote locations. 
The Conceptual Framework (EBTE) for the Professional Education Program evolved from the collaborative efforts of Education faculty, faculty from other colleges on campus, undergraduate and graduate students, and public school teachers/administrators. Other activities requiring significant collaboration among SWOSU faculty include the Teacher Education Council, Admission & Retention Committee, Graduate Council, North Central Association (NCA) and NCATE committees, and development of an education portfolio artifact list that includes all teacher education programs. Minutes from these meetings will be available for review. 
During the 2007-2008 academic year, faculty members from the Department of Education and Department of Mathematics collaborated on the revision of math requirements for candidates in elementary education, early childhood and special education. This was identified as a problem area for our candidates. The revision has been approved by the Provost and submitted to the Oklahoma State Regents For Higher Education for their approval. These discussions also resulted in changes to the math credits and grades required for admission to teacher education. Faculty from both departments better understand the importance of advising candidates to enroll earlier in their required math courses.
Many of our Unit faculty members provide consultation, professional development presentations and other services to school districts in our service area. State regulations require full-time professional education faculty to provide 10 clock hours of service to the public schools each year. All Unit faculty who fall into this category have consistently fulfilled their service requirement for the past several years. Most of these service activities also require collaboration with our public school partners. Faculty have reported numerous collaborative activities with public school personnel such as:

· tutoring public school students in before/after school programs
· providing training seminars for Cooperating Teachers each semester

· providing a training seminar on Celebrating Excellence in Diverse Classrooms in collaboration with the Cheyenne and Arapaho Tribal College
· providing staff development presentations for public schools in our service area
· consulting with individual public school teachers on language arts instruction

· collaborated with the Cooperative Council for Oklahoma School Administrators to provide a Beginning Teachers Seminar 

· collaboration on NCCEP Gear Up Grant, Aurora Technology Grant and K-8 Scholars Appreciating Mathematics to train middle and elementary school teachers

· providing outdoor classroom presentations in science for elementary grade students

A more extensive listing of Unit faculty service and collaborative activities is available in each faculty member’s professional development folder in the Evidence Room. 
Element 6:  Unit Evaluations of Professional Education Faculty Performance

All SWOSU faculty are evaluated in accordance with the policies outlined in the Faculty Handbook. Faculty evaluation is a comprehensive process and utilizes more than one instrument. The three-tiered evaluation system consists of:

1. Evaluation by students. Students complete instructor evaluations each semester for every course taught by SWOSU faculty. These evaluations include 20 questions using a 5-point Likert rating scale. The survey data is colleted by the Office of Assessment and shared with individual faculty and appropriate administrators. Student comments are also shared on the individual faculty member’s report. 

2. Evaluation by department chair. The department chair evaluates non-tenured faculty annually. The department chair evaluates tenured faculty at longer intervals, usually three years. 
3. Self-evaluation. This evaluation is in the form of an annual professional development plan. Faculty members are expected to reflect upon their professional development needs and complete a professional development plan that will address those needs. The Professional Development Committee reviews these plans annually. 

The University Promotion/Tenure Review Committee provides yet another level of faculty evaluation. It reviews faculty applications for tenure and promotion, and makes recommendations to the Provost and President to grant or deny them. Providing that candidates possess the required educational and experience qualifications, the following are considered minimum criteria upon which promotion in rank is based: 1) effective classroom teaching, 2) scholarly or creative achievement, 3) contributions to the institution and profession, and 4) performance of non-teaching or administrative duties. Tenure track faculty not granted tenure after seven years are dismissed. 
All faculty members are given the opportunity to complete a confidential evaluation of the Department Chair, Assistant Dean and Dean of the College. The Office of Assessment conducts these evaluations and results are made available to the President and Provost for their evaluation of the College and Department administrators. 
Pass rates on the Certification Examinations for Oklahoma Educators (OGET, OSAT and OPTE) are also used as an indirect measure of Unit faculty performance. Pass rates in any program that are below the state average are an important concern for faculty members and administrators. They indicate either gaps in the curriculum or ineffective teaching. In either case, below average pass rates require curriculum and/or instructional changes to be made in a timely manner. Data from the EBI Teacher Education Exit Assessment and follow-up studies (both bachelors/masters degree graduates and employers) provide additional evidence of Unit faculty performance. 
Faculty regularly make changes in teaching, scholarship, and service activities based on evaluation feedback and other data. Program Reports provide examples of ongoing instructional and programmatic changes based on assessment data feedback. Goal-Setting forms reflect targets set by Unit faculty for teaching, professional development, scholarship and service.
Element 7:  Unit Facilitation of Professional Development

In response to a concern expressed in the BOE State Requirements Report, a Professional Development committee was created in 2007 and includes a representative from the public schools. A professional goal setting form was developed and has been completed by all full-time Department of Education faculty. The Professional Development committee reviewed and approved goals for each faculty member for the 2007-08 academic year. All faculty members completed more than the minimum ten hours of service in the public schools during the past academic year. 

Ongoing professional development that addresses changes in curriculum, instruction, and assessment is an important faculty resource. The university supports professional development through funds budgeted for faculty travel each year. For Fiscal Year 2008, $7,000 was budgeted. Additional funds are available through the Office of Sponsored Programs. Unit faculty members participate in a range of state and national professional development conferences that contribute to improved teaching and learning. 

The Unit provides professional development opportunities for all faculty members through programs on-campus, off-campus and by distance learning. During the past year, on-campus professional development programs for faculty that focused on effective teaching include:
1) multiple sessions on using the Desire 2 Learn electronic course management platform

2) Culminating Performance Assessment for student teachers

3) effective methods of teaching with Interactive Television (distance learning) 

4) embedding performance assessment into the curriculum

5) using Turning Point for immediate student feedback

6) teaching critical thinking
7) service learning and Campus Compact

8) grant writing and resources
9) preventing plagiarism and cheating
10) meeting program report requirements for NCATE

The annual Oklahoma Association of Colleges of Teacher Education (OACTE) conference is well attended each year in the fall. In addition, Unit faculty attend a variety of conferences sponsored by professional organizations in their content area. Up to three faculty members have attended NCATE Board of Examiners training sponsored by the Oklahoma Commission for Teacher Preparation for three days in February the past three years (2006-8).
Each Unit faculty member is required to submit an annual professional development plan that outlines his/her required service in the public schools, professional service such as providing staff development workshops in the public schools, professional growth through attending meetings of professional organizations and scholarly activity such as writing papers or articles for presentation/publication. These will be available for review on site. 
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